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FOREWORD

Intonation Patterns of French was devised and tested in the Department of French at the
Universty of Queendand.

| wish to express my gratitude to the Department of French for its invaluable assstance in
making avalable to me its secretarid, teaching and research facilities (in paticular the
SUVAG-Lingua) and for awarding me a subgtantia grant to assst with the publication of this book.

My thanks dso to the Depatment of English and, in paticular, Bob Cochrane, for
permitting me to use the laryngograph.

| dso wish to thank Daniele Raynaud, Tutor a the Kelvin Grove College of Advanced
Education, for her very active participation in the preparation of recorded material.

Finaly, | should like to express my thanks to the students of French Language C 1978 who
acted as very willing guinea pigs, to Chrigtiane Aubert and Connie Healy who typed the manuscript
and to my longsuffering family and friends who encouraged me a dl times.

A-P. Lian



I ntroduction

Intonation Patterns of French was devised a the University of Queendand' s Department
of French. It was designed initidly to cater for the needs of the more advanced English spesking
learners of French. It is, not seen in any way as the ultimate answer to the problems of learning
intonation, but merely as a contribution towards finding a rdatively inexpensive solution to those
problems. Its success resides principdly in the fact that it increases sgnificantly the efficiency with
which intonation and rhythm can be internalised to the extent that they become a norma feature of
gudents’ linguistic performances. It isnot a“miracle€’ solution which will require no effort on the part
of the students and which will automatically result in perfect performances. Indeed, mistakes might
gtill occur but they will be detected and corrected.

The importance of teaching intoretion as part of aforeign language learning programme has
now been recognised for well over twenty years. Yet, in Audraia a any rate, it appears to have
been sadly neglected. A close andyss of the performances of first year students attending the
University of Queendand’s Department of French reveds that the degree to which the prosody of
French has been internalised is, in most cases, negligible. As a result, much time is spent in remedid
work a the levd of universty courses. This date of affairs is particularly disgppointing, and
unnecessary, a a time when there seems to be a sgnificant desre amongst intermediate and
advanced students to attain a high (i.e. native-like) proficiency in the primary skills of ligening and
gpeaking. Such a trend may find its origins in the greater opportunities for travel, the stronger
emphasis on the socia sciences and the importance placed on communication. This leads, in turn, to
agenuine desire to understand the mentdities of other nationa groups. It isin responseto avery red
need of French students in school and a universty that Intonation Patterns of French was
written.

Although devised initidly as a course for intermediate and advanced students, certain
sectionsof Intonation Patterns of French are quite suitable for eementary students. It is expected,
however, that the teacher will delay the more difficult parts until the students have developed the
need to tackle them.

Difficulties encountered by Foreign Language L earners

Much has been written about the difficulties encountered in the learning of a foreign
language?. However, the origin of al these may be summarised in the following quote from a book
written in 1939 by Nikolai Trubetzkoy?.

The phonologica system of alanguage s like a Seve through which everything thet is
sad passes. Only those phonic marks that are relevant for the identity of the phoneme
remanin it. The rest fals down into another Seve in which those features are retained which
are characterigics for the expression of the speaker, etc. Starting from childhood, each
person becomes accustomed to analyzing whet is sad in this fashion. This analyssis carried
out quite automaticaly and unconscioudy. The system of “Seves’, however, which makes
such andysis possible, is structured differently in each language. Each person acquires the
system of his mother tongue. But when he hears another language spoken he intuitively uses
the familiar “phonologica seve’ of his mother tongue to andyse what has been sad.
However, since this deve is not suited for the foreign language, numerous mistakes and



misinterpretations are the result. The sounds of the foreign language receive an incorrect

phonologica interpretation since they are strained through the “phonological Seve’ of one's

own mother tongue.
The principle explained above in metaphoric terms appears to hold good not only for pronunciation
but for dl agpects of foreign language learning. With training and exposure to the foreign language,
students will develop an intermediate system which, for example, will be neither French nor English
but a combination of certain aspects of each, to which are added certain other eements. Each
student will therefore develop his own persond system. This will not smply be the French system
with some errors thrown in for good measure, but a functiond whole which will be different from
both English and French. This new sysem then tekes over the “deving” process origindly
undertaken by the English system. As learning proceeds, it will itsdf be modified until it comes to
gpproximate the French system. All teaching efforts must therefore be directed towards reducing the
influence of conditioning by the mother tongue and by the intermediate sysem. Otherwise, the
gudents will literdly remain “deef” to the foreign language sysem. This is perhgps the most
important of the principles used as basic guiddines for Intonation Patterns of French.

The Importance of I ntonation

Intonation can be loosdy defined as the “meody” of language. Itis produced essentialy
by vocal cord vibrations®. Not unexpectedly, therefore, it is very closdly associated with the stress
and rhythm patterns of language. Together with intonation, these are known as prosodic festures or
suprasegmentd eements. Another working definition of these isto congder thet they are dl which is
left of an utterance after the vowel and consonant sounds have been removed.

Different languages have different melodies. These mdodies “arange’ the vowd and
consonant sounds of each language in away which is specific to that language.

Condder the following example. In order for communication to occur between a French
person and a learner of French, the latter must organise the various sounds which he utters
according to a system of me odies which the French person will recognise. Should the learner use his
own mother tongue's melodies, he is likely to produce an utterance which is unintdligible to the
French person, even if the individua vowd and consonant sounds produced are dl of acceptable
quality. A potentialy more serious problem could arise if, instead of Smply not being understood at
al, he were misunderstood e.g. deemed offengve. Thet in itsdf is ateling argument for the teaching
of the prosody of a foreign language. If properly assmilated, these prosodic features will render
quite intelligible a sequence of sounds, some of which might be poorly pronounced®. The importance
of this communicative function has often been overlooked in foreign language teaching.

Intonation aso gppears to be fundamenta in other ways. Physologicdly, it ssems to be
based on the breath group which, in turn, depends upon the organisation of the respiratory systen.
More important, perhaps, are the facts that intonation and rhythm gopear a an early stage in the
development of the child’. Moreover, the relationship movement/rhythm aso occurs very early®.
Such a rdationship, upon which prosody will be based, continues throughout the life of each
spesking individua®. Rhythm and intonation are therefore the first manifestations of language in the
human being and gppear to be absolutdy fundamenta in that they will subtend dl further language
development.

Later, intonation comes to have severd important functions which are linked with the other
systems of language. Some of these functions will now be examined very briefly™.



Different intonation patterns carry different meanings. They will let one know if the speeker is happy
or sad, sincere or ironic, whether he comes from the provinces or not etc ... None of these
characteristics need necessarily be conveyed by the words and sentences uttered. In fact, the
intonation may completely contradict the sequence of words. Intonation will dso dlow the listener to
define the kind of utterance which heis hearing. Consder the sequence of words “ Jean-Michel est
sorti” . Spoken with one kind of intonation, it is a Smple statement to the effect that Jean-Michd has
gone out. Spoken with a different intonation, it could become a “yesno” question i.e. “Did Jear+
Michd go out? Spoken with yet a third pattern, surprise or indignation could be expressed i.e.
“What do you mean by saying that Jean-Michd hasgoneout ... ? That'simpossible!!”.

Intonation, with its associated pauses, has a segmenting function, such ssgmentation being
related, to some extent, to the syntax of the language and to the rate of speech.

La démarcation est liée a la morphologie (certains mots ne sont jamais
démarqués. je le sais, le voici, etc) a la structure du texte en “ constituants
immédiats’ , mais aussi au débit (toutes choses égales d'ailleurs, les mots phonétiques
sont d'autant plus longs que I’on parle plus vite). II y a donc une concurrence
de“regles’ de niveaux differents. la violation de ces regles est soit stylistique
(démar cation expressive) soit une “ faute de grammaire” .

Moreover, changes in length of segments will bring about changes in the overdl arrangement
of intonation patterns for each sentence.

Unlike the examples given above, there are cases where intonation does not appear to add
anything to the meaning: it seems redundant e.g. when the meaning is quite clearly conveyed by the
various syntactic and lexica items. However, consder the following case. A person hears only the
sequence of sounds [ievny]. He has not clearly perceived the beginning of the utterance, an
unidentified sound being heard somewhere near [i]. Moreover, context does not assst him in this
case. Whereas under normal circumstances intonation would indeed have been redundant, it will
now help him to understand the message. The above sequence of sounds offers at least three
possible messages. “ Qui est venu?”, “ Il est venu” and “ 1l est venu?” . Intonation will dlow him
to make the correct choice. Given that difficulties of this kind occur congtantly though not dways
conscioudly, it is obvious that intonation has a crucid role to play in communication.

A find point ought to be made. Intonation is like an ever-present backdrop to language and,
as such, carries dl of its specific underlying tensons. Consequently, mastery of the intonation of a
language will lead to a “fed” for the characteridic tengon of that language. This can be of benefit in
two ways (i) many of the vowd and consonant sounds will “fal into place’ as a result of the use of
correct tenson; (i) the remaining vowel and consonant sounds will be corrected more efficiently by
making use of appropriate intonation contours'?.

Teacher’s Book

The "Teacher's Book" contans dl the information necessxy for the successful
implementation of Intonation Patterns of French. It isin two diginct parts. The firgt reviews a
number of methodologicd congderations with respect to the teaching of intonation. The second
contains a description of the contents of each lesson eg. descriptions and illudrations of the
intonation patterns chosen, as well as detalled teaching Strategies. Each lesson aso contains a
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complete script of the tape-recordings. Such a script will assst the teacher to locate any particular
exercise that he may need to find.

The use of complicated language and technicd terms has been reduced to a strict minimum
in order to make the materid easly accessble to those with little specidised knowledge of
phonetics. For smilar reasons, the number of foot-noted references has dso been kept to a
minimum. Naturaly, it is desirable for users of this method to obtain a thorough grounding in acoustic
and corrective phonetics. The introduction of Intonation Patterns of French can only provide a
broad outline of these. It is suggested, therefore, that users conault, initidly, books and articles listed
in the sdect bibliography. There, they will find some basic references. For further references, it is
recommended that the following be consulted:

1. Di Crigo, A: Soixante € dix ans de recherches en prosodie, Aix-en-Provence,
Ed'ns de 1’ Université de Provence, 1975, 351p.

2. Jménez, P.: ‘Contribution & une bibliographie sur la mé&hodologie SGAV ¢ le
systeme verbo-tond’ in Revue de Phonétique Appliquée, No. 41, 1977, pp.81-93

3. Roy, J. ‘Essa bibliogrephique sur la méhodologie SGAV e le systeme
verbo-tond’ in Revue de Phonétique Appliquée, Nos. 27-28, 1973, pp.69-85

4. Language and Language Behavior Abstracts New Y ork, Sociologicd Abstracts
Inc.

5. ERIC Educational Documents Index, New Y ork, CCM Information Corporation.

6. CIJE Current Index to Journals in Education, New York, CCM Information
Corporation.

Student's Manual

The manud should be used only by those studying intonation under the supervison of a
teacher and in conjunction with the accompanying tape-recordings. It is not a salf-teaching text and
contains no explandions, descriptions or illudrations. Such information is found only in the
“Teacher's Book”. The purpose of the manua is smply to provide students with the ninimum
information necessary to perform successfully the various exercises associated with this course.

It is recommended that students do not consult their manual ahead of each lesson. In this
way, they will not come to their classes with a preconceived (ossibly incorrect) mode of the
intonations to be studied. Teachers should note that nowhere in their manua are students given the
traditional 4 or 5 level diagramsfor intonation. This is because students do not seem able to interpret
them reliably. Teachers who fed that illustrations might be helpful can dways use the laryngograph
displaysin the Teacher's Book.

Tape-Recordings
For Intonation Patterns of French to be gpplied successtully, it is essentid that the
tape-recordings accompanying the method be used.

Various methods for teaching Intonation and Pronunciation

Despite the fact that the importance of intonation has been recognised for long time, certain
problems seem to have beset its teaching.

Perhaps the most important of these is the fact hat it is difficult to isolate the discrete
elements which condtitute it i.e. the dements which oppose each other functiondly to produce
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meaning. It ssems much easier to teach dements which are rdlatively easy to define eg. vowe and
consonant sounds, and it isin this area that teachers have concentrated their efforts. In many cases,
the teaching of intonation and rhythm seems to be an after-thought. The logic behind thisis easly
understood:™® one must first put together the individua units of language and then, later, somehow
add the melody. As we have dready seen however, it is the meody which holds the units together
and which arranges them with respect to one another. It is a very specid kind of “glue’. Attempting
to arrange the sounds with the wrong “glue’ will result in structures of the wrong kind i.e. which are
uninteligible. The absurdity of such a process does not seem to have deterred generations of
teachers from teaching individuad sounds while neglecting to teach intonaion. Two methods for
teaching pronunciation were, and till are™, commonly used. They should be mentioned & this stage.

() Thearticulatory method

This method relies on obtaining a description of the articulatory movements of al the sounds
of alanguage. Students are then told how to produce the sounds, essentially through a description of
“tongue pogition”, “lip pogtion”, “pogtion of soft pdate’ and “muscular energy”. Such a description
is extraordinarily vague with respect to the precison required of articulaion. In addition, students are
generdly unable to determine exactly, if a al, whether, for example, their tongues are rased at the
back or not and, if so, whether they are in the open, haf-open etc ... postions. In this kind of
approach, students attention is directed whally towards an intelectudised form of articulatory
gymnastics,

In fact, descriptions are of little use except in the case of afew sounds. From the above, it is
obvious that the method completely ignores the role of rhythm and intonation. Perhaps more
importantly, for a method which purports to teach the sounds of a language, it tends to give the
impression that there can only be one possible mode of articulation for any particular sound e.g. that
al [y] sounds are the same and are aticulated in the same way. Thisis far from true. Compare, for
example, the find [y] in “ Tu Taswvu?” (rigng intonation) with [y] in “ C est |’autobus.” (faling
intonation). In fact, dthough both are recognisable as the phoneme /y/, the sounds themselves differ
consderably. Thisis due to the different intonative and phonetic environments.

In addition, the articulatory method takes no account of the fact that the same sound can
often be produced with a variety of articulation points, such a phenomenon usudly being brought
about by modifications at the levd of the larynx. Furthermore, given the lack of intonative support,
the students are inclined amply to use their usua intonation patterns and tensons to produce
sequences of sounds which are not those of the target language.

By directing the students' attention solely towards the articulatory movements of individua
sounds, another very important factor is ignored: auditory perception. Little is done to implant a
model of acceptable variations for any phoneme in the sudents long-term acoustic memory. It may
sometimes happen that students will succeed in producing isolated sounds through a conscious
process of articulation. However, in the case of rgpid speech there will be no range of modes to
asss in sound production. More often than not, the sudents will revert to something close to a
neighbouring sound in their mother tongue: precisay the Stuation which needed to be remedied. This
seems to be the fate of those who can pronounce isolated sounds perfectly but who, through lack of
correct intonation and acoustic models, maintain a“ dreadful accent” in the foreign language.™
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(i) Binary oppositions and the language labor atory*®

This method relies upon the systematic opposition of words which are smilar to each other
in every respect except for one sound e.g. rue [Ry] and roue [Ru]. This difference in sounds brings
about a difference in meaning. Such systematic opposition is meant to act at two levels.

Thefirg levd is purdy auditory. After listening to many oppositions, students should begin to
discriminate between the opposing sounds. As discrimination is the first step towards good
production, of sounds, this system presents a marked advance over the articulatory method.

The second leve is semantic and relies on the fact that the opposition between the two
sounds examined brings about a change in meaning. Such a change may be pertinent to those who
dready have a reasonable knowledge of the language (i.e. who have dready partidly discriminated
between the sounds in questions). The oppostions would then act as strong reinforcing factors.
However, they are unlikely to be meaningful to beginners whose vocabulary and powers of
discrimination are farly limited. They may literdly think thet they are hearing the same word to which
two meanings are being attributed.

In additions, the teaching of pronunciation relies on the opposition between single words i.e.
once agan they are isolated from normd intonation patterns. The objections raised earlier with
respect to the articulatory method will therefore apply here dso.

A word about language laboratories. As dl teachers know, students are sested at
tape-recorders. They listen to a model and record an imitation of that modd. They are then
expected to “ligen criticaly” and to compare the recordings of their voice with that of the modd. A
serious problem does exis however. Students, especidly beginners, are unable to discriminate
successfully between sounds. This is due to their mother tongue ‘Seve’. In the usud language
laboratory Stuation, therefore, and despite the best efforts of the monitor, much of the sudents' time
is spent reinforcing errors -- surdy an unsatisfactory state of affairs.

The above does not mean that language laboratories are usdless as teaching ads for
pronunciation. Far from it. The language laboratory can be an extremey useful tool provided that
good sengtisation a both the discriminatory levels and aticulatory levels has taken place
beforehand. It can then act as a valuable reinforce'’.

(iii) Visual displays

It would be very unfar to consgtrue from the above comments that no attempt has been
made to teach intonation. Thisis not so. It istrue to say, however, that only afew methods for doing
s0 have been devised. Most of these are standard language-laboratory techniques™® (with the
afore-mentioned disadvantages). A few others are built into broad language teaching programmes'.
This aspect makes the latter rather difficult to use outsde the courses for which they were designed.

A few attempts have been made to teach intonation in a new and origind way by displaying
the intonation patterns on a screen. The students hear a modd sentence and, a the same time, they
watch the intonation pattern form on the screen whereit is“frozen”. They then atempt to maich the
modd intonation by spesking. As their intonation pattern is dso “frozen”, they can compare their
production with the modd. In this way, sudents can rely on both auditory and visud stimuli for
assistance in the comparison process™. Such methods have had good results. They are, however,
relatively expensive in terms of the necessary equipment as only one person can be trained on any
machine a any onetime. Group teaching then becomes ether impaossible or enormoudy expensive.
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From the above andysis, it gppears that there is a need for a rdatively inexpensve method
which will bring about a long-term sengtisation of students to the qudity of foreign language sounds
while respecting the dynamic context of rea speech.

TheVerbo-Tonal Systewn

The verbo-tond system is the product of research into the rehabilitation of the deaf by
Professor Petar Guberina of the Ingtitute of Phonetics of the University of Zagreb. It is a system
which appears to respond to the above criteria. Its primary am is to bring about a profound and
lagting conditioning of audition. This is the sine quae non of good production of the sounds of
language. Such conditioning, once it has occurred, will be independent of any other support, visua
or intellectud, but will have become part of the deaf person’s normd linguistic behaviour.

The adaptation and implementation of such a system to the teaching of foreign languages will
depend on some important theoretical congideratior?™.

1. A person with norma hearing in his mather tongue will behave, in a foreign language, as
though he were hard of hearing. Etrrors in the acquistion of foreign language sounds will not be
haphazard but will form a“system of errors’ for each individud learner. From an andysis of many
individud systems it will be possible to extrapolate a generdised system for any linguistic group of
learners. Such a system will serve to prepare batteries of corrective exercises. It should be noted
that such an andysisof errors will not depend solely on mother tongue conditioning but also on other
factors such as the quality of teachers™.

2. Each language sound carries dl frequencies from about 50 Hz to about 16,000 Hz (albeit
a various intensities)®. Theoreticaly, at any rate, each sound can be heard in many different ways.
The ear seems to have a “choice’, such a choice depending on the way in which the ear has been
trained.

3. Each sound has a particular “optima” frequency i.e. the frequency band, or combination
of frequency bands, a which a native- peaker best recognises and perceives the sound in question.
Students who experience difficulty with a particular foreign language sound are consdered as not
having recognised its optimal. Hence, they are unable to reproduce the sound correctly?.

4. One of the ways in which students can be made to perceive the optima of each sound is
to remove (e.g. through dectronic filtering) any interfering frequencies which might prevent it from
being percaived. In this way it is possble, in theory, to bypass the mother tongue “seve’. Once this
has been achieved, students will be able to perceive, for the very firg time, the specific qudity of the
troublesome sound. However, exposing the students to the native-gpesker optima may ill be
insufficient. A set of “corrective’ optimals then needs to be determined. These will be such as to
direct a sudent's audition awvay from its naturd tendency to Structure as it has aways done.
Verbo-tondism podulates that the articulation of sounds poses rdaively little difficulty once the
specific quality of the sound has been heard. Consequently, the determination of corrective optimals,
for any one students will be established on the basis of his pronunciatior?®. It is through exposure to
corrective optimds, followed by intendve aticulatory practice, that students will carry with them
vaid acoudtic modes condtituting the norma range for the phonemes of language (e.g. /y/ in “ Tu
I'as vu?” and in “C'est 1'autobus.”). It should dso be noted that the correction of vowd and
consonant sounds will only be carried out within full sentencesi.e. in a prosodic context.

Optima frequencies are not restricted to the various vowel and consonant sounds. They also
apply to the prosodic features.
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5. Although the gpplication of verbo-tondism to the field of corrective phonetics seems to
have concentrated on the determination of optimas for vowels and consonants, intonation, stress
and rhythm are, in fact, an integrd and essentid part of the system.

6. Although published work in the verbo-tond system discusses mainly the education of the
“ear”, audition is, in fact, consdered as going beyond that and occuring on the leve of the body asa
whole””. A corollary of this is that phonation and expressiveness are not smply acts occuring in the
pace between the lungs and the nasd cavity but that they involve the living, breathing, moving,
feding person in his entirety: “aform of total behaviour”. This has given rise to the development of
“rhythmic phonetics'?®.

7. Given the complexity of the various processes involved in perception and phonation, an
intelectudisation of these processes is unlikdly to be successful. Learning processes must therefore
operate a the unconscious level. Such should be the am of any teaching or, more precisdly,
conditioning programmes.

As areault of dl of the above consderations, the concept of “optima” can be extended
beyond that of “frequency bands’. It will now include the combination of al conditions which will
fadlitate the correct perception, a dl levels, of language phenomena Intonation Patterns of
French will atempt to be an “exercisein optimas’.

The application of verbo-tondism has resulted in the manufacture of specid machines
SUVAG 1 and SUVAG 117, for use in the rehabilitation of the desf. These, in turn, were modified
to produce machines suitable for corrective phonetics in the fied of foreign language teaching: the
SUVAG-Lingua. It is such a machine which has been used to prepare the specia recordings for
Intonation Patterns of French.

The SUVAG-Lingua congds of a sat of dectronic filters which dlow optimd frequency
bands to be isolated™. It can be used for specific corrective work with individua students. In specid
circumstances, such as the teaching of intonation, it can dso be used with fairly large groups.

Methodological consider ations

Fundamentd to Intonation Patterns of French is the principle that students need to be
placed in the conditions most conducive to the acquidtion of the prosodic features of a foreign
language. In order to reach this god, possible sources of interference will be removed and correct
auditory and articulatory habits will be reinforced. Such a procedure is consstent with the
perception of language on the basis of its optima eements, as postulated by the verbo-tond
theory®. In addition, each dement of articulaion will be extracted in one way or another and
practised intensvely. Findly, sudents will be taught to make al of these dements function together in
order to produce correctly pronounced sentences. All of these conditions and procedures will be
described in the following andlysis of the recommended teaching sequence.

It should be noted, a this stage, that some of the teaching procedures advocated do not
correspond to a conservative view of the nature of language and of the manner in which it ought to
be taught.

There are two necessary phases to the learning of pronunciation. Firgtly, the students
“deafness’ to the sounds® of a fordgn language must be defeated. Secondly, once this has
occurred, it isimportant thet they practise intensvely their newly-learnt articulatory patternsin order
to devdop a “fed” for them while, smultaneoudy, fixing in their long-term memories an acoustic
mode of the sound(s) being learnt.
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The above will explain the presence of the two most important parts of this course: the
sengtisation and reinforcement sessons.

A. Sensitisation Session

This should normadly occur in a room, preferably carpeted, where tables, chairs, etc. . .,
have been removed in order to leave as much space as possible. Language laboratories should be
avoided at this stage for reasons previoudy mentioned.

(i) Relaxation phase (the influence of suggestopaedia)

It was in the early seventies that the Lozanov method of language learning (suggestopaedia)
first became known in Western countries. It was originaly developed by a Bulgarian physician and
psychotherapist, Georgi Lozanov. It has been used successfully in the U.S.A., Canada, France ad
other European countries. Of late, the approach has received further recognition in the form of a
recent international congress held under the auspices of UNESCO™,

“Based on such disciplines as yoga, classcd music, pargpsychology, and autogenic
therapy, the Lozanov method enabled, partly through training in specia techniques of yoga
relaxation and concentration, to develop "super memories' and to learn, without conscious
effort or physicd fatigue, large amounts of language materid in avery short time.”**

Indeed, it was clamed that it could speed up learning by some fifty times. The American
adaptations, however, have produced results which are not quite as spectacular as the Bulgarian
reports indicated. The rate of learning was only 2.5 times better®® than under ordinary teaching
conditions. Neverthdess, the results are extremely significant.

Essentidly, suggestopaedia seems to rely on three important factors: (i) learning is dways a
pleasant experience™; (i) dl kinds of simuli (induding periphera stimuli) should be used in order to
act on as many perceptud mechaniams as possble; (iii) relaxation exercises will help with the
assmilation and reinforcement of materid. Such relaxation might take the following forms:

“. .. the students relax the vitd areas of the body and gt in thar reclining chairs in
the dternaie Savasana posture. They bresthe deeply and rhythmicdly as a group --
following the precepts of correct yoga breathing and according to a precise count of eight
(two seconds inhalation; four seconds’ breath retention; two seconds’ exhalation).”’

At alater stage, the teacher reads materia doud, in accordance with the students breething. The
sudents then indulge in “inner repetition”. Later, various pieces of music are played and it appears
that

“the succession of baroque dow movements contributes to the state of relaxation
and meditation (the “dpha’ date) that is necessary for unconscious absorption of the
language materias.”*®

Whether or not one agrees with this gpproach, it isfair to say that the view of language taken by its
proponents is very smilar to that adopted in this text. Language involves the participation of the
body as awhole: it is a form of behaviour. Relaxation of the body will bring about a lowering of
conscious and unconscious resistance to the learning of a foreign language. The attitude adopted for
our purposes is rather more specific inasmuch as it is concerned specificaly with the learning of
articulatory patterns. Speech and the production of

sounds gppear to be the result of the muscular behaviour of the body as a whole which, with
gppropriate reinforcement, has given rise to a number of set patterns of muscular contractions. If
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these Hill operate when one attempts to learn the articulatory patterns of aforeign language, then the
resulting articulatory sequences will be deformed, sometimes beyond recognition. It therefore
becomes very important to reduce to minimum the influence of, for example, the set of English
muscular tensdons and movements when learning French. Relaxation techniques appear to be an
effective way of reducing, if not eiminating, such conditioning so that it can be replaced with another
st of muscular tengons and movements: those of French.

Relaxation will therefore be the first step recommended for the teaching of intonatior™.

It is suggested that students lie on their backs on the floor and that, if possible, the classroom
be darkened. They should then carry out mind-caming exercises for some five to ten minutes™. The
following is a description of the “little white cloud” exercise which has proven particularly effective.

“Imagine that you are lying on your back on the grass on a warm summer day and
that you are watching the clear blue sky without a sngle cloud in it (pause). You are lying
very comfortably, you are very relaxed and happy (pause). You are smply enjoying the
experience of watching the clear, beautiful blue ky (pause). As you are lying there,
completely rdaxed, enjoying yourself (pause), far off on the horizon you notice a tiny white
cloud (pause). You are fascinated by the smple beauty of the small white cloud againg the
clear blue ky (pause). The little white cloud starts to move dowly toward you (pause). You
are lying there, completely relaxed, very much a peace with yoursdf, watching the little
white cloud drift dowly toward you (pause). The little white cloud drifts dowly toward you

(pause). Y ou are enjoying the beauty of the clear blue sky and the little white cloud (pause).

Hndly the little white cloud comes to a stop overhead (pause). Completely relaxed, you are

enjoying this beautiful scene (pause). You are very relaxed, very much a peace with

yoursdlf, and amply enjoying the beauty of the little white cloud in the blue ky (pause).

Now become the little white cloud. Project yoursef into it (pause). You are the little white

cloud, completely diffused, puffy, relaxed, very much a peace with yoursdf (pause). Now

you are completely relaxed, your mind is completely cam (pause), you are plessartly
relaxed, ready to proceed with the lesson (pause).”*
Students will doubtless find the above procedures unusua and probably amusing. An explanation by
the teacher is usudly very helpful. It is very encouraging to note that many students report a
sensation of well-being associated with a reduction of failure-anxiety aswell asafeding of dertness
which lasts well beyond their intonation classes.

It iswhile sudents are in this happy, relaxed and partly deconditioned state (in “neutrd” asiit

were) that the second stage of the sengtisation can begin.

(i) Audition of filtered sentences

The teacher plays the tape-recordings and the students' “awakening” occursto the “tune’ of
the intonation patterns®. This“tune’ is extracted from normal sentences by filtering them through the
lowpass filter of the SUVAG-Lingua. Generdly, only frequencies below 320 Hz are dlowed to
remain. Such a procedure effectively removes vowel and consonant sounds and liberates the
intonation and rhythm patterns. These now become extremely obvious. In accordance, with the
theory of optimals, interfering sounds have been removed®. At the acoustic leve, this produces a
chain of sounds where words are no longer recognisable (much like humming) but which, in fact, is
the prosody of the language. Any meaning, other than that conveyed exclusvely by intonation and
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rhythm has now been diminated. In this way, students are exposed to the prosody of French in as
“pure’ aform as possible and the phonologica “seve’ is by-passed.

A number of practicad points ought to be consdered at this sage. The title of each lesson
should not be played to the students as they will be asked to interpret the patterns without recourse
to outside help™. In the sengtisation session, the only purpose served by the title is to enable easy
identification of the lesson.

The recordings should be played, if possible, through good qudity amplifiers and
loudspeakers. These should have a good bass response. The volume should be as loud as possible
in order to facilitate perception not only at the leve of the ear, but o at the levd of the body asa
whole. During these exercises it is not uncommon for students to say thet they “fed” the sounds
“hitting” them in the pits of their somachs. Students generadly verbdise in thisway the fact that (i) the
body as a whole is sengtive to low-frequency vibrations and (i) that the body structures are very
good conductors of low frequencies. Students therefore absorb much more in this way than in the
traditiondl manner which concentrates exclusively on the ear™. Their involvement, both conscious
and unconscious, a the perceptud level is very high indeed. At the same time, low-frequency
vibrations are said to have a relaxing, deconditioning, effect which reinforces that of the relaxation
phase™. The filtered sentences will be played 15 times.

The students, while listening to and “feding” the intonation patterns should begin to move in harmony
with the recordings. Such movement is not haphazard.

(iif) Theimportance of movement and gesture

A recent aticdle® reminds us that according to Birdwhistell 65% of communication is non-
verba and only 35% can be attributed to the verba dement.

These findings suggest the greet importance of movement and gesture (not to be
confused with geticulaion) in communication. Consequently, it is not surprisng tha the gesturd
element should hold an important place in the study of intonation and of communication as awhole,
In addition, it seems from studies carried out, particularly in the U. S. A., that movement is very
dosdly linked with precise events in rhythm and intonatior®, When a person spesks, it would
gopear that his body moves both conscioudy and unconscioudy in such a way as to emphasise the
stressed syllables of the utterances. This further reinforces the concept that speech is an act which
involves the whole body™. It aso means that each language has its own set of typica patterns.
Moreover, there gppears to be no naturd way of totaly excluding movement from the production of
gpeech (a nod, the blinking of an eydid on a stressed syllable, etc ...). Movement and language
therefore gppear inextricably linked with one another.

At this point, an important diginction ought to be made. Within the variety of possble
gestures which any individud is capable of producing, there are some which will be part of a system
of communication. Such gestures have the function of explicitly conveying information to the
recaiver. Although these are important, there are other gestures which play an important role. There
are sets of involuntary movements which vary according to the temperament of the spesker. They
stress the message but are not part of an explicit code of communication. Such gestures are a least
as important as those which have become codified. They are important because they help to set up
the overal body tensions for the production of the required speech. This phenomenon is known as
sdf- synchrony™.
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One of the mgor, yet unrecognised, problems encountered by foreign language learners is
that they attempt to utter sentences in the foreign language while, a the same time, unconscioudy
presarving the set of movements which normaly functions in their mother tongue™. A synchrony of
this nature regularly leads to failure to reproduce the appropriate stress patterns of the foreign
language in quedion. The rdaxation and mind-caming exercises were meant to reduce such
muscular conditioning.

In order to develop synchrony, it is now recommended that the teacher suggest D the
students that they move about to the rhythm of the filtered sentences. Students should be invited to
gand comfortably in such away as to enable them to move in any direction and in any way that they
might choose. Great care must he taken to sdect appropriate movements which are made to
coincide precisaly with the stressed syllables and with the changesin intonation.

In addition to self-synchrony, there is another kind of synchrony, interactiona synchrony®?,
where the ligtener’ s movements synchronise automaticaly with those of the speaker. This particular
phenomenon is extremely interesting for the teaching of intonation as any movement produced by the
teacher will, to some extent, influence the movements of students. Such influence will vary according
to each student’s normal motor behaviour. Synchrony of thiskind exists not only in adults but dso in
newly born childrer™. It is intended to capitalise on interactional synchrony in order to improve the
sengtivity of students to the prosodic features of French. This will be achieved by suggesting to the
teacher that he too should move to the “tuné’ of the intonaion. To date, there has been no
systematisation of corrective gestures, except in the field of the rehabilitation of the deaf, so that no
“catdogue’ of appropriate gestures can be suggested. However, a few generd remarks can be
made.

Corrective gestures as such, have the disadvantage of being rdatively artificia despite the
fact that they do set up the necessary body tensions for the production of intonation patterns and for
sounds. It seems important, therefore, to transform these gestures in such away that they will be of
assigtance to everyday communication. At present, some very exciting research is being carried out
by O. Menot at the Indtitute of Phonetics of the University of Paris Ill. Her research attempts to
bridge the gap between the atificidity of corrective gestures and the naturel of true conversationa
gestures. Until such a converson is effected and properly systematised, teachers will need to do two
kinds of things. The first, which is necessary in any casg, is to assmilate the prosodic fegtures of the
language which they are teaching and to develop in themselves the appropriate synchrony. Secondly
they must learn to andlyse the gestures of individua students in order to bring about individud
remedies. On the basis of thar findings, they should endeavour to determine group characterigtics
for gesture. Having successfully analysed the nonverba behaviour of students, they should replace
defective gestures with corrective gestures and modify these in such a way as to make them
acceptable in communication as well as a vauable ad to phonation. In order to do this, they will
haveto rdy, for the time being, on their intuition of what congtitutes a“conversationd” gesture.

It is not desired, in this book, to preempt any research currently being carried out in the
fields of kinesics and of corrective/conversationa gestures™. However, the following basic guidelines
may be found useful by teachers when devising their own corrective/conversationa gestures.

A procedure which has been found of great vaue is for the teacher to trace out, with the
hand, the shape of the intonation curve while, a the same time, beeting out the rhythm of the
sentence. Students watch and copy as closdly as possible. They should dso wak about, their feet
coming down on every syllable or at the end of every rhythm group. Should it be desired to stress
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every syllable, then students should be asked to beat out the rhythm by rapidly tapping their feet (i.e.
do akind of “run on the spot”, afoot touching the ground every time a syllable is encountered). The
above procedure is corrective in two kinds of ways: (i) it sets up the necessary body tensons and
(ii) it has ggnificant symbalic vaue for the sudents. In addition to these somewhat stereotyped sets
of corrective gestures, two principles will be found useful. French is a very tense language which
requires that the tensgon be maintained throughout the totdity of the rhythm group. It will therefore
be necessary to increase the genera body tenson of students in order to prevent them from
decreasing (asistheir wont). In order to achieve this, upward movements are very important e.g. the
rasng and/or stretching upwards as though attempting to touch the ceiling. Menot emphasises the
importance of having very tense hands, with the fingers spread out and the palms facing upwards.
The ebows should be vertica and held close to the body. Students then push upwards, as though
lifting a heavy weight, for the duration of their utterance™.

Where it is necessary to reduce tension, particularly when attempting to contrast intonations,
aforward dumping of the shoulders accompanied by a buckling of the knees and aforward motion
of the head have proven to be quite effective. The above principles will be invduable in the
production of appropriate corrective gestures.

It should be noted that in addition to “copying” the teacher's movements, students are often
observed to be swaying their bodies in time with the filtered sentences. This is the beginning of sdlf-
synchrony. By the time the senstisation sesson has been completed, they will have had a
consderable amount of intengve practice in the production of intonation patterns, accompanied by a
development of thelr sdf-synchrony. Until further research proves otherwise, it appears that the best
solution is for the students themsdlves to select their own movements, provided that they are in fact
adequatdly synchronised with ther utterances. This is where the teacher will play an extremdy
important role. He will need to detect, even a this earliest of stages, the existence of any lack of
synchrony®®.

In this way, students will interndise prosodic modds rot only at the level of the ear but dso
at the level of the body. When asked to reproduce them, they will be able to “remember” the pattern
on the basis of their acoudtic impressions and aso on the basis of a set of physica tensons which
will complemert each other very effectively. This is therefore a tota rather than a partid teaching
drategy, perception occurring smultaneoudy through a number of different mechanisms.

Findly, gesture being an absolutdy fundamentd part of this method, it must be incorporated
into every step, including the reinforcement sessons.

(iv) “Humming along”

It is at this stage that the students begin to take an explicitly active part in the proceedings.
They listen to afiltered pattern which they are asked to repest by “humming dong’. Thisisaway for
them to produce an uncluttered optima structure free from interfering vowd and consonant sounds.
Three factors must be consdered. First, such a structure is relatively easy to produce. Second,
humming will dlow them to develop a much better perception of the intonation patterns concerned.
Third, this, like every other subsequent phase, will serve to reinforce the preceding one.

By divorcing the intonation-producing mechanism from other mechanisms of phonetion, they
can develop a better “fed” for the processes involved. Intonation therefore becomes easer to
produce and andyse.
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The removd of vowd sounds is paticulaly important for English spesking learners of
French. The tendency amongst such learners (particularly Audraians) isto centrdise srongly many
of the unaccented vowes in a sentence. This will explain the fallure of methods such as the “da-da’
method® which countless authors recommend.

The intonation pattern to be hummed is repesated 10 times. The time alowed between each
repetition is dightly longer than that required to hum the intonation pattern itsdf. It will therefore be
quite easy to hum the pattern and then be ready to listen to the next correct modd.

Ohbvioudy, this phase is 4ill very much centred upon senditisng students through the
repetition of amodd.

(V) Interpretation Of theintonation patterns

Following the humming exercise, sudents are asked whether the intonation patterns to which
they have been ligening are different from those previoudy studied. This will require them to make
use of their discrimination skills in order to differentiate between modes dready internaised and
those which are not. Findly, they are asked to draw upon their knowledge of French intonation in
generd i.e. assmilated unconscioudy through listening comprehenson and other programmes, in
order to interpret the patterns. At this stage, the teacher will intervene and tell the students whether
their “guesses’ are correct or not. Furthermore, he will explain the pattern or combination of
patterns and their functions (cf. introduction to each lesson). It is important to make students redlise
that the intonation patterns studied have a specific function in the act of communication.

(vi) Mouthing the words

For the firgt time in the learning sequence, o far, sudents hear an intelligible sentence. This
is repeated 10 times. They are asked not to say any thing but merely to mouth the words. This phase
is conagtent with the principle of deding with as few dfficulties as possble a any one time. By this
gtage, the filtered intonation pattern should have been more or less interndised and been practised
intengvely. It is now restored to its normd linguistic context. Students can therefore realise how the
pattern function in its norma environment, and the kind of syntax, redundancies etc. . . which are
asociated with it.

Mouthing the words gives students the opportunity to practise the articulation of the sounds
of the words without, in fact, placing them on a meodic background actualy produced by
themsdves. This technique should lead to a reduction in the number of articulation errors. However,
it is not implied that the prosodic eements of the sentences are no longer being practised. On the
contrary, they are very much preserved and actudised, though not vocdised, through gesture.

The gpproach which isolates each dement of articulation eg. filtered intonation, humming
and mouthing before restoring them to a norma context has the further advantage of diminating as
many difficulties as possible in terms of comprehension of the sentence®. Consequently, by the time
sudents are actualy asked to repeat a full sentence, they will have practised each of its condtituent
dements many times. They will look forward to achieving success in the next step of the process
which will follow naturaly and which should present little additiond difficulty.

(vil) Repetition on a background of filtered patterns
The filtered intonation patterns are played a further 10 times, and students are asked to say
the sentences a the same time as they hear the intonation patterns. This provides a trangtion
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between the kinds of exercises performed so far and the production of norma speech. Once again,
the anadlogy with songs appears to hold good. The intonation will be the “tune’ to which the students
will “sng”’ the words. In this manner, the trangtion to norma speech will be achieved in a fairly
painless fashion, the intonation acting as a very real support to the production of speect™.

(viii) Humming the patterns and “ adding the words’ to them

The procedure is somewhat difficult to describe. The students are asked to hum the
intonation patterns once again. This time, there is no modd to imitate. The teacher is thus in a
position to check the accuracy of the students unaided productions. While humming, they dowly
begin to articulate, the humming giving them the kind of melodic support which had previoudy been
provided by the filtered patterns. In effect, they provide their own background “tune’ on which to
superimpose the words of their sentence.

One of the ways in which the procedure has been used successfully is to ask the students to
hum and, while dill humming, to open their mouths dightly and, kegping the jaw ill, to make smadll
articulatory movements of the tongue. The jaw is then dlowed to participate ill aticulaion. Findly,
the articulatory movements are made more and more explicit until, finaly, they reach their norma
amplitude. In this way, the various dements of gpeech are brought together in an utterance which is
solely each student’ s production and which reflects his perceptions of the prosodic models.

(ix) Repetition exer cises

The above procedures are dways followed by recorded repetition exercises. Individua
sentences for repetition become longer as the exercise proceeds. Repetition can take one of two
forms chorus work or individud repetition. Chorus work provides no difficulties. If properly
sructured by the teacher, it will provide an environment where error-anxiety can be reduced to a
minimum: al students are in the same boat, no one is Sngled out. Moreover, in such a Studtion, a
student may fed that his performance is masked to some extent by those of his colleagues. Although
“sofe’ this dtuation is hardly ever likdy to be encountered in red life. It is important, therefore, that
students aso be conditioned to spesk with self-assurance in the norma communication Stuation. To
this end, students may be asked, not obliged, to make themsdalves conspicuous in one way or
another e.g. stepping forward to utter the sentences which are being repested. As their confidence
grows, o will their willingness to participate in this activity. To some extent, therefore, it is possble
for students to work at their own pace within the group Situation.

Repetition exercises obvioudy provide reinforcement a both the perceptua and articulatory
levels. However, there is an important perceptual phase which has not yet been mentioned.
Research tends to indicate that there are severd mechanisms involved in the perception of language.
A technique used in suggestopaedic teaching appears to be very useful. The teacher stops the
tape-recorder. Then, while preserving the intonation and the débit he might presert the materid to
be repested in the following manner. The sentence might first be uttered at a*“norma” voice levd. It
might then be whispered. Findly, it might literaly be shouted. The students follow the teacher’s
example and whisper or shout their reponses. The teacher will then repesat the procedure athough
he should not dways follow the same order.

It should be noted that by the time students have completed an “average’ sendtisation
session, they will have repeated or been exposed to the same pattern or a set of closely related
patterns about 150 times. This assumes that the teacher has smply alowed the taperecordings to
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direct the proceedings. an unlikely stuation. Such a high number of repetition is, of course, a great
reinforcer of perceptud and aticulatory skills and contributes sgnificantly to the very intensve
nature of Intonation Patterns of French.

(xX) Choice of exercises

In both the sengitisation and reinforcement sessions, most of the exercises are sructurd drills
of afairly traditiona nature.

The exercises in the sendtisation sesson condst essentidly of repetition and smple
transformation exercises. The more complex kinds of trandformation are left for the reinforcement
session where students can work at their own pace and disrupt no one else' s activities. Any specid
features of exercises proposed will be mentioned in the introduction to individua lessons.

(xi) Role of the teacher

The teacher's role is absolutely centrd. Although, to some extent, it is possble to use
Intonation Patterns of French for sdf-teaching purposes (to a considerable degree, perceptual
training is preprogrammed) the students “deafness’ may well prove to be a very difficult barrier to
break down unaided. For the best possible results, therefore, a teacher must supervise a least the
sengtisation session. It is in this sesson that he will ensure that the prosodic structures have been
percaived correctly. If this has not happened, then he must take immediae corrective action.
Moreover, he must aso ensure that sudents are devel oping the necessary sdlf-synchrony.

The teacher will need to establish the optima rate of learning. As a guideline, second year
students at the University of Queendand progressed at the rate of one lesson per week. Such arate
may not be possble in other kinds of indtitutions.

Although chorus work may appear to present a variety of problems, these are more than
balanced by the fact that the teacher is constantly monitoring al of the students performances™. It
has been argued that a teacher working under such conditions would be incapable of picking out the
erors committed by students, precisdy because he cannot be ligening to them individudly.
Experience tends to indicate, however, that in the mgority of cases only one or two persons will be
ggnificantly “out of tung’ with the rest of the group. Such persons can be eadly identified and
corrected immediately provided that the size of the group is not too large. In this way, students do
not spend a considerable ime reinforcing their errors during “private’ repetition eg. in a language
[aboratory.

The teacher isdso in a postion to determine whether generdised errors are occuring and to
correct them in a variety of ways e.g. by exaggerating the modd sentences a the point of difficulty
or by using corrective gestures. In addition, when monitoring chorus work he need not rely wholly
upon his auditory perception in order to locate and analyse errors e.g. he will be able to seeif jaw
movements occur when they should not or whether sdf-synchrony is lacking.

It is dso worth noting that the teacher should act as akind of buffer to the artificidity of the
learning Stuation. Students need to be told that whatever learning Stuations they are in, such
stuations will necessarily be artificia to some extent and different from those to be encountered in
red face to face communication. In order to reduce the gap between read communication and
exercises of this nature, the teacher should attempt to establish the kind of Stuations in which the
sentences might be uttered e.g. asking students to look at each other, to speak “to” each other and
to establish, rather than refuse, eye contact. He should dso remind students of the importance of
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gesture in the communicative act and should demondirate this by taking part in the activities of the
group. He should dso inform students of the foundations of the teaching approach adopted and of
the fact that they will ill be required to do it Sgnihicant amount of work, athough that work will
now be more efficient.

The above remarks imply that the teacher must possess a certain kind of knowledge. He
must be aware of the theoretical foundations of this method. He must have some knowledge of the
elements of verbo-tondism, articuatory phonetics and kinesics. He must be capable of diagnosing
errors in intonation and in synchrony i.e. his own perceptua models should be sound. Findly, he
must be a human and humane person who will establish a good rapport with the class as a whole
and with the sudents as individuas.

B. Reinfor cement Session™

Having been fairly well sengtised in both perception and articuation, students are now in a
position to make efficient use of the language laboratory. It is therefore suggested that the
reinforcement sesson be hdd in an audio-active- comparative language laboratory which, hopefully,
will be supervised by a person experienced in the use of Intonation Patterns of French. Itisaso
recommended that students should not record the whole of a £sson or even the whole of an
exercise before comparing their utterances with the modd sentences. 1t would be much more useful
to record each sentence separately and to compare it imniediately with the modd. Thisisto ensure
(i) that both the peregptual and articulatory patterns are ill preserved in the Sudents memories at
the time of comparison and (ii) tha ther attention is gill centred specificaly upon the utterance.
Other kinds of comparison are less efficient. The above procedure will work much better if the
language laboratory is equipped with solenoid controls and cassettes even though the qudity of
cassette recordings sometimes leaves something to be desired.

The language laboratory suffers from a disadvantage not mentioned so far. students often
develop a feding of dienaion when working there. This is based upon an impresson of being
“boxed in” by the booths in a traditiond laboratory and upon the psychologica obstacle of
“gpesking to a maching’. This can be partialy counteracted in two ways. If possible, partitions
between booths should be removed. Two or more students could then work together in a pseudo-
communication Stugtion.

The second solution is to encourage students to make use of the corrective and
conversational gestures learnt in class. Such a procedure can be assisted by asking the students to
reduce the amplitude of their gestures and by requiring them to invent their own conversationd
gestures. These should be submitted to the teacher who will be the best judge asto their corrective
vaue. If possble, sudents should aso be encouraged to leave their seats during the reinforcement
session and to move about naturally®.

The reinforcement sesson is divided into two didinct pats (i) sdf-testing and (i)
resensitisation and intensive practice.

(i) Self-testing

This conggts of discrimination drills which take two forms. In the firgt kind, students hear
pairs of filtered intonation patterns. Initidly, they are asked to compare them in order to determine
whether they recognise any gross differences between them. As a second step, they are asked to
identify the functions of these patterns. At times, sudentswill aso be asked to listen to pairs or parts
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of intdligible sentences which will be treated in the same way as the filtered patterns. Where syntax
or vocabulary is likely to give clues as to the nature of the patterns involved, only filtered pairs of
patterns will be played. After completing these tests, the students will be in a pogition to determine
whether they dill have difficulties in perception. They will be able to check their performances by
referring to the answer grid provided at the end of each lesson.

The above testing serves not only to verify the perceptions of students but also to develop
further their powers of discriminatior™. In afew cases, further sensitisation may be required.

(if) Re-sengitisation and intensive practice

These function at both the level of perception and of articulation. Re-sengtisation takes a
number of forms but congsts generdly of the sysematic opposition of pairs of filtered intonation
patterns. This will help to establish or re-establish pertinent differences between patterns. Usudly,
thisisfollowed by audition of filtered patterns and humming exercises etc... The re-sendtisation ends
with the repetition of selected sentences from the sengitisation sesson.

Intengve practice now begins. The exercises chosen for the reinforcement sesson generdly
involve the repetition of long sentences as well as a variety of transformations. The nature of these
exercises makes them more suitable for individud rather than collective trestment.

C. Solitary Repetition

As part of the find integrating process, it is suggested that students reinforce their forma
class-room and language laboratory work with a sesson which, in the best of al possble worlds,
would be repested severd times aweek. It would take the form of a silent or not so slent intensve
repetition of modd sentences™. A sdudent might, for example, choose to st in a cam o,
preferably in the open, where he would literdly tak to himsdf: humming and repesting intonation
patterns. In addition to practisng the patterns, students would develop, in this way, a stock of model
utterances available for reference a any time.
D. Conversation/ Smulation classes

It is expected that in any French-teaching programme there will dways be atime set asde
during which students will be able to put into practice the intonation patterns which they have been
learning. Of course, they will dso be practisng other kinds of structures (syntactic or lexicd). This
will be the privileged place for the actudisation of intonation patterns inasmuch as the Stuations,
though artificid, will act as a sort of “haf-way house” to the redlities of communication. If possible,
amulation exercises involving gestures should be fully exploited. It should dso be possible for
students to take part in smulated dialogues recorded on tape or videotape™. Teachers could then
andyse these in the presence of the studen(s) concerned in order to point out errors in articulation at
both the suprasegmenta and segmentdl levels. As a result of this diagnosis, the teacher could then
establish a corrective programme for each student.

E. Structural Drills

The drills in the sengtisation sesson generdly consst of repetition exercises. These are
undoubtedly the “backbone’ of dl intonation work and, dthough integrated in a number of
exercises, will be supplemented by a number of other drills. These will be described below.
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() Repetition with vertical substitution: an exercise where an item in the sentence is replaced by
another item from the same paradigm. In this way, the intonation paitern of the origind modd is
preserved and practised with only small changes at the syntactic or lexicd levds. It should be noted
that the rhythm patterns will change a little if the length of the replacing item is different from thet of
the item replaced.

eg. Il selavelesmains. Il se savonne les mains.

(i) Repetition with horizontal substitution: no ement of the sentence is changed, but the order
of its various segments is modified. In thisway, it is possible to demondrate that intonation is not tied
down exclusvedy to the vocabulary in each segment, but depends upon its position and function
within the sentence as a whole. The intonation patterns will generdly remain the same except that
any modifications which do occur will generdly be greater than those brought about by exercisesin
vertica subgtitution.

e.g. Le bébé pleure quand il a faim. Quand il a faim, le bébé pleure.

Naturdly, there is a change of emphasis which occurs, but the sequence of intonation patterns
remains essentidly the same.

(iif) Recognition/repetition/transformation: students are required torecognise the intonation
pattern(s) of a particular sentence and should then modify that pattern as required.

e.g. Tuasdelamonnaie. Tu as de la monnaie?

|| préfere la farine blanche. II préfere la farine blanche?

Recognition skills are further reinforced. Exercises such as this reduce the sudents passivity as they
have to be dert in order to complete the exercise with any success.

(iv) Repetition/transformation: samilar to the previous exercise but with no recognition phase.
Both types of transformation exercises are very useful in that they enable students to make quite
marked contrasts of the origina sentence and its modification.

(V) Repetition/regressive expansion: gives sudents the opportunity of gradudly forming long
sentences by dlowing them to add short syntagms to an origina syntagm or sentence. These short
syntagms are placed at the beginning of each sentence and may be rhythm groups in themsalves or
may combine with items dready there to form new rhythm groups. In this way, the intonation
contour occurring a the end of a sentence is srongly stressed. As the lexica items occurring at the
end of the sentence remain unchanged, students are not “thrown” by having to adapt the same
terminal contour to anew set of words.
eg. Avectafamille?

En France avec ta famille?

Tes vacances en France avec ta famille?

Passer tes vacances en France avec ta famille?

Tu astoujours envie de passer tes vacances en France avec ta famille?
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In the above example, the only intonaion pattern which remains unchanged is the termina pattern
located on “ avec ta famille?” . The others will vary according to changes in the length of the new
rhythm groups and according to their postion in the new sentence.

(vi) Repetition/progressive expansion: smilar to regressve expanson exercises except that
items are added to the end of each sentence. In this way, intonation contours occurring & the
beginning of each sentence are strongly reinforced. Students dso learn to gpply the same termind
contour to different sets of words and to note the way in which shifting rhythm groups away from the
find podtion will affect their intonation patterns.
eg. Acombien?

A combien de questions?

A combien de questions importantes?

A combien de questions importantes faudra-t-il trouver des réponses?

(vii) Repetition/expansion by insertion: smilar to the other expansion exercises except that items
are fdaced within the origind sentence. This exercise is epecidly useful for practisng intonation
patterns located in the middle of sentences.
eg. Nosamisn ont paseulaposshilité d aler aux courses.
Nos amis, je viens de |’ gpprendre, 0’ ont pas eu la possibilité d' dler aux courses.
Nos amis, je viens de I’ gpprendre, n’ont pas eu la possibilité, et ¢’ est dommage, d’aler aux
COUrses.

It should be pointed out that the answers required of sudents, for adl of the above exercises,
is, ultimatdly, in the form of a complete sentence. Of course, this does not always coincide with the
redlities of communication where utterances are often in the form of rather short syntagms. However,
such an approach was adopted principally in order to give students plenty of practicein maintaining
very even dress and rhythm patterns throughout their utterances. This god is best achieved by
requiring students to produce fairly long strings of related rhythm groups: sentences in this case.

One of the objections to structurd drills is thet they are rdaively unmoativating for sudents
who, as a consequence, tend to carry them out mechanicdly. In the case of intonation, such
“boredom” is less of a problem than for grammatica or lexicd work. It can be sad that whereas
sudents can replace one word with another or transform one grammeatica form into another while
paying little attention, the only way in which they might perform satisfactorily in intonation work isto
produce the correct intonation pattern. This is a somewhat complex procedure as opposed to the
subgtitution and transformation drills to which they are usudly subjected. Consequently, intonation is
being practised intensvely at dl times. Should they indeed become capable of performing withont
concentrating, then they will have interndised the pattern to the required degree: the desired god.
The objection therefore fdls by the wayside.

The problems of gructurd drills will be further reduced if the teacher makes an effort to
contextualise them and crestes a Stuaion where the student will be able to function as a totaly
involved pesking individud.
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F.“Usethetext only asalast resort”

The above heading appears a the beginning of each sesson. It is recommended thet, as far
as possible, sentences givenin the exercises should NOT be read, but repested after they have been
heard. Thiswill give vauable practice in listening comprehension. Students tend to rely far too much
on the security of the printed word which, in turn, leads to (i) an insufficient development of listening
comprehension and (i) the development of pronunciation habits based on the spelling system of the
mother tongue. The fact that some words might be unknown will not prevent the production of
correct intonation patterns. Indeed, the reverse is often the case. Understanding the meaning of
words can sometimes lead to the destruction of intonation and pronunciation. It is true that some
sudents may, for a while, fed uncomfortable at the thought of saying something which is not fully
understood. With time and practice, such discomfort will pass. After doing the exercises, they
should check the meanings of any unknown words.

G. Choice of Intonation Patterns

One of the difficulties encountered in the teaching of intonation is the sdection of modelsto
be taught. The problem can be attacked a one of two levels. Idedlly, the student ought to be taught
to produce dl posshble intonations for dl possible stuations. This cannot occur for a number of
practical reasons not the least of whichisthat, for the time being, there does not exist an exhaudtive
description of intonation patterns. The second is linked to pedagogic objectives. |Is it necessary for
gudents to be able to litter al possble intonaions? In the initid stages of learning to speak a
language is it not possible for them only to recognise the function of many patterns while mastering
but relatively few?

The first option presents enormous difficulties in the sdection of modds. Under present
conditions of knowledge, a very large number of authentic tape-recorded materiad would be
required, intonation being assmilated inductively. Theoretical consderations aside, the difficulty here
is that sudents smply do not have the necessary time to interndise a very large number of models.
In practicd terms, it isdmogt as though they had no models at dl.

The dternative isto sdect arbitrarily a number of patterns which could be defined as “basc”
or “fundamenta” (despite the problems posed by such a definition). These would @ver most
gpesking dtuations likely to be encountered by sudents i.e. essentidly cadm, clear and not
paticulaly “emotiond” speech. They would then be taught and internaised. With time and
continued exposure to authentic French speech “basic” patterns, acting as a kind of foundation,
could then be modified in order to ded with more “affective’ or expressive Stuations.

At the same time, students should be trained to recognise some of the expressive patterns by
taking pat in a ligening comprehenson programme. It would be norma to expect such a
programme in a French language course.

The result of such training would be that students would gain mestery of a smal but
ggnificant number of patterns for red communication while learning to interpret a much broader
range of patterns®.

It is the second of the two choices described above which governs the models to be studied
in Intonation Patterns of French. Consequently, this course ought to be seen as no more than a
beginning in the sudy of French intonation and rhythm.
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It should be pointed out that even within any one of the selected models a measure of
variation is possble. Indeed, for any one sequence of words many intonation patterns are possible.
Consequently, the modd chosen is only one amongst many. This should be made clear to Sudents
from the very beginning, as should the fact that gticking to the modds suggested will see them
through many, if not most, common Stuationsin everyday life.

The precise models selected were based upon a mini “sysem of erors’ of intonation
determined at the University of Queendand’s Department of Frenct?’. Although this study only
goplied to Audrdian sudents, it is likely to be generdly vdid for other speakers of English. All of
the modds chosen will atempt to counteract such specific tendencies as incorrect stress, uneven
rhythm and the mgor drop in pitch which often occurs immediately after the first syllable of an
utterance and at various other points in the sentence. In addition, the study sequence is such that
there is, a every opportunity, a systematic opposition between patterns being studied and those
previoudy learnt. Such systematic opposition will reinforce pertinent differences between the various
patterns e.g. statement vs “yes/no” question vs informeation question.

Teachers will note that dthough practice is intensve and, at times, brisk, students are not
thrown from pillar to post in an atempt to sudy Smultaneoudy a large number of paiterns in
oppaosition to one antoher. Progression from lesson to lesson is reatively dow so asto give students
the necessary time and practice to internalise the various structures.

Petterns chosen for study are: continuation, findity, “yesno” questions, 2 patterns for
information questions, emphatic Yes/no" questions, emphatic information questions, the pattern for
“Ced...que(qui) ..."” congructions, low parenthesis and associated patterns, high parenthesis and
associated patterns®.

The above choices were made on the basis of ther likey usefulness to the learner of
“slandard” spoken French, and include a number of emphatic forms which will serve to introduce
students to expressive intonation. Certain “basic”® patterns were omitted, particularly those for
“imteraives’, “implications’ and “exclamations’. The “imperative’ pattern was not selected because,
in mogt gtuations, one rardy spesks in the imperative. Generdly, the force of the command is
attenuated through the use of other formulae eg. questions. In the case of “implication” and
“exclamation”, both of these patterns show many variaions and, in any case are more gppropriate in
astudy of expressive intonation”.

H. Selection of Vocabulary

The vocabulary used in this text is based on Galisson's Inventaire thématique et
syntagmatique du francais fondamental ™, i.e. the most commonly used French words, regrouped
according to theme and according to their most common associations with each other within any
particular theme. A sdection on such a bass has two advantages: (i) if students dready know the
words, then the sentences will have reinforcement vaue; (ii) if thisis not the case, then the sentences
will be one of the ways in which students are introduced to essentid vocabulary which is dready
partidly contextudised by virtue of being placed in its most common environment.

The vaue of teaching “syntagmaticdly” isto be found in the fact that listening comprehension
skills function at the level of “chunks’ or syntagms. The basic unit of perception and production
appears to be larger than the individua word. Moreover, comprehnension gppears to occur as a
result of a set of predictions which is made at every step of the listening process, a particular chunk
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or chunks triggering off predictions about the following chunk or chunks. Such a set of predictions
appears to be “ahead” of the actud message and is modified as afunction of that message. It seems
that the comprehension process can bresk down if none of the chunks in the set of predictions
matches the actual chunk appearing in the message”. It is precisaly the development of the ability to
predict which will be amed for. Although this is not the explicit am of Intonation Patterns of
French, such an approach will contribute towards senstisng students to the most frequent contexts
of the most frequently used words of French, and enable them to begin making reliable predictions.

|. Comparison with other methods of teaching I ntonation

Intonation Patterns of French was tested againg the traditional language |aboratory
method and against a method utilising a laryngograph’ to produce a visud display of intonation
patterns.

Both the laryngograph and Intonation Patterns of French were superior to the language
laboratory. Compared to one another, they produced equivaent results for dl but one of the tedts
face to face communication. In this tes, Intonation Patterns of French gave sgnificantly better
results™.

These podgtive findings indicate that motivated students should fed confident of making
considerable progress.
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LESSONS AND EXERCISES
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LESSON 1

Short declar ative statements

In this lesson, students will be taught to utter short but complete statements. They will do so
by systematically opposing two intonation patterns: “continuation” and “finality” .

In addition, the stress and rhythm patterns of French will be emphasised asthey are
absolutely essentia for correct articulation.

Findity patterns, on their own, enable one to form short declarative satements such as
“D’accord.”, “Trés bien.” and “Tout a I” heure.” Such patterns are also to be found at the end of
“neutrd” (i.e. objective, non-emoative) declarative satements.

Continuation patterns, on the other hand, occur in avariety of utterances including, asin the
case of thislesson, declarative statements. Ther function is to indicate that a statement isincomplete
and that moreisto follow. In natura speech, the segment following a continuation pattern may not
aways be expressed in words. It is often “understood” or dse sgnified in some other “para-
linguigtic” way. Continuation patterns also occur before hesitations of al kinds. Consequently,
students who encounter difficulty in constructing coherent sentences should be encouraged to use
continuation patterns quite systematically” in order to indicate, in an acceptable fashion, that they
will be usng the next few moments to collect their thoughtsin order to continue.

Taken together, continuation and finaity patterns alow the spesker to form declarative
statements of any length.

CHARACTERISTICSOF THE INTONATION PATTERNS

1. Finality

As sated above, findlity patterns are found at the end of declarative statements and mark
the completion of such statements. They are characterised by afairly sharp but smooth fdl inthe
pitch of the voice, with repect to their point of origin, and may be found in short words and at the
end of neutral phrases and sentences of any length.
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Although they function in words of one syllable eg.: oui, non, &tc. . ., they will be perceived better
inlonger wordse.g.: laver, (fig. 1) and lavabo, (fig. 2) where at least one syllable is pronounced at
asustained pitch level before the occurrence of therapid fdl. It is, of course, the contrast between
pitch leves A [la] and B [ve] of laver, and CD [lava] and E [bo] of lavabo, which is significant and
which indicates the termination of the declarative statement.

2. Continuation

A continuation pattern will occur a the end of an incomplete statement or rhythm group and
condggsof arisein pitch (cf. fig. 3) Nous nous mettons a table.

e —- 3_

!
2

1=

l

Fig. 3

The continuation pattern occurs over the whole of ABC [nunumEtO]  of Nous nous mettons with
the sharpest rise occurring on BC [t0] .

The intonation for continuation is one of the manifestations of the characteristic of French
which Ddattre had caled the mode croissant. He defined this in the following way:

“Parler de mode croissant signifie [ . . . ] que voyeles, consonnes, syllabes,
s articulent dans un effort soutenu [ ...] qui[ ...] dansunesyllabe[ ...] commence sans
brusquerie, augmente fermement et se maintient jusqu’ au terme de la voyelle.”””

Initidly, therefore, it would appear that Ddattre's statement gpplied only to vowds,
consonants and syllables. However, as G. Faure pointed out, the existence of such a mode has
important repercussons a the leve of intonation:

“Pour tout résumer d’un mot, nous disons que le phonétisme francais est caractérisé
par sa tension (au niveau laryngé comme au niveau sus-glottique) et que cette tension est une
tension progressive, contrairement & ce qui se passe dans beaucoup d’ autres langues.””®
A gradual build-up of tenson occurs a the leve of the larynx and, one might add, of the body as a
whole, which culminates in the release of ardatively high pitched continuation pattern.

The fact that English does not have this type of continuation pattern and that ‘1a voix
descend depalier enpalier de la tonique de téte & la tonique finale”” accounts for the English
gpeaking students preference for fdling rather than rising patterns when articulating French. Such a
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preference is, of course, the result of very lengthy conditioning of speech habits by the mother
tongue.

Pedagogicaly, a number of points are important.
(i) For reasons which have just been mentioned, English speaking students tend not to attain the high
pitch required®. Because, at this ealy stage, students are unlikdly to detect significant pitch
differences in French, they may smply “sdect” their own familiar English intonation which tekes the
form of a progressive decrease in pitch. This and dl other lessons will concentrate on breaking this
persistent habit
(i1) Sometimes, when students have in fact detected arise in pitch, they may place the highest point
of that rise on a syllable other than the last one of the rhythm group. It appears that dthough gross
pitch differences have been detected, a mgor rhythm problem gill exists. Students seem unsure of
the precise point in the syntagm at which the rise should occur. In the case of the example in fig. 3,
they will sometimes place the highest pitch on the second nous or on the [mE of mettons. A amilar
though less serious kind of error may occur where the students' rise in pitch occurs too early and is
then maintained until the beginning of the findity pettern.
(iii) Continuation patterns obvioudy function in opposition to findity patterns (cf. fig. 3 where DE
[zatabl] of mettons a table is the findity portion of the statement). Note the plateau CD which
occurs a the meeting point of the two patternsat C [t0] and at D [za]. Although it is most common
to find that findity patterns begin at a dightly lower leve than continuation patterns end, a successtul
pedagogic strategy gppears to be to maintain the beginning of the findity pattern at the same leve as
the end of the continuation pattern. This is due to the fact that sudents who are not accustomed to
risesin pitch a tha particular point in the syntagm may begin their findity patterns a aleve which is
far too low for a correct French intonation contour. It is therefore better, initidly, to ingst on the
plateauing (CD) of the intonation curve.

3. Rhythm

The rhythm of spoken French is one of the most important and, in some ways, one of the
mogt difficult aspects to teach, given the perdgstence of mother tongue peech habits. The teaching of
rhythm, which begins in this lesson, will continue for the duraion of this course and mugt be
emphasised at every opportunity by the teacher.

One of the consequences of the mode croissant mentioned above is the segmentation of
words into open syllablesi.e. syllables ending with vowe sounds, giving CV-CV sequences asin the
word a/ ni/ ma/ tion. The reverse is generdly the case in English and, if gpplied to French, would
result in sentences becoming unintelligible to the French ear. This preference for open syllables
results in the lack of neutrdisation of vowels. Neutrdisation is one of the characteristics of English,
paticulaly Audrdian English, which is very easly tranderred to French by the learner eg.
[an@mEjSO]for animation. The incompressibility of French vowed sounds means that esch
gyllable recaives its full value in terms of length and intengty. There is only one exception to thisrule:
the lagt syllable of a rhythm group. This is srongly stressed and its vowd lengthened (emotive
gtuations asde). Such a segmentation into open syllables of equa length and dress results in aloss
of identity of individua words and in the formation of rhythm groups. These are often 3 or 4 syllables
in lengtr?* athough they are sometimes much longer, and they are terminated by a stress on the last
gyllable®. 1t is therefore the rhythm groups™ which are stressed uniformly. Individua words which
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occur a various points in the groups are not stressed, as in English. It should aso be noted that
athough intonation contours will change, the placement of tonic accents will rardly do so except in
emotive peech. Once again, therefore, the transfer into French of English stress patterns will distort
the sentence for the French ear and make it very difficult to understand.

Humming exercises are of the utmost importance in the acquidtion of rhythm as well as
intonation. This is because humming tends to eiminate the urge to neutrdise unaccented vowes.
Filtered sequences should be imitated as closdy as possible as they will dlow students to percelve
and reproduce the “beat” of atonic syllableswhich is so typica of spoken French.

TEACHING SEQUENCE

In thisand dl other lessons, students ought to be discouraged from reading doud from their
manud. Occasondly, however, they will need to refer to it, paticularly if the utterances for
repetition or transformation are particularly long.

The am of this lesson is to teach sudents to articulate short intelligible sentences. Thisis
particularly important as sudents need to acquire, as rapidly as possble, the confidence derived
from the feding that they are becoming capable of communicating with native speskers.

Sensitisation session

Thisis the firg time that students will be learning a language in this way and, to begin with,
may fed ill a ease, highly amused or both. It is therefore most important for the teacher to put them
a ease and make them rdax. Thiswill dso ensure maximum sengtivity to the low frequencies of the
SUVAG-Lingua filtering. It is suggested thet the initid steps be taken rather dowly. However, after
the first two or three lessons, students should readily accept this form of teaching.

1. Audition of filtered 2, 3 and 4-syllable words, humming exercises etc. . . (Exercises|, 1l
and I11).

2. Repetition of 2, 3 and 4-syllable words (Exercises|, I and 11).

The above exercises ded with findity petterns as wel as with the dress and rhythm of
spoken French. No monosyllabic words have been used so that the high and low pitches of the
patterns could be opposed more effectively. It is important for sudents to be made aware of the
grong stress on the last syllable of the rhythm group as wdl as of the equdity of Stress on the
gyllables which precede it. In order to ensure this, the teacher might wish to exaggerate the fina
dress and use a variety of gestures to reinforce his ingructions. This and other lessons will aso
senditise sudents to the length of the rhythm group in French.

3. Audition of filtered 2-unit declarative Satements, humming exercises eic. . . (Exercise 1V).

4. Repetition of 2-unit declarative statements (Exercise V).

5. Repetition/subgtitution (verticd) of 2-unit declarative statements (Exercise V).

These exercises introduce continuation patterns, thus enabling students to utter short,
complete, 2-unit sentences by systematicdly opposing continuity to findity patterns. Findity patterns
were initidly dudied in isolation as they commonly occur on ther own in natura speech.
Continuation patterns, on the other hand, generdly do not have an independent existence.
Consequently, they will be studied in oppostion to other patterns (in this case, findity). The attention
of students should be drawn to the segmenting properties of intonation and to the “hinge’ formed by
the plateau. They should also be asked to respect the débit of each sentence.
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Reinfor cement session

1. Discrimination of both filtered and unfiltered satements (Exercises| and I1).

In order to fill in the grids correctly, students need to discriminate between patterns and to
identify them. The correct answer will be found at the end of each lesson in the sudent’s manudl.
Thus, it will be possible for them to check their perceptions and to seek assistance if necessary.

2. Systemattic opposition of filtered continuity and findity patterns (Exercisel).

3. Re-sendtisation to declardtive satements, audition of filtered dtatements, humming
exercises etc... (Exercisell).

4. Repetition of statements salected from the sengtisation session (Exercise ).

5. Simple transformation with horizontal subgtitution (Exercise ll1).

It will be noticed that some of the statements consst of 3 intonation patterns. Responses,
however, will dways be in the form of 2-unit satements. This exercise will serve as a sengtisation to
the various ways in which sentences in French may be segmented and to the way in which this
segmentation may become modified as a result of an internd rearrangement of the components of
the sentence.

6. Recognition/expanson exercise (Exercise 1V). In order to complete successfully this
exercise, students need to recognise a pattern when presented in isolation i.e. a comparison occurs
between what they hear and their internalised models. They are then asked to repeat that pattern
and to oppose it to the other pattern studied in order to form an intdligible declarative statement.
Students will require their manua for this exercise.
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Sensitisation session

Exercisel
Listen (Filtered word: laver).
Hum aong.
Can you guess a which point in a sentence you might find this pattern? (Students propose
interpretations. Teacher comments and explains.)
Listen once again. Do not repeat but mouth the word. Repesat the word at the same time as you hear
the intonation pattern.
Hum the intonation pattern and then dowly add the word to it.
Repest the following:

1. Laver.
2. Mason.
3. Jadin.
4. Pafond.
5. Pancher.

Exercisell
Ligten (filtered word: lavabo).
Hum dong. Listen. Do not repeet but mouth the word.
Repeat the word at the same time as you hear the intonation pattern.
Hum the intonation pattern and then dowly add the word to it.
Repest the following..

1. Lavabo.

2. Allumette.

3. Sdllede bains.

4. Confortable.

5. Grand bureau.

Exerciselll
Listen (filtered words: salle a manger).
Hum dong.
Listen. Do not repeet but mouth the words.
Repesat the words at the same time as you hear the intonation pattern.
Hum the intonation pattern and then dowly add the wordsto it.
Repest the following:
1. Sdleamanger.
2. Chambre a coucher.
3. Cuisne moderne,
4. Lampe éectrique.
5. Révelle-matin.
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ExerciselV
Ligten (filtered sentence: Nous nous mettons a table).
Hum dong.
Have you been ligening to one or more than one intonation pattern?
(Students propose answers. Teacher comments and explains.)
Listen once again. Do not repeat but mouth the words.
Repeat the words at the same time as you hear the intonation patterns.
Hum the intonation patterns and then dowly add the words to them.
Repest the following:

1. Nous nous mettons a table.

2. Ja nettoyé machambre.

3. Nous congtruisons une grande maison.

4. J écoute un disque alaradio.

5. Il aréparélacheminée.

ExerciseV
You will hear a statement. Repest it. After hearing the correct repetition, you will hear portion of a
gatement which you are asked to subgtitute appropriately in the origind statement. Example: You
hear 1l se lave la figure. You repest this. Y ou then hear Les mains. Y our response should be Il se
lave les mains. After this, you will hear Il se savonne which you then subgtitute into the satement
which has just been formed.
1. S Il =lavelafigure
R: (Repetition)
2. S Lesmans.
R: Il :=lavelesmains.
3. S Il s:=savonne.
R: Il s2savonne les mains.
4. S: Labarbe.
R: 1l s2 savonne labarbe.
5 S Il Sestrase
R: 1l Sest rasélabarbe.
6. S Ce mdin.
R: Il Sest rase ce mdin.
7. S: Il apris une douche froide.
R: 1l apris une douche froide ce matin.
8. S Il sSes coiffé.
R: Il Sedt coiffé ce matin.
9. S: Avec un peigne souple.
R: 1l S es coiffé avec un peigne souple.
10. S Avec un peignefin.
R: Il S e coiffé avec un peignefin.
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Reinforcement Session

Exercisel
You will hear pars of intonation patterns. Indicate whether they are the same or different. Also
indicate to which category each belongs.

Incomplete
Pattern Same Different Statement Findity
1. X a b
2. X ab
3 X ab
4 X b a

Exercisell
You will hear pars of short satements. Indicate whether their intonation patterns are the same or
different. Also indicate to which category each belongs.

Incomplete
Statement Same Different Statement Findity
1. SaBrosse X a b
adents.
2. Lesavon. X ab
3. Tacave X b a
humide.
4.J amele X b a
veall.
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Now listen to the contrast between the two patterns studied so far i.e. incomplete statements and
findlity.
Ligten. (Filtered statement: J' écoute un disque a laradio.)
Now hum the patterns.
Listen. Do not repeet but mouth the words.
Repeat the sentence at the same time as you hear the intonation patterns.
Hum the intonation patterns and then dowly add the words to them.
Repest the following:

1. Jécouteun disque alaradio.

2. ll aréparélacheminée.

3. Nous nous mettons atable.

4. Ja nettoyé machambre.

5. Nous congtruisons une grande maison.

Exerciselll
Transform the following sentences as indicated.
Example: You hear Le bébé pleure quand il a faim.
Y our response should be Quand il a faim, le bébé pleure.
1. S Lebébépleurequandil afam.
R: Quand il afaim, le bébé pleure.
2. S Auyjourd hui, nousferonslacuisne.
R: Nous ferons la cuisine aujourdhui.
3. S D’habitude, il frotte le plancher.
R: 1l frotte le plancher d  habitude.
4. S Chague samane vous faites vos courses.
R: Vousfaites vos courses chague semaine.
5. S Touslesquinzejours, jefasle ménage.
R: Jefasle ménage tous les quinze jours.
6. S Chaguefoisqu'ilsle voient, les petits pleurent.
R: Les petits pleurent chequefoisqu'ils le voient.
7. S Touslesjours, nous alons au marché.
R: Nous dlons au marché tous lesjours.
8. S: Unefois par mois, on essuie lapoussiére.
R: On essuiela poussiére une fois par mais.
9. S Tout entravaillant, dle deve ses enfants.
R: Elle déve ses enfants tout en travaillant.
10. S Tout acoup il atrouvé les épingles.
R: 1l atrouve les éningles tout a coup.
Exercise IV
You will hear a statement or part of a statement. Keep the intonation pattern of that statement and
add to it, using the appropriate intonation pattern, the items written in your book.
Example You hear J offre a boire.
In your book you see the words Ce soir.
Y our response should be Ce soir j’ offre a boire.
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. S Joffreabaire.

S: Cesoir.

R: Cesoir ' offre aboire.

. S Tutereposeras.

S Demain.

R: Tu te reposeras demain.

. S: Quand on n"arien mangé.
S Onafam.

R: Quand on n'arien mangé, on afam.

. S Avant son départ.

S Il Sest baigné,

R: 1l S est baigné avant son déepart.
. S Avec son repas.

S: 1l prend un pot.

R: Avec son repasil prend un pot
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LESSON 2

Declar ative Statement
The length of the statements in this lesson has been increased to include more than one
continuation pattern. Such statements correspond much more closdy to the redities of norma
speech athough they may present some difficulties for beginners.
CHARACTERISTICSOF THE INTONATION PATTERNS
The laryngograph display shows the combination of patterns for the following sentences: (i)

Hier soir, il m'a offert une cigarette (fig. 1) and (ii) Le lendemain matin, aprés avoir changé le
pansement du malade, I’ infirmier est rentré chez lui. (fig. 2).
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In fig. 1, continuation patterns are found a A [swa] of soir, B [fE ryn] of offert une and
C [siga] of cigarette A findity pattern occurs at CD [RrEt] of cigarette In fig. 2
continuation patterns are found at E [tE] of matin, F [lad] of malade, G [mje] of infirmier, H
[tre] of rentré and 1 [Se ] of chez. A findity pattern occurs a I1J [IHi ] of lui. Within each
sentence, the continuation patterns dl reach gpproximately the same leve (that of mgor
continuations). This is not necessarily the case in naturd speech (where mgor and minor
continuations are found)®. For pedagogic purposes, however, it is useful to conform to this model
as, initidly, sudents will need to perceive and then atempt to reach a sufficiently high leve of pitch.
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TEACHING SEQUENCE

Because of the length of some of the sentences, beginners may fedl unable to cope with al
except exercise | of the sengtisation sesson. Nevertheless, it would be useful for them to attempt the
discrimination exercises of the reinforcement sesson as they should by this stage be able to
recognise patterns despite thelr inability to articulate long sentences.

Although it is always preferable for students not to read the sentences, but to “ speak” them,
even advanced students may encounter some difficulty in this lesson. Should this occur then the
sentences could be read adoud.

Sensitisation

1. Audition of filtered 3 and 4-unit declarative Satements, humming exercises etc... (Exercises|
and I1).

2. Repstition of 3-unit satements (Exercisel).

3. Repetition of longer statements (Exercise I1). The complexity of sentences decreases, in
paticular through the use of infinitive phrases and embedded clauses. Teachers must ensure
that the pitch rises occur on precisdly the correct syllables and that, through various
movements, the sudents fed the rhythm of these sentences. Remember the evenness of
dress and relative flatness of the intonation curve in unstressed portions of the statements.
The ssgmenting function of intonation operates once again, each continuation pattern
indicating the end of arhythm group.

4. Repdition with verticad subdtitution (Exercise 1ll). This will give students practice in
modifying the length of various segments of the sentence while Hill retaining and practisng
the same intonation pattern.

At firg sght, this sesson may appear raively short. It should be remembered however, that
the very length of the sentences will mean that each sentence will have to be attempted a number of
times. Initidly, students may find it difficult to remember the sentences and how to segment them
correctly. With alittle practice these problems will be overcome.

Reinfor cement session

1. Discrimination drills of the following filtered and unfiltered patterns. complete statements and
incomplete statements (Exercises | and I1). The term “findity” used in Lesson I, to describe
the intonation pattern of short sef-contained gatements, has now been replaced with the
term “complete statement”.

2. Audition of filtered declarative statement, humming exercises, repetition exercises of
previoudy uttered sentences etc... (Exercisell).

3. Repetition of selected statements from the sengitisation sesson (Exercise I1).

4. Regressve expanson exercises (Exercise l11). These exercises are particularly important as
they emphasise the termina contour of each utterance, in this case, the findity pattern. Such
emphasis is achieved through the repetition of the same pattern in combination with the same
st of words. As articulation of the words becomes progressively easier, more attention can
be given to the strong stress occurring on the last syllable as well as to the preceding plateau.
In addition, continuation patterns are practised intensvely. The dow build-up in sentence
length will replace, to some extent, the absent teacher and result in greater articulatory
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fluency. In effect, this exercise permits the repetition of long sentences which, if tackled in
the norma way, would have presented consderable difficulty.

. Progressve expanson exercises (Exercise IV). In this case, emphasis is on the ability to
modify the intonation pattern of the same segment of sentence. A rhythm group origindly
aticulated with a findity pettern is now uttered with a continuation pattern and is itsdlf
replaced by a different group. This group will then itself be modified. Students are therefore
made aware that the same segments can occupy a number of positions in a sentence and
that a change in position may bring about a modification in the intonation. Both exercises 1|
and IV will sengtise sudents to the usud range in the length of rhythm groups and to the
variations in intonation brought about by these variations in length. Once again, adow build-
up will lead to greater case of articulation and reduce frustration due to lack of success.



Sensitisation Session

Exercisel
Listen (filtered sentence: Hier soir il m'a offert une cigarette).
Hum aong.
Have you been ligening to one or more than one intonation patterns?
(Students propose answers. Teacher comments and explains.)
Listen once again. Do not repeat but mouth the words.
Repeat the words at the same time as you hear the intonation patterns.
Hum the intonation patterns and then dowly add the words to them.
Repest the following:
1. Hier soir il maoffert une cigarette.
Trés souvent les jeunesfilles ont le teint clair.
Son cousin tient une importante pharmecie.
Bllefait tremper son linge dans une vieille cuvette,
En générd, les petits enfants ont |a peau douce.
Ce grand garcon ressemble beaucoup a ses parents.
Les jeunes parents ont fait vacciner leur bébé.
Je cherche a employer une femme de ménage srieuse.
. Il ademandé |’ avis de son médecin de famille,
10. S j’a letemps, je donne un coup de brosse a mes chaussures.

©WOoNoO WD

Exercisell

Ligten (filtered sentence: Je souffrais d’ une fievre si forte quej’ai dO prendre de |’ aspirine).

Hum aong.

Listen once again. Do not repeat but mouth the words.

Repeat the words at the same time as you hear the intonation patterns.

Hum the intonation patterns and then dowly add the words to them.

Repest the following:
1. Jesouffrasd unefiévred forte quej’a di prendre del’ aspirine.

Le pharmacien du coin, dont tu asfait |a connaissance, est de garde ce soir.

Lgeunefille avait tdlement md alatéte gu dle croyait en perdre laraison.

Le cdébre chirurgien afait subir a son malade une deuxieme opération.

Nous avons I'intention d' aler au dispensaire pour demander un médicament précieux.

Ceux qui se plaignent d’une forte fievre, ala suite d' une maadie, ne sont probablement pas

guéris.

7. Les médecins recommandent a ceux qui souffrent du coeur, de garder leur chambre et de se
reposer.

8. Lelendemain matin, gprés avoir change le pansement du maade, I'infirmier est rentré chez
lui.

9. Lorgque le jeune homme et arrivé a |’ hopitd, il perdait beaucoup de sang d’une blessure
profonde.

o gbkwN
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10. Apres avoir donné tous les soins nécessaires, le jeune docteur et dlé consulter un des plus
grands spécidistes de France.

Exerciselll

You will hear a satement. Repedt it. After hearing the correct repetition, you will hear portion of a
statement which you are asked to subgtitute gppropriately in the origina statement.

Example: You hear Les personnes agées se reposent sou vent sur les bancs des jardins publics.
You repedt this. You then hear Devant la mairie. Y our response should be Les personnes agées
se reposent souvent sur les bancs devant la mairie. After this, you will hear Sur les chaises
which you then subgtitute into the statement which has just been formed.

1. S Lespersonnes agées sereposent souvent sur les bancs desjardins publics.
R: (Repetition)
2. S Devant lamairie
R: Les personnes &gées se reposent souvent sur les bancs devant lamairie.
3. S Surleschaises.
R: Les personnes agées se reposent souvent sur les chaises devant lamairie.
4, S Sasseyent.
R: Les personnes agées s asseyent souvent sur les chaises devant lamairie.
5. S Lesagentsdepolice.
R: Les agents de police s asseyent souvent sur les chaises devant lamairie.
6. S Arréent souvent lesvoitures.
R: Les agents de police arrétent souvent les voitures devant lamairie.
7. S Qui brdlent lesfeux rouges.
R: Les agents de police arrétent souvert les voitures qui bralent les feux rouges.
8. S Qui circulent trop vite.
R: Les agents de police arrétent souvent les voitures qui circulent trop vite,

47



Reinforcement Session

Exercisel
You will hear pars of intonation patterns. Indicate whether they are the same or different. Also
indicate to which category each belongs.

Incomplete
Pattern Same Different Statement Findity
1 X b a
2 X a b
3 X a b
4 X ab

Exercisell
You will hear pairs of short statements. Indicate whether their intonation patterns are the same or
different. Also indicate to which category each belongs.

Incomplete Complete

Statement Same Different Statement Statement
1. Son Cousin tient une X a b
importance pharmacie.
2. Hier soir il m'aoffert une X ab
cigarette.
3. Ellefait tremper son linge dans X ab

une vidille cuvette

4. |l ademandé !’ avisde son X b a

médecin defamille




Now hum the patterns.
Listen. Do notrepeatbutmouth the words. (Hiersoir il m'a offert une cigarette.)
Repesat the sentence at the saine time as you hear the intonation patterns.
Hum the intonation patterns and then dowly add the words to them.
Repeet the following:
1. Hier soir il m’'aoffert une cigarette.
2. Tressouvent lesjeunesfilles ont le teint clair.
3. Engénérd, les petits enfants ont la peau douce.
4. Jesouffraisd unefievre s forte quej’a di prendre de |’ aspirine.
5. Lepharmacien du coin, dont tu as fait la connaissance, et de garde ce soir.

Exerciselll

You will hear aword or short statement. Repest it. After hearing the correct repetition, you will hear
another word or statement. You are asked to construct a sentence or portion of a sentence by
placing thisword or satement before the origina statement.

Example: You hear the word dispensaire. You repeat this. You then hear the word au. Your
response should be au dispensaire. After this, you will hear le faire vacciner which you then add
to the statement which has just been formed.

A.
1. S Digpensare.
R: (Repetition)
2. SAu
R: Au dispensaire.
3. S Lefarevacciner.
R: Lefare vacciner au dispensaire.
4. S Pour.
R. Pour lefaire vacciner au dispensaire.
5. S A cherché sonfils.
R: A cherché son fils pour le faire vacciner au dispensaire.
6. S Lamere.
R: Lamere a cherché son fils pour le faire vacciner au dispensaire.

1. S Tranquille
R: (Repetition)
2. S Quartier.
R: Quartier tranquille.
3. S Vieux.
R: Vieux quartier tranquille.
4. S Un.
R: Un vieux quartier tranquille.
5. S Dans
R: Dans un vieux quartier tranquille.
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. S Singdler.

R: Singdler dansun vieux quartier tranquille.

. S Aimeraent.

R: Aimeraent Sinddler dans un vieux quartier tranquille.
. S Mescopains.
R: Mes copains ameraient sindaler dans un vieux quartier tranquille.

. S Tous

R: Tous mes copains ameraient s ingaler dans un veux quartier tranquille.

. S HIm.

R: (Repetition)

. S Melleur.

R: Malleur film.

. SLe

R: Lemalleur film.

. S Vaoir.

R: Var lemdalleur film,

. S Ddler.

R: D'dler vair le mellleur film.

. S Choigt toujours.

R: Choidt toujours d' dler voir le melleur film.

. S Lepublic cultivé.

R: Le Public cultivé choigt toujours d dler voir le melleur film.

. S Eux.

R: (Repetition)

. S Chez.

R: Chez eux.

. S Rentrey.

R: Rentrer chez eux.

. S Pour.

R: Pour rentrer chez eux.

. S Leursusnes.

R: Leurs usnes pour rentrer chez eux.
. S Quittent.
R: Quittent leurs usines pour rentrer chez eux.

. S Lesouvriers.

R: Les ouvriers quitten quittent leurs usines pour rentrer chez eux.

. S Lessoirs.

R: Les soirsles ouvriers quittent leurs usines pour rentrer chez eux.

. S Tous

R: Tousles soirs, les ouvriers quittent leurs usines pour rentrer chez eux.
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Exercise |V

You will hear aword or short statement. Repest it. After hearing the correct repetition, you will hear
another word or statement. You are asked to construct a sentence or portion of a sentence by
placing thisword or statement after the origind statement.

Example: You hear the words |l Sinstallera. You repeat this. You then hear Dans une petite
boutique. Your response should be Il sinstallera dans une petite boutique. After this, you will
hear moder ne which you then add to the statement which has just been formed.

A.

1.

2.

S |l sinddlera

R: (Repetition)

S. Dans une petite boutique.

R: 1l singalera dans une petite boutique.

S: Moderne.

R: Il sSindalera dans une petite boutique moderne.

S: Pour vendre des meubles.

R: 1l Singdlera dans une petite boutique moderne pour vendre des meubles.
S A sssanciensclients.

R: 1l singalera dans une petite boutique moderne pour vendre des meubles a ses anciens
clients.

S Touslesmdins.

R: (Repetition)

S: |l fait ses courses.

R: Touslesmdinsil fait ses courses.

S Et remplit son filet

R: Touslesmatinsil fait ses courses et remplit son filet.

S: A provisons.

R: Touslesmatinsil fait ses courses et remplit son filet a provisions.

S Detout ce qu'il lui faut.

R: Tousles matinsil fait ses courses e remplit son filet a provisons de tout ce qu'il [ui faut.
S: Pour bien manger.

R: Tous les matins il fait ses courses et remplit son filet a provisions de tout ce qu'il lui faut
pour bien manger.

S. Mon pere.

R: (Repetition)

S. Ed un patisser.

R: Mon pére est un pétisser.

S: Extraordinaire.

R: Mon pére est un patisser extraordinaire.

S Qui a préparé un magnifique géteaul.

R: Mon pére et un péisser extraordinaire qui a préparé un magnifique géteau.
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5. S Auchocolat.
R: Mon péere et un péaisser extraordinaire qui a préparé un magnifique gateau au chocolat.
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LESSON 3

Declar ative Statements

Three relaively complex types of declarative Satements are studied in this lesson: (i) longer
declardtive satements containing adjective clauses, (ii) declarative statements containing enumeration
and (iii) declarative statements containing interpolated phrases or clauses.

CHARACTERISTICSOF THE INTONATION PATTERNS

All three types of dedardive datements contain continuation and findity patterns.
Essentidly, the differences between them occur in the organisation of these two patterns with respect
to one another and in the length of pauses within the Satements.

() Declar ative statements containing adj ective clauses

Adjective clauses (complétives) pose no problem. Their prosodic structure is quite Smilar
to that of other kinds of declarative statements aready studied and, for pedagogic purposes, will be
cdled “ordinary” statements (eg. “Le petit dgeuner gue nous avons pris au café du coin était
délicieux.” (fig. 1).

Rises in pitch occur & A [na] of déeuner, B [kwk] of coin and C [etEdeli ]of éait
délicieux while afdl occurs between C and D [sj2 ] of ddlicieux.

The flattish area between A and B is due to the speed of elocution. Had the statement been
articulated more dowly, there might have been further rises before B. Thus, as the débit increases,
the number of continuation patterns decreases. For this reason, it isimportant to respect the débit as
the students will become sensitised to the relationship between speed and segmentation. Note the
plateau BC which occurs just before the find fall.

(i1) Declar ative statements containing enumer ation
These statements condst of a series of rises in pitch, dl of which atain approximately the
same levdl. The overdl effect is that dl items mentioned appear to be of equa importance. After
each continuation pattern, there is arather short but very important pause which servesto demarcate
each individud item from the next. In this way, items maintain their individudity as well as their
equality with respect to one ancther. (e.g. “Chez le fruitier ontrouve des pommes, des oranges, des
bananes, des fraises et des abricots’, fig. 2).
Risesin pitch occur a B [tje ] of fruitier, D [pOm| of pommes, F [RAZ ] of oranges, H [nan] of
bananes, K [f REzedezab Rri ] of fraises et des abricots A fal occursat [ko] of abricots
Significant pauses occur a E, G and |. The length of these pauses will vary with the débit.
The dower thisis, the longer they will be. Even in the fairly rapid modds given, such a pause, though
short, remains noticeable. Note the plateau at JK.
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(i) Statements containing Inter polated clauses or phrases

Once again, these statements are made up of a combinaion of continuation and findity
patterns®. They consist of a statement which, in effect, is broken up and increased in length by the
insertion of one or more clauses or phrases. These usudly take the form of persond reflections by
the gesker on the circumsatances which he is rdating. Consequently, they fill the function of an
“asde’ and must be uttered in such away asto make it very clear that they do not form part of the
“man” satement (eg.: “La grande guerre, s j’ai bonne mémoire, a duré quatre ans.” fig. 3).
Rises occur a A [gER] of guerre, C [mwa] of mémoire, EF [reka ] of quatre ans, while the
finality contour occurs a FG.

Note that C is dightly higher than either A or EF, that it is preceded by a longish pause, B,
and followed by another long pause, D. Taken together, these three items set an interpolated clause
gpart from the main body of the statement. If it is intended to insert more than one clause or phrase,
then they too will have the same characteristics. Should the pauses be reduced, then there is a very
rea risk that the interpolated clause or phrase will be interpreted as belonging to the body of the
datement. In this case, ether the whole sentence will be unintelligible or ese it will be misunderstood
e.g. “Nos amis n’ont pas eu la chance, et ¢’'est dommage, d’aller aux courses.”, wherethe last
part of the statement could be wrongly structured as* . . ¢’ est dommage d’ aller aux courses.”, not
a dl the meaning intended.

TEACHING SEQUENCE
Asthisisthe mog difficult lesson so far, it should be reserved for advanced students.

Sensitisation session

1. Audition of filtered statements containing adjective clauses (Exercise 1), enumeration
(Exercise 1) and interpolated clauses and phrases (Exercise [11). Humming exercisesetc . . .

2. Repetition exercises for the three types of statements mentioned in 1 (Exercises I, Il and
[I1). In the case of enumeration, students ought to be made aware that items to be
enumerated can be other than single words e.g. phrases or clauses (however these will not
be taught).

In the case of interpolated clauses or phrases, students are introduced to a number
of useful ways of forming these embedded structures eg. “sS” + sentence, “selon” + nomind
gyntagm, “amon avis...” €c. ..

3. The sesson ends with a reduction exercise (Exercise 1V). The purpose of thisis to give
students a measure of confidence in the production and transformetion of long statements
while the teacher is Hill present to help them. The initid long sentence may present some
problems, but the students are likely to see themsalves as working towards a familiar and
easer god than they have been for the rest of the lesson. At the same time, the exercise will
serve to sengtise the students to the basic structure of such statements.
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Fig. 3
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Reinfor cement session

1.

4,
S.

Discrimination of the following filtered patterns ordinary datement, enumeration,
interpolation (Exercise 1). In view of the fact that, in this case, unfiltered statements would
give too many nonprosodic clues as to their nature, only filtered statements have been used.
Thisisaprinciple which will be adhered to when necessary.

Sengtisation to the differences between the declarative satements studied so far (Exercise
).

Re-sengtisation by systematic oppostion of the three kinds of declarative statements
sudied in thislesson. (Exercise ).

Repetition of sentences sdlected from the senstisation session.

Expanson exercises requiring the insertion of phrases or clauses within the origind
satement (Exercises|l, [11 and 1V).

In addition to intendve practice in intonation, the dow build-up will give sudents practice in
transforming “basic” statements into the more complex statements studied here. Note that some of
the clauses can be quite long.
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Sensitisation Session

Exercisel
Ligten (filtered sentence: Le petit d§jeuner que nous avons pris au café du coin était délicieux).
Hum aong.
Listen once again. Do not repeat but mouth the words.
Repeat the words at the same time as you hear the intonation patterns.
Hum the intonation patterns and then dowly add the words to them.
Repest the following:
1. Lepstit d§euner que nous avons pris au café du coin etait délicieux.
2. Lecordonnier chez qui nous sommes allés ce matin a bien réparé mes souliers.
3. Les magons qui viennent d arriver et qui déchargent leur camionnette sont d excdllents

ouvriers.
4. Le garcon de boucher qui nous a apporté cette belle éaule de mouton, circule partout a
bicyclette.
5. Lavigne que nous avons plantée il y a quelques années commence a produire de belles
grappes derasn.
Exercisell

Ligten (filtered sentence: Chez le fruitier on trouve des pommes, des bananes, des oranges, des
fraises et des abricots).

Hum dong.

When might such a sequence of intonation patterns be used?

(Students propose answers. Teacher comments and explains).

Listen once again. Do not repesat but mouth the words.

Repesat the words at the same time as you hear the intonation patterns.

Hum the intonation patterns and then dowly add the words to them.

Repeet the following:
1. Chez le fruitier on trouve des pommes, des bananes, des oranges, des fraises et des
abricots.

2. Ja difareleplein d essence, changer I huile, gonfler les pneus et laver lavoiture.

3. Tuasacheté un paguet de riz, un kilo de sucre, une demi-livre de beurre, 250 grammes de
farine blanche et un litre de vin ordinaire.

4. Dans une ferme il y a souvent des vaches, des boeufs, des chevaux, des cochons et des
canards.

5. Legarcon de café nous a apporté un quart de vin blanc, une biére blonde, un café au lait et
une tasse de thé.

Exerciselll

Ligten (filtered sentence: La grande guerre, si j’ai bonne mémoire, a duré quatre ans).
Hum dong.

When might such a sequence of intonation patterns be used?

(Students propose answers. Teacher comments and explains).
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Listen once again. Do not repeat but mouth the words.
Repeat the words at the same time as you hear the intonation patterns.
Hum the intonation patterns and then dowly add the words to them.

Repest the following:
1. Lagrandeguere, s j'a bonne mémoire, a duré quatre ans.
2. Lessoldats ennemis, selon les higtoriens, N’ avaient pas assez de nourriture.
3. Lechef del’armée, m’a-t-on appris, adécidé de traverser la frontiere.
4. Des le déout du conflit, a ce qu'on m’'a dit, toute |’année, il est triste de I’ avouer, s est
rendue.
5. Les soldats francais, @ mon avis, feront leur devoir e, jen suis certain, se battront
courageusement.
Exercise |V

You will hear a satement. Repest it. After hearing the correct repetition, you will hear a portion of
the statement which you are asked to remove from the origind statement.

Example You hear A la campagne on trouve toujours du lait, du beurre, du fromage et des
oeufs frais. You repeat this. You then hear du fromage. Y our response should be A la campagne
on trouve toujours du lait, du beurre et des oeufs frais. After this, you will hear du lait which
you then remove from the statement which has just been formed.

1.

2.

3.

4.

S: A lacampagne on trouve toujours du lat, du beurre, du fromage et des oeufsfrais.
R: (Repetition)

S: Du fromage.

R: A lacampagne on trowe toujours du lait, du beurre et des oceufsfrais.

S Dulait.

R: A la campagne on trouve toujours du beurre et des ceufsfrais.

S: Du beurre,

R: A la campagne on trouve toujours des oeufs frais.
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Reinforcement Session

Exercisel
You will hear pairs of intonation patterns. Indicate whether they are the same or different Also
indicate to which category each belongs.

Patterns Same Different Ordinary Statement | Enumeration | Interpolation
1 X a b
2. X a b
3 X ab
4 X ab
5 X b a
6 X b a

Now listen to the contrast between the different kinds of statements studied so far.
Ordinary statement and statement containing enumeration.
Ordinary statement and statement containing interpolated clauses or phrases.
Statement containing enumeration and statement containing interpolated clauses or phrases. Now
hum the patterns.
1. Ordinary statements.
2. Statements containing enumeration.
3. Statements containing interpolated clauses or phrases.
Repeet the following:
1. Lepstit dgeuner que nous avons pris au café du coin était ddicieux.
2. Dans une ferme il y a souvent des vaches, des boeufs, des chevaux, des cochons et des
canards.
3. Ja dhfareleplein d essence, changer I huile, gonfler les pneus et laver lavoiture.
4. Lagrandeguere, S j'a bonne mémoire, a duré quatre ans.
5. Les soldats francais, a mon avis, feront leur devoir €, j'en suis certain, se battront
courageusemen.

Exercisell

You will hear a satement. Repest it After hearing the correct repetition you will hear a phrase or
clause which you are asked to place within the origind statement.

Example: You hear Nous avons réuni les ingénieurs de la commune. Y ou repeat this. You then
hear les employés agricoles. Your response should be Nous avons réuni les employés agricoles
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et les ingénieurs de la commune. After this, you will hear les vieux paysans which you then add
to the statement just formed.

A.

S: Nous avons réuni les ingénieurs de la commune.

R: (Repetition)

2. S Lesemployésagricoles.
R: Nous avons réuni les employés agricoles et lesingénieurs de lacommune.
3. S Lesvieux Paysans.
R: Nous avons réuni les vieux paysans, les employés agricoles et les ingénieurs de la
commune.
4. S Lesjeunescultivateurs.
R: Nous avons réuni les jeunes cultivateurs, les vieux paysans, les employés agricoles et les
ingénieurs de lacommune.
B.
1. S Lechef del’amée doit assurer la securité du pays.
R: (Repetition)
2. S: Décorer leshéros.
R: Le chef de|’armée doit décorer les héros et assurer la sécurité du pays.
3. S Donner des ordres.
R: Le chef de I'année doit donner des ordres, décorer les héros et assurer la séeurité du
pays.
4. S Prendre des décisions.
R: Le chef de I’armée doit prendre des décisions, donner des ordres, décorer les héros et
assurer la séeurité du pays.
C.
1. S Lorsguonestjuge, il faut protéger les innocents.
R: (Repetition)
2. S Direlavéite
R: Lorsgqu'on et juge, il faut dire la vérité et protéger les innocents.
3. S Aimer laliberté
R: Lorsgqu’ on est juge, il faut aimer laliberté. dire la vérité et protéger les innocents.
4. S Rendrejusdtice.
R: Lorsu'on et juge, il faut rendre justice, amer la leberté, dire la vérité et protéger les
innocents.
Exerciselll

You will hear a statement. Repest it. After hearing the correct repetition you will hear a phrase or
clausewhich you are asked to place within the origina statement.

Example: You hear Le jeune homme est un chasseur adroit. You repest this. You then hear que
nous a vons rencontré. Y our response should be Le jeune homme que nous avons rencontré est
un chasseur adroit. After this you will hear samedi dernier which you then add to the statement
just formed.
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1. S Lejeune homme est un chasseur adroit.
R: (Repetition)
2. S Que hous avons rencontre.
R: Lejeune homme gue nous avons rencontré est un chasseur adroit.
3. S Samedi dernier.
R: Leeune homme que nous avons rencontré samedi dernier est un chasseur adroit.
4. S Danslaforé.
R: Lejeune homme que nous avons rencontré dans laforé samedi dernier est un
chasseur adroit.

B.
1. S Lamoto lui permettrade faire un beau voyage.
R: (Repetition)
2. S Quejelui a donnée.
R: Lamoto quejelui a donnée, lui permettra de faire un beavoyage.
3. S Por son anniversaire,
R: Lamoto quejelui a donnée pour son anniversaire, lui permettra de faire un beau voyage.
4. S llyadeux mois.
R: Lamoto que je lui a donnée pour son anniversaire il y a deux mois lui permettra de faire
un beau voyage.
C.
1. S Lesreésultats sont connus.
R: (Repetition)
2. S Erfin.
R: Lesréaultats sont enfin connus.
3. S Quetu attends.
R: Lesréaultats que tu attends sont enfin connus.
4. S Depuiss longtemps.
R: Les réaultats que tu attends depuis s longtemps sont enfin connus.
Exercise |V

You will hear a statement. Repest it. After hearing the correct repetition, you will hear a phrase or
clausewhich you are asked to place within the origind statement
Example You hear Nos amis n’ont pas eu la possibilité d’aller aux courses. You repest this.
You then hear je viens de I'apprendre. Your response should be Nos amis, je viens de
I"apprendre, n'ont pas eu la possibilité d'aller aux courses. After this you will hear et c’est
dommage which you then add to the statement just formed.
A
1. S Nosamisn'ont paseu lapossbilité d dler aux courses.
R: (Repetition)
2. S Jeviensdel apprendre.
R: Nosamis, jeviens de |’ gpprendre, 0’ ont pas eu la possibilité d’ aler aux courses.

63



. S Et c'est dommage.
R: Nos amis, je viens de I’ gpprendre, n’ont pas eu la possihilité, et ¢ est dommage, d’aler
aux Courses.

. S Dechevaux.

R: Nos amis, je viens de |' apprendre, n'ont pas eu la posshilité, et ¢’ est dommage, d'dler
aux courses de chevaux.

. S Lescigares sont mauvais pour la santé et devraient ére interdits.

R: (Repetition)

. S Et lescigarettes.

R: Lescigares et les cigarettes sont mauvais pour la santé et devraient ére interdits.

. S Permettez-moi deledire.

R: Les cigares et les cigarettes, permettezmoi de le dire, sont mauvais pour la santé et
devraient &re interdits.

. S Sdon mo.

R: Les cigares et les cigarettes, permettezmoi de le dire, sont mauvais pour la santé et,
selon moi, devraient ére interdits.

. S Nager dans |’ océan est particuliérement agréable surtout quand il n'y a pas de requins.

R: (Repetition)

. S Pacifique.

R: Nager dans I’ océan Pacifique est particuliérement agréable surtout quand il n'y a pes de
requins.

. S A monavis.

R: Nager dans |’ océan Pacifique est, a mon avis, particuliérement agréable, surtout quand il
n'y apas de requins.

. S|l faut bienledire

R: Nager dans I’océan Pacifique est, a mon avis, particuliérement agrégble surtout, il faut
bien le dire, quand il n'y a pas de requins.



L ESSON 4
“Yes/no” questions

It is possible to define two classes of questions:
(i) those which require an answer conssting of ether “yes’ or “no”. These will be caled “yesno’
guestions.
(i) those which require an answer other than “yes’ or “no”. These will be cdled “information”
questions.

Lessons 4, 5 and 8 will cover “yesno” questions while “information” questions will be dedlt
with in lessons 6, 7 and 8.

A “yesno” question may be formed from a declarative statement in one of three ways.
(i) Risng intonation done is sufficient. The declarative Satement remains otherwise unchanged. Not
surprisingly, this pattern is most common in informal speech.

e. g.“ll estriche” E— “Il est riche?”

(i) 1t is possble to add “Est-ce que” at the beginning of a declarative Statement, the rest of the
datement remaining unchanged.

eg. “ll estriche” — “Est-cequ’il estriche?’
(iii) The subject and verb may be inverted.
e. g. “ll estriche” — “Est-il riche?”
Both (i) and ( iii) are found in both spoken and written French, (iii) being the more formd.

CHARACTERISTICSOF THE INTONATION PATTERNS

All three types of questions may be uttered with the same kind of intonation viz. rigng. It is
for this reason that only this pattern will be sudied here. It may be argued that some “yes/no’
questions are often uttered with a falling patterr®. The point needs to be made, however, that this
can gpply only to (ii) and (iii) above which indicate, through syntactic cues, that they are “yesno”
questions. In these cases, the intonation pattern functions as an additiona indicator of their nature
and might be considered redundant®.

Fig. 1 shows a laryngograph tracing for a type (i) question: “Il est riche?” (a) which is
contrasted with the declarative statement: “I1 est riche?” (b).

AB represents [IlE ] of “ll est”, while BC of [RiS ] “riche” shows a very saprisein
pitch. Note that the rise occurs mainly on the last syllable of the question. In fact, thisis the clue to
the nature of the utterance. In the case of the declarative statement, DE represents [ilE ] while EF
is[RIS ]. The condradt is extremely well marked. The difference in the level of AB with respect to
DE should dso be noted. This servesto mark even further the pitch differential which is so typical of
these questions.
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Fg. 1

The characterigtic rise BC is dso found in the case of “Est-ce qu'il est riche?” (a) and “Est-il
riche?’ (b) asseeninfig. 2.

d

Fig. 2
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Note how, in dl three cases, AB isreatively flat. Although there is often a dight fdl in pitch before
the rises®, the pedagogic modd chosen stresses an even, flat approach. This s to counteract the
English spesker’ s natural tendency to reduce pitct™.

TEACHING SEQUENCE

Asthisisthe firg of saverd lessons dedling with “yesno” questions, exercises will consst of
relaively short questions and should be appropriate for beginners.

It is extremdy important for the sudents to be made aware of the magnitude of the
necessary rise in pitch. To this end, the frequency range of the SUVAG-Lingua filtering was
extended to 380 Hz and the initid modd questions were sdected so as to emphadse the high
frequencies at the end of the utterances.

In the case of “yesn0” questions, the use of movement and gesture, particularly the raising
of hands and arms as well as an upward tensing of the body as a whole, is extremely important.
English speaking students are not accustomed to reaching such high pitches and, at first, may find it
impossible to do so. However, filtering at 380 Hz accompanied by appropriate movements should
ensure success. Students need to be reminded once again that, essentidly, it isthe lagt syllable which
will normaly be stressed.

Sensitisation session
1. Audition of filtered “yes/no” questions, humming exercises etc... (Exercises|, 11l and IV).
2. Repetition of short “yes/no” questions (Exercises|, 111 and 1V)
3. Trandormation of declarative statements to “Yesno’ questions (Exercise I1). This will
require students to oppose systematicaly declarative statements and “Yes/no” questions.
The pertinent oppogtions will therefore be brought out particularly as the questions which
they are asked to produce have aready been practised in Exercisel.

Reinforcement session

1. Discrimination drills of both filtered and unfiltered utterances. “yes/no” questions, incomplete
gatements, complete statements (Exercises | and I1). Discriminetion difficulties may occur
when continuation patterns are opposed to “yesno” patterns. This is due to the students
“deafness’ to high pitches. This must be counteracted with a thorough sensitisation sessior™.

2. Sengtisation to the differences between the patterns for finaity, incomplete satements and
“yesno” questions (Exercise I1). The pertinent differences occur a the end of each
utterance.

3. Sysematic opposition of filtered “yes/no” questions and incomplete statements (Exercise 11).
The purpose of thisis to sendtise students to the fine but pertinent differences in pitch which
occur at the end of each pattern. For “yesno” questions, the pitch rises sharply beyond the
peak reached for an incomplete statement.

4. Rapid re-sengtistion to “yesno” peatterns. filtered questions, humming exercises etc...
(Exercise 1l).

5. ldentification of a variety of questions and their transformation into other kinds as specified
(Exercise 111). Students are adso introduced to dightly longer questions than those
encountered in the sengtisation sesson. Thiswill give them further sustained practice (begun
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in Lessons 2 and 3) in maintaining a farly flat intonation curve and regular rhythm until the
fina syllableis reached.

6. Repetition/transformation of a statement into al three types of “yesno” questions (Exercise
V). Following exercise 111, where recognition was stressed, this particular exercise will give
sudents the opportunity (a) to contrast “yes/no” patterns with those of declarative
statements, (b) to practise intensively “yes/no” questions and (c) to reinforce the patterns for
declarative statements.

7. Repstition/transformation of declarative statements into the type (i) “yesno” questions and
vice-versa (Exercise 1V). Recognition skills are further caled upon and developed.

Throughout this lesson, emphasis has been placed consgently on the form “declarative

datement + “yes/no” intonation”. There are two reasons for this: (i) it is often the form least taught as
teachers materid often conssts of “ordised” written texts, and (ii) it is a condruction which is
extremdy frequent in the spoken language™. Transformation exercises dso give students valuable
practice in French syntax by introducing them to the polymorphism of questions.
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Sensitisation session

Exercisel

Ligten (filtered question: |1 est riche?).

Hum aong.

Is thisintonation pattern different from those which you have been studying up to now? If so, in what
way? Can you interpret this pattern? (Students propose interpretations. Teacher comments and
explans).

Listen once again. DO not repesat but mouth the words.

Repesat the question at the same time as you hear the intonation pattern.

Hum the intonation pattern and then dowly add the wordsto it.

Repeat the following:

Il est riche?

IIs sont beaux?

Il est sorti?

Il I'achangé?

Il est entré?

Tul’asvendu?

Tul’as ouvert?

I fait des courses?

. Vous|'avez fermé?

10. C'est un gros commercant?

OWCooNogakwWwNPRE

Exercisell
You will hear a datement. Repeet it. After hearing the @rrect repetition, you are required to
transform it into a“yes/no” question.
Example: You hear |l est riche. You repedt this. Y ou then trandform the statement to |l est riche?
1. S llesriche
R: (Repetition)
R: Il e riche?
2. S lIssont beaux.
R: (Repetition)
R: Ils sont beaux?
3. S|l est sorti.
R: (Repetition)
R: Il et sorti?
4. S Il I'achangé
R: (Repstition)
R: Il I'achangé?
5 Sllestentré
R: (Repetition)
R: Il et entré?
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6. S Tul'asvendu.
R: (Repetition)
R: Tul’ as vendu?
7. S Tul asouvert.
R: (Repetition)
R: Tul’as ouvert?
8. S Il fait des courses.
R: (Repetition)
R: Il fait des courses?
9. S Vousl avez fermé
R: (Repetition)
R: Vous|’ avez fermé?
10. S: C'est un gros commergant.
R: (Repetition)
R: C est un gros commercant?
Exerciselll
Ligen (filtered question: Est-ce que vous I'achetez?).
Hum dong.
Listen once again. Do not repeat but mouth the words.

Repeet the question at the same time as you hear the intonation pattern.

Hum the intonation pattern and then dowly add the wordsto it.
Repest the following:
1. Ed-cequevous!| achetez?
Edt-ce que C et difficile?
Egt-ce quetu t’es pressé?
Est-ce que vous vous servez'?
Eg-cequ'il abdayé?
Eg-cequ'il I'adécoré?
Edt-ce que nous I’ avons pay€?
Est-ce que son client est vieux?
. Est-ce que C et intéressant?
10. Est-ce que cdlui-¢i est mellleur?
Exercise |V
Ligen (filtered question: Est-ce un libre-service?).
Hum dong.
Listen once again. Do not repeat but mouth the words.

©oOoN O WN

Repesat the question at the saine time as you hear the intonation pattern.

Hum the intonation pattern and then dowly add the words to it.
Repeet the following:

1. Eg-ceunlibre-service?

2. Es-cele gros boucher?

3. Cetteviande est-dlefraiche?

4. As-tupriston sac?

5. As-tufait tes comptes?
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6. Cettevdise est-dleplene?

7. Ce poisson colte-t-il cher?

8. A-t-il emporté son filet?

9. ES-ceun magasin important?
10. Avez-vous porté votre panier?
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Reinforcement session
Exercisel
You will bear pairs of intonation patterns. Indicate whether they are the same or different. Also
indicate to which category each belongs.

Petterns Same | Diff. “yesno’ Incomplete | Complete
guestion datement datement
1. X ab b
2. a
3. b a
4. b a
5. X ab
Exercisell

You will hear some short sentences. Indicate whether their intonation patterns are the same or
different. Also indicate to which category each belongs.

Now listen again to the differences between the various intonation patterns.

Fndity:

“Yes/no” questions:

and, findly, incomplete atements::

Listen to the contrast once more between incomplete statements and “yes/no” questions. Listen to
the pattern for a“yes/no” question (filtered question: 11 est sorti?).

Hum aong.

Listen once again. Do not repeat but mouth the words.

Repest the question a the same time as you hear the intonation pattern.

Hum the intonation pattern and then dowly add the words to it

Patterns Same | Diff. “yes/no” Incomplete | Complete
question Satement Satement
1. 1l recoit. X b a
2. Tuvoles. X ab
3. Vous mangez. X a b
4.V ous vous trompez. b a
5. 1l s débrouille. X b a
6. Nous achetons. X ab
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Petterns Same | Diff. “yesno’ Incomplete | Complete
question Satement Satement
7.11 est bien. X ab
8. Tufais des courses. b a
9. Je me suits trompé. a b
10. Il sy ingdle. a b
Repest the following:
1. 1l estsorti?
2. ll estriche?
3. lll"acharge?
4. Eg-cequ'il et entré?
5. L’astuouvert?

Exerciselll
You will hear a“yes/no” question. Repest it After hearing the correct repetition, you are required to
trandform it in the following way:
(i) If the quedtion uses only intonation to indicate its nature, transform it into a question using
inverson.

(ii) If the question usesinversion, transform it into an est-ce que question.

(i) If the question uses est-ce que, transform it into a question using intonation only.

1.

S C'est un vieux marchand?

R: (Repstition)

R: Est-ce un vieux marchand?

S: Vous demandez le prix?

R: (Repetition)

R: Demandezvous le prix?

S Egt-ce le marchand de vin?

R: (Repstition)

R: Eg-ce que €' est le marchand de vin?

S. Est-ce un poisson d' eau douce?

R: (Repetition)

R: Eg-ce que ¢’ est un poisson d’ eau douce?
S Aimez-vous les |égumes verts?

R: (Repstition)

R: E<-ce que vous aimez les légumes verts?
S. Est-ce que ce client est impossible?

R: (Repetition)

R: Ceclient est impossible?
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7. S Edt-ce que vousferez vos provisons?
R: (Repstition)
R: Vous ferez vos provisons?
8. S On serencontre sur la place du marcheé?
R: (Repetition)
R: Se rencontre-t-on sur la place du marché?
9. S Ed-cequ dleaacheté un fond de commerce?
R: (Repetition)
R: Elle a acheté un fond de commerce?
10. S: Se débarrasse-t-il de sesmauvais clients?
R: (Repetition)
R: Eg-ce qu'il se débarrasse de ses mauvais clients?

ExerciselV

Y ou will hear a declarative statement. Repest it. After hearing the correct repetition, youare required
to transform it into three “yes/no” questions in the following order (i) use intonation, (ii) use est-ce
que, (iii) use inverson. Wait for the correct response to be given before you provide the next
answer.

1. S Leboulanger cuitlepan.
R. (Repetition)
R: Le boulanger cuit le pain?
R: Egt-ce que le boulanger cuit le pain?
R: Le boulanger cuit-il le pan?
2. S Tuameslespetits pansfras.
R: (Repstition)
R: Tu a@mesles petits pansfras?
R: Eg-ce que tu aimes les petits pains frais?
R: Aimes-tu les petits painsfrais?
3. S |l adorelebeurrefrais.
R: (Repetition)
R: Il adore e beurre frais?
R: Es-ce qu'il adore le beurre ftais?
R: Adore-t-il le beurre frais?
4. S llsont commandé une glace.
R: (Repstition)
R: Ils ont commandé une glace?
R: Eg-ce qu'ils ont commandeé une glace?
R: Ont-ils commandé une glace?
5. S Tuasfait un bon placement.
R: (Repetition)
R: Tu asfait un bon placement?
R: Es-ce quetu asfait un bon placement?
R: As-tu fait un bon placement?
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10.

S: Vous achetez du sucre en morceaux.

R: (Repstition)

R: Vous achetez du sucre en morceaux?

R: Eg-ce que vous achetez du sucre en morceaux?

R: Achetez-vous du sucre en morceaux?

S Vous préférez le ftomage blanc.

R: (Repetition)

R: Vous préférez e fromage blanc?

R: Egt-ce que vous Préférez e fromage blanc?
R: Préférez-vous le fromage blanc?

S: Vous désirez un paquet de lessive,

R: (Repstition)

R: Vous désirez un paguet de lessve?

R: Egt-ce que vous désirez un paguet de lessive?
R: Désirez-vous un paguet de lessive?

S Tuasmoulu le café.

R: (Repetition)

R: Tuasmoulu le café?

R: Eg-ce que tu as moulu le café?

R: As-tu moulu le café?

S 1l voudrait du chocolat au lait.

R: (Repstition)

R 1l voudrait du chocolat au lait?

R: Eg-ce qu'il voudrait du chocolat au lait?
R: Voudrat-il du chocolat au lait?

ExerciseV
You will hear a sentence. Repest it. After hearing the correct repetition you are quired to transform
it in the fallowing manner:
(i) If the sentence is a declarative statement, transform it into a “yes/no” question using intonation

only.

(ii) If the sentenceisa“yes/no” question, transform it into a declarative Statement.

1.

2.

3.

4.

S. Tuasdelamonnae.

R: (Repstition)

R: Tu asdelamonnae?

S: Je vous paye par cheque?
R: (Repetition)

R: Je vous paye par chéque.

S. Ce mandat vaut mille francs.
R: (Repstition)

R: Ce mandat vaut mille francs?
S. C'est un demi-litre d huile?
R: (Repetition)

R: C es un demi-litre d huile.
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10.

S: Il doit une grosse somme d’ argent.
R: (Repstition)

R: 1l doit une grosse somme d argent?
S Il Préférelafarine blanche?

R: (Repetition)

R: Il préfere lafarine blanche.

S: Il adécoré le gateau.

R: (Repstition)

R: 1l adécoré le gateaur?

S: Labouchére est sympathique.

R: (Repetition)

R: Labouchére est sympathique?

S: Vous voulez une part de fromage.
R: (Repstition)

R: Vous voulez une part de fromage?
S: Le boulanger alaiss lever la péte?
R: (Repetition)

R: Le boulanger alaisst lever la péte.
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LESSON 5

“Yes/No” questions

This lesson dedls with (i) long “yesno” questions and (ii) a more emphétic kind of “yesno’
question of the form:
“Et cette photo, tu |’ as prise?”

CHARACTERISTICSOF THE INTONATION PATTERNS

() Long “yes/no” questions

Although questions of this length may be rdaively scarce in ordinary speech, they will form
the basis for further practice in stress and rhythm aswell asin “yes/no” patterns.

The pattern chosen for study is eventually thet of long declarative statements ending with a
steep “yes/no” rise™ i.e.: aseries of “continuation” patterns followed by a sharp rise occurring on the
last syllable. ‘Ce pécheur qui peint son bateau vient de traverser la Manche?” (fig. 1) will
illustrate these points.

Continuation patterns occur a B [SOR]* of pécheur, DE [to ] of bateau and the sharp “yes/no”
rise occurs GH [mAS] of la Manche. Note the relatively flat portions between A and B, C and D,

Fand G.
e

™~

E
Fig. 2
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(i) “Yes/No” questions of the form “ Et cette photo, tu |’ as prise?”

For the fird time so far, students will be asked to leave “neutral” patterns and to begin the
study of the more emphatic utterances which abound in informa everyday speech.

This lesson will introduce them to a form of questioning which strongly emphasises both the
théme™ of the question as well as the verb involved. Such questions arise principaly where the
théme has dready been mentioned, is dready known, or when the context supplies such a mention.
They reflect awide variety of fedings, ranging from red interest, through indifference to impatience
and even anger.

Consder the example: ‘Et cette photo, tu I’as prise?” The “neutrd” form of question
would be “Tu as pris cette photo?” Most of the emphasisis placed on “photo”. It isprincipaly a
question about the photograph and not so much about the taking of the photograph. However,
things are different with the emphatic question. Thisisin two parts. The fird: “Et cette photo . . .”,
asks a quegtion about the photograph (théme), such a question being something like: “Remember
that photo . . .”, or “What about that photo . . .” while the second part: “tu I'as prise”’, asks about
actions performed on the photograph.

The syntactic transformation which occursiis of the following kind:

subject + verb + object? ——— Et + object + subject + pronoun + verb?

This is the case where the noun to be emphasised is the object of the verb and occurs at the end of
the neutra question.

A number of other transformations may occur. As in the case of the above example, the
purpose of these will dways be to give strong emphasis to two e ements rather than to one only.

eg. “Cefilmétait bien?” (emphassonveh) —— “Et cefilm, il était bien?”
subject + verb ——  Et + subject, pronoun + verb
“Tul’asw?’ — “Et lui, tu l’asvu?”

subject + obj. pronoun + verb?
Et + digunctive pronoun, subject + object pronoun + verb?

In the origind example: “Et cette photo, tu I’ as prise?’, the question is no longer principdly
about the photograph, but aso about the act of “having taken it”. Thisis not to say that the * photo”
is now conddered relatively unimportant It, too, is in a podtion of prominence. Such a result is
achieved in two ways. (i) it is placed a the end of an intonation segment followed by a short pause,
which divides the question into two distinct parts (cf. fig. 2), and therefore carries a strong stress and
(ii) it is echoed in the second part of the utterance (the pronoun “I”), and, in this particular case, by
the agreement of the past participle with the new direct object. Note that the second part of the
guestion can stand aone, such independence appearing to reinforce the stress on the verb. Thisis
not the case for thefirst part.
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The laryngograph display (fig. 2) gives the intonation curve for the above example.

However, the same principles and patterns will aso operate in the case of the other transformations
described.
The question is clearly seen to be in two parts. The first part, A B C shows afairly highrisein initid
pitch A-B [e] of et. This is followed by a long drop GD [setfoto ] cette photo, which will
often end below the starting point of the second part. The end of the first segment is indicated by a
pause, D-E. The length of the pause will vary from spesker to spesker and according to
circumgtance. In the example given above, it is fairly long. Whether long or extremely short, such a
pause will always occur.

The second segment of the question begins a E-F [tyla ] of tu |’ as, ending with the usud
“yesno” rise, G-H [priz ] of prise? Note that B-C isnot ashigh asH.

TEACHING SEQUENCE

Teachers must decide whether exercises in this lesson correspond to the leve of
achievement of ther sudents. It may wel be possble to avoid the longer “yesn0” questionsin
favour of the shorter emphatic ones. In this way, even near-beginners can be sensitised to emphatic
patterns and be able to recognise them when encountered in listening passages €tc. . . Given the
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length and complexity of some of the questions, students may need to refer to their manuds from
timetotime.

Sensitisation session

As sengtisation to both “yes/no” and continuation patterns has occurred previoudy (lesson

4), no low-passfiltering will be found in exercises| and I1.

1.

2.

3.

4.

Repetition of long “yes/no” questions (Exercise I). Students are introduced to the possibility
of finding embedded sentences and infinitive phrases within these questions.

Regressive expandon exercises (Exercise I1). Intensive practice in “yes/no” rise. Further
practice in continuation patterns and in segmentation.

Audition of filtered “yes/no” questions of the form “Et cette photo, tu I'as prise?” Humming
exercises etc... (Exercise I11). The formation rules for such questions should be explained.
Repetition of short emphatic questions (Exercise 11). Teachers will need to ensure that the
garting pitch is not ridiculoudy high, i.e. BC should not be as high as H. This may well occur
if sudents are sengitised only to gross differences in pitch. This lesson will introduce them to
variations within the category “high pitch”. Teachers will aso need to ensure that students
give full emphasisto the last syllable of the descending portion of the question.

Reinfor cement session

All students should attempt the discrimination drills. Other exercises may be avoided,

depending on the students' leve of attainment.

1.

2.
3.

Discrimination of filtered patterns. complete statement(s), incomplete satement(s), “yesno”
questions, empheatic “yes/no” questions. (Exercisel).

Systematic opposition of neutral “yes/no” and emphétic “yes/no” questions. (Exercisel).
Resengdtisation to the emphatic “yes/no” pattern. Audition of filtered questions, humming
exercises etc. (Exercisel).

Repstition of sdected neutrd and emphatic questions from the sengtisation session.
(Exercisel).

Progressive expanson exercises. (Exercise I1). Short complete questions are transformed
into longer questions incorporating enumeration, embedded sentences, infinitive and other
phrases. Students gain further practice in trandforming questions relying only upon intonation
into ‘est-ce que’ questions. Inverson is avoided as the two patterns just mentioned are
reaively more frequent.

Repetition/transformation. (Exercise 111). Short neutra “yes/no” questions are transformed to
the emphatic form studied. In thisway, the two patterns are systematically opposed.

Long emphatic questions incorporating embedded sentences are practised by means of
controlled repetition exercises. (Exercise 1V). In this way, the autonomy of each segment,
whether long or short, is preserved and emphasised, as are the variations in stress and
intonation according to the length of each segment. (Students will need to begin at a dightly
higher pitch for the longer “Et . . .”, segments). These exercises will further assst sudentsto
learn to modulate their voices at the higher pitch leves.
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Sensitisation session

Exercisel
Repest the following:

1.

©oOoN O WN

Ce pécheur qui peint son bateau vient de traverser la Manche?

Edt-ce qu' on se sert de plusieurs filets pour faire la péche ala sarding?

Le gouvernement francais est-il vraiment un gouvernement du peuple?

Edt-ce que tu as appris les derniéres nouveles en provenance de Paris?

Tu as!’intention de jouer au tennistous les lundis matins a Sx heures?

Edt-ce que vous avez demandé al’ agent de police par quelle route il faut passer?
Le public cultivé a-t-il montré le moindre intérét pour cette piéce de théétre?
Allezvous passer toute la soirée a écouter laradio et aboire du café?

Est-ce qu'il sera nécessaire de présenter tous mes papiers ala sortie de la douane?

10 Eg-il vral que vous avez passe cing ans alarecherche d’ un coin tranquille ou vous reposer?

Exercisell

You will hear the lagt part of a“yesno” question. Repest it. After hearing the correct repetition, you
will hear aword or anumber of words. Y ou are required to construct a“yes/no” question or portion
of a“yes/no” question by placing this word (or words) before the original question.

Example You hear Avec ta famille?. You repest this. Y ou then hear the words En France. Y our
response should be En France avec ta famille?. After this, you will hear Tes vacances which you
then add to the statement which has just been formed.

A

S. Avec tafamille?

R: (Repstition)

S. En France.

R: En France avec tafamille?

S. Tesvacances.

R: Tes vacances en France avec tafamille?

S. Passer.

R: Passer tes vacances en France avec tafamille?

S. Enviede.

R: Envie de passer tes vacances en France avec tafamille?
S. Tu astoujours.

R: Tu astoujours envie de passer tes vacances en France avec tafamille?

S. Nouvele moto?

R: (Repetition)

S Votre.

R: Votre nouvelle moto?

S: A bord de.

R: A bord de votre nouvelle moto?
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. S: De grandes vitesses.
R: De grandes vitesses a bord de votre nouvelle moto?

. S Fare

R: Faire de grandes vitesses a bord de votre nouvelle moto?
. S: Espérez-vous pouvair.
R: Espérez-vous pouvoir faire de grandes vitesses a bord de votre nouvelle moto?

. S Tout de suite?

R: (Repetition)

. S Dans.

R: Danser tout de suite?

. S D’apprendre a

R: D’ gpprendre a danser tout de suite?

. S Laposshilité

R: Laposshilité d' apprendre a danser tout de suite?

. S Auront.

R: Auront la possibilité d gpprendre a danser tout de suite?
. S Lesenfants de tous les &ges.
R: Les enfants de tous |es &ges auront la possibilité d gpprendre a danser tout de suite?

. S De chevaux?

R: (Repetition)

. S Descourses.

R: Des courses de chevaux?

. S Lesréaultats.

R: Les résultats des courses de chevaux?

. S: Pour obtenir.

R: Pour obtenir les résultats des courses de chevaux?

. S Encore tres longtemps.

R: Encore trés longtemps pour obtenir les chevaux?

. S Eds-cequ'il faudra attendre.

R: Ed-ce qu'il faudra attendre encore trés longtemps pour obtenir les résultats des courses
de chevaux?

. S Au bord delamer?

R: (Repetition)

. S Desingdler.

R: Desingdler au bord de lamer?

. S Ont-ils!'intention.

R: Ont-ilsI'intention de S ingdler au bord delamer?
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4. S: Quetu asrencontrés hier.
R: Que tu as rencontrés hier, ont-ils |’ intention de s inddler au bord de lamer?
5. S LesAudrdiens.
R: Les Audrdiens que tu as rencontrés hier, ont-ils I'intention de singdler au bord de la
mer?
6. S LesFrancaiset.
R: Les Francais et les Audrdiens que tu as rencontrés hier, ontils I’ intention de s ingtaler au
bord de lamer?

Exerciselll

Ligten (filtered question: Et cette photo, tu 1’ as prise?).

Hum dong.

Have you been ligening to one or more than one intonation patterns?
(Students propose answers. Teacher comments and explains).

Listen once again. Do not repeat but mouth the words.

Repeat the words at the same time as you hear the intonation patterns.
Hum the intonation patterns and then dowly add the words to them.
Repest the following:

Et cette photo, tu I’ as prise?

Et cefilm, il &ait bien?

Et votre santé, cavamieux?

Et cette grippe, dle est terminée?

Et cetaxi, il I'agppel€?

Et celivred higoire, tu vaslelire?

Et ton sac amain, on’avolé?

Et son porte-fedille, tu |’ as retrouve?

Et cette piece de thééire, on valavoir?

10 Et cette partie de tennis, vous |’ avez terminée?

©CoNog~wWNRE
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Reinfor cement session

Exercisel
You will hear pairs of intonation patterns. Indicate whether they are the same or different. Also
indicate to which category each belongs.

Complete | Incomplete | “yes/no” | Emphatic “yesno’
Pattern Same Diff.
Statement | Statement | question question
1 X ab
2 X b a
3 X a b
4 X ab
5 X ab
6 X a b
7 X b a
8 X b a

Now listen again to the difference between a“yes/no” question and an emphatic “yes/no” question.
Ligten to the pattern for an emphétic “yes/no” question (filtered question: Et cette photo, tu I'as
pilse?).
Hum aong.
Listen once again. Do not repeat but mouth the words.
Repest the question at the same time as you hear the intonation patterns.
Hum the intonation patterns and then dowly add the words to them.
Repest the following:
1. Et cette photo, tu I’ as prise?
2. Etcetaxi,il I'agppeé?
3. Legouvernement francais est-il vraiment un gouvernement du peuple?
4. Ed-cequ'il seranécessaire de présenter tous mes papiers ala sortie de la douane?
5. Tuastoujours envie de passer tes vacances en France avec tafamille?
Exercisell
You will hear ashort “yes/no” question. Repert it. After hearing the correct repetition, you will hear
one or severd words. You are required to place thisword (or words) within the original question.
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. S Tu asfat chauffer?

R: (Repetition)

. S Leroti.

R: Tu asfait chauffer le roti?

. S Lepoulet et.

R: Tu asfait chauffer le poulet et le réti?

. S Lesléumes.

R: Tu asfait chauffer leslégumes, le poulet et le r6ti?

. S Lasoupe.

R: Tu asfait chauffer la soupe, les|égumes, le poulet et le réti?

. S Eg-ceque

R: ES-ce que tu asfait chauffer la soupe, les |égumes, le poulet et e roti?

. S Lemondeur boit?

R: (Repetition)

. S Unvaredevin.

R: Lemongeur boit un verre devin?

. S Eg-ceque

R: Est-ce que le monsieur boit un verre de vin?

. S Qui est assis.

R: Est-ce que le monsieur qui est assis boit un verre de vin?

. S A laterasse du café.

R: Eg-ce que le monsieur qui assis alaterrasse du café boit un verre de vin?
. S Rouge.
R: ES-ce quele monsieur qui est assis alaterasse du café boit un verre de vin rouge?

. S Avezvous VviSté?

R: (Repetition)
. S Lesgrands magasins.
R: Avez-vous vigté les grands magasins?

. S Paigens.

R: Avez-vous visté les grands magasins parisens?

. S Tous.

R: Avez-vous visté tous les les grands magasins parisens?

.S Pour choisir vos meubles.

R: Avez-vous visité tous |es grands magasins parisens pour choisir vos meubles?

. S Et commander.

R: Avez-vous visté tous les grands magasins parisens pour choisr e commander vos

meubles?
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1. S Tonami atrouvé un hotd?
R: (Repetition)
2. S Eg-ceque
R: Egt-ce que ton ami atrouvé un hotd?
3. S Confortable.
R: Egt-ce que ton ami atrouvé un hétd confortable?
4. S Qui vient d ariver.
R: Eg-ce queton ami qui vient d arriver atrouvé un hétel confortable?
5. S Et pascher.
R: Egt-ce queton ami qui vient d’ arriver atrouvé un héte confortable et pas cher?
6. S DeFrance.
R: Eg-ce que ton ami qui vient d arriver de France a trouvé un hotel confortable et pas
cher?
E
1. S Turéussras?
R: (Repetition)
2. S Edg-ceque.
R: Eg-ce que tu réussiras?
3. S A louer legudio.
R: Eg-ce quetu réussiras alouer le studio?
4. S Grand.
R: Eg-ce quetu reussiras alouer le grand studio?
5. S Durezde-chaussée.
R: Eg-ce quetu réussras alouer le grand studio du rez-dechaussee?
6. S Avanttlafindelasemane
R: Eg-ce que tu réussras a louer le grand studio du rezdechaussée avant la fin de la
semane?
Exerciselll

You will hear a“yes/no” question. Repest it After hearing the correct repetition, you are required to
transform it into the more emphatic and familiar form sudied in this lesson. Example: You hear
Votre voyage d' affaires s est bien passé? You repest this. After hearing the correct repetition,
you are required to transform the question into Et votre voyage d’ affaires, il sest bien passé?

1.

2.

3.

S: Votre voyage d affaires s est bien passe?

R: (Repetition)

R: Et votre voyage d affaires, il S est bien passé?
S: On vaféer ton anniversaire ensemble?

R: (Repstition)

R: Et ton anniversaire, on vale féer ensemble?
S. Ce mongieur a une double nationdité?

R: (Repetition)

R: Et ce mongeur, il aune double nationdité?
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4. S Tuasl'intention de baayer les escdiers?
R: (Repstition)
R: Et lesecdiers, tu as!’intention de les bdayer?
5. S Vous vous souvenez de lanouvdle adresse de votre ami?
R: (Repetition)
R: Et lanouvelle adresse de votre ami, Vous Vous en souvenez?

ExerciselV
Repeet the following:

A

Et cette concierge ...

Elle est toujours|a?

Et cette concierge, €lle est toujours 18?

Et cette concierge qui nefat que seplaindre. . .

Et cette concierge qui ne fait que se plaindre, elle et toujours1a?

b owdNE

Et cette lettre. . .

Tul asregue?

Et cette lettre, tu I’ as regue?

Et cette lettre que tu attends depuisun mais. . .

Et cette |ettre que tu attends depuis un mais, tu I’ as regue?

g~ wbdpE

Et cebriquet ...

Vous |’ avez retrouvé?

Et ce briquet, vous |’ avez retrouve?

Et ce briquet que vous aviez perdu ...

Et ce briquet que vous aviez perdu, vous | avez retrouve?

s owdE

Et cerestaurant ...

Il est cher?

Et ce restaurant, il est cher?

Et ce restaurant ou il adine hier soir

Et cerestaurant ot il adiné hier soir, il est cher?

g~ wbdpE

Et cette machine a coudre ...

Elle marche bien?

Et cette machine a coudre, elle marche bien?

Et cette machine a coudre que tu as achetée I’ autre jour ...

Et cette machine a coudre que tu as achetée | autre jour, €lle marche bien?

s owbdE
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L ESSON 6

Infor mation questions

Information questions aways require the use of an interrogative word or expresson, eg.
qui, pourguoi, combien, etc... Intonation aone is insufficient. Two types of information question
can be consdered in the same category with respect to intondion. The fird is of the form
“interrogative word est-ce que(qui) declaraive Statement.” e.g. “Ou est-ce qu'il part?’, “Qui est-
ce qui est venu?”.

The second type of question under discussion is of the form “interrogative word declarative
statement with inversion of subject and verb”. eg. “Ou part-il?”, “Qui est venu?”, “Ou se trouve
ton ami?”, “Ou ton ami se trouve-t-il?”.

The interrogative expresson followed by est-ce que(qui) or inversion, together with the
particular intonation pattern are the marks of information questions.

CHARACTERISTICSOF THE INTONATION PATTERNS
The types of information questions described both share the same kind of intonation pattern
(cf. Fig. 1 below which contrasts (a) “Ou est-ce qu’il part?” with (b) “Ou part-il?”).

[ e

Fg. 1
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The quegtion begins a a rdaivey high pitch, A [we] of “Ou est-ce que” and [u] of “ou”, which
fdls avay rgpidly AB and which is sometimes followed by a smdl rise. This is due to additiond
emphasis on the last syllable of the question™. Both questions begin on a higher pitch than statements
and end on higher pitches. Statements dso show a continuous fdl in pitch following the initid rise but
no Sgn of arisein the find pogtion.

The sharp initid fal is characterigtic of such questions and must be made very obvious. The
teacher may find, during the sengtisation, that in order to make students perceive the high pitch
which precedes the fdl that he may have to exaggerate the height of the pitch beyond that of the
recorded modd. Note also that there is no mgor rise in intonation at the end of the question asin
“yesno” questions. Small rises, however, are very commort™. Once again, it is important to match
the débit of the modd. Adopting a naturd pace will permit the students to “dide” down the dope
more eadly, without being tempted to make the pitch of hisvoicerise.

The initid fal mentioned above occurs not only in short questions but dso in much longer
ones such as “Quelle est 1a plus grande ville de France que vous ayez jamais vue?”?’ (Fig. 2).

‘;
1|4
i

Fig. 2

.
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When the interrogative expression is longer than one syllable, the highest pitch is usudly found on the
lagt syllable of the expresson eg. “Depuis quand est-ce que tu esla?”, “Pourquoi est-il rentré?”,
“Comment se fait-il qu'il soit sorti?” etc. . . Note, however, “Quand est-ce qu'il est sorti?"%.

The types of information questions studied so far can be used at dl levels of communication,
preference being given to the inverted form in more forma contexts. There is, however, athird way
of formulating questions. It is possble to use the pattern: “declarative statement interrogative
expresson”. eg. “Il part ou?” (cf. Fig. 3 which compares this question with the declarative
statement “I1 est debout.”).

s
M ek
; A 1B
= BT
—afpm
4
Jl

i) (i)

Fig. 3

This sequence is not possible where the interrogative expression is the subject.

There are two sgnificant differences between the patterns. (a) The highest pitch reached in
the interrogative pattern A [il ] of “II” is sgnificantly higher than the highest pitch in the declarative
gatement and it occurs at the beginning of the utterance. (b) The last portion of the interrogative
paitern is sgnificantly higher than that of the declarative statement and often assumes the form of a
dight rise (¢), wheress the declardtive statement is terminated by the usud findity pattern. In this
case, the intonation plays a reduced role in signdling interrogation but is, nevertheess, important in
that it is specific to this type of question. It should be noted that questions formulated according to
this model are confined to less formal spoken French™.

As in the previous lessons, students will once again be made aware of the polymorphism of
questionsin French.
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TEACHING SEQUENCE

Sensitisation session:

1
2.
3.

Audition of filtered sentences, humming exercisesetc. . . (Exercisel, | and I11).

Repetition of the three types of'questions studied (Exercisel, 1l and [11).
Repetition/transformation exercises. Converson of declaraive statements into information
guestions. Sendtisation to the pertinent oppodtions between declarative statements and
inforniation questions. (Exercises |V, V and VI).

The transformation exercises may be easly and efficiently performed by groups of o or more
students. Some of the students repest the statements and others transform it. Students might then
propose answers to the questions ether by repeeting the origina statement or by supplying their own
answers.

Reinfor cement session:

1.

ok wN

7.

Discrimingtion between the following filtered patterns. information question, “yes/no’
question, incomplete statement, findity. (Exercise 1). No inteligible satements are given as
the interrogative expression would indicate whether or not an information question was being
heard. Auditory cues should suffice.

Systematic contragting of findity and information question patterns (Exercisell).

Systematic contrasting of “yes/no” questions and continuation patterns (Exercise ).
Re-sengtisation, humming exercises etc... (Exercisel).

Repetition of information questions sdected from the sengtisation sesson (Exercise ).
Repetition/transformation exercise. All three types of information questions are transformed
according to ingructions given. (Exercise ).

Repetition/transformation of declarative statements into two or, if possible, three types of
information questions (Exercise 111).

Both 6 and 7 above reinforce the students awareness of the polymorphism of questionsin French.
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Sensitisation Session

Exercisel
Ligen (filtered question: Ou est-ce qu'il part?).
Hum aong.
Isthis intonation pattern different from those which you have been studying up to now? If o in what
way? Can you interpret this pattern?
(Students propose interpretations. Teacher comments and explains).
Listen once again. Do not repesat but mouth the words.
Repesat the question at the same time as you hear the intonation pattern.
Hum the intonation pattern and then dowly add the wordsto it.
Repeet the following.
1. Ouest-cequil pat?
Quand est-ce qu'il revient?
Qudleroute est-ce qu'il prend?
Comment et-ce qu'il voyage?
Depuis quand est-ce que tu | attends?
Comment et-cequ'il S et endormi?
Chez qui et-ce qu'il acommandé sa voiture?
Avec qui est-Cce que VOoUS amez Vous promener?
Par qui et-ce qu'il afait réparer son auto?
10 Combien de fois est-ce quiil a changé laroue?

©CoOoNOUT~WLDN

Exercisell
Ligen (filtered question: Ou part-il?).
Hum aong.
Listen once again. Do not repeat but mouth the words.
Repeat the question at the same time as you hear the intonation pattern.
Hum the intonation pattern and then dowly add the wordsto it
Repest the following:
1. Ou part-il?
Quand revient-il?
Comment voyage-t-il?
Depuis quand I’ attends-tu?
Comment s est-il endormi?
Qudle route prend-il?
Chez qui at-il commandé savoiture?
AVEC qui amez-Vous Vous promener?
Par qui at-il fait réparer son auto?
10 Combien de fois at-il changélaroue?

©WOoNoT WD
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Exerciselll
Ligen (filtered question: 1l part comment?).
Hum dong.
Listen once again. Do not repeat but mouth the words.
Repesat the question at the same time as you hear the intonation pattern.
Hum the intonation pattern and then dowly add the words to it.
Repeet the following:
1. 1l pat comment?
Il revient quand?
Il prend quelle route?
Il voyage comment?
Tu I’ atends depuis quand?
Il S est endormi comment?
Il acommandé savoaiture chez qui?
Vous amez vous promener avec qui?
Il afait réparer son auto par qui?
10 Il a changé laroue combien defois?

©COoNoT WD

Exercise |V
You will hear a statement. Repest it. After hearing the correct repetition, use est-ce que to combine
the statement and the dement indicated after the repetition to form an information question.
Example You hear 1l faut se dépécher. Y ou repest this. After the correct repetition, you will hear
Pourquoi. Y our response should be Pourquoi est-ce qu'il faut se dépécher?.
1. S Il faut se dépécher.
R: (Repetition)
S: Pourgoui.
R: Pourquoi est-ce qu'il faut se dépécher?
2. S On doit donner son billet.
R: (Repetition)
S A qui.
R. A qui est-ce gu’ on doit donner son billet?
3. S Vous marchez au bord de laroute.
R: (Repetition)
S: Pourquoi.
R: Pourquoi est-ce que vous marchez au bord de laroute?
4. S Tuasréuss aremonter cette pente.
R: (Repetition)
S Comment.
R: Comment est-ce que tu as réuss aremonter cette pente?
5. S L’employé des cheminsdefer setient alasortie.
R: (Repetition)
S A qudle heure.
R: A guele heure est-ce que I’ employé des chemins de fer setient ala sortie?
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ExerciseV
You will hear a statement. Repest it. After hearing the correct repetition, use inverson to combine
the satement and the e ement indicated after the repetition to form an information question.
Example You her Jai du I’attendre sur le quai. You repesat this. After hearing the correct
repetition, you will hear Pourquoi. Y our response should be Pourquoi ai-je di I’ attendre sur le
quai?
1. S Ja dal'atendre sur le qual.
R: (Repstition)
S. Pourquoi.
R: Pourquoi a-je da I’ attendre sur le quai?
2. S Il aremisdel’huile dansle moteur.
R: (Repstition)
S. Quand.
R: Quand a-t-il remisdel’ huile dans le moteur?
3. S Tuasfatfareleplen d essence.
R: (Repstition)
S Pour quelleraison.
R: Pour quelleraison as-tu I'at I aire le plein d’ essence?
4. S Cet automobiliste a-t-il eu un accident.
R: (Repetition)
S comment.
R: Comment cet automohiliste a-t-il eu un accident?
5. S Leschauffeurs detaxi conduisent a des vitesses folles.
R: (Repstition)
S A quel moment.
R: A quel moment les chauffeurs de taxi conduisent-ils a des vitesses folles?
Exercise VI
You will hear a satement. Repest it. After hearing the repetition, use the structure |1 se promeéne
avec qui? asamode to combine the statement and the dement indicated after the repetition to form
an information question.
Example You hear Tu fais ta valise. You repeat this. After the correct repetition you will hear
Pourquoi. Y our response should be Tu fais ta valise pourquoi ?
1. S Tufastavdise
R: (Repetition)
S. Pourquoi.
R. Tu faistavalise pourquoi?
2. Sl est Mdade.
R: (Repetition)
S Depuis quand.
R: 1l est maade depuis quand?
3. S Il agppeéle médecin.
R: (Repetition)
S A quele heure?
R: 1l aagppeléle médecin aquelle heure?

94



4. S On Prévient lapolice.

R: (Repstition)

S A quel moment.

R: On prévient la police a quel moment?
5. S LePRéonaétéblesse.

R: (Repetition)

S: Commern.

R: Le piéton a &é blessé comment?
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Reinfor cement session

Exercisel
You will hear pars of intonation peatterns. Indicate whether they are the same or different. Also
indicate to which category each belongs.

Information “yesno’ Incomplete
Patterns | Same Diff. Findity
Question question Statement
1. X a b
2. X a b
3 X ab
4 X ab
5 X b a
6 X ab
7. X a b
8. X b a

Now listen again to the differences between the various patterns.
Fndity:
Information questions using est-ce que or inverson:
(Note that the most important difference between the two patterns just heard occurs at the
beginning of the patterns).
Listen to the third and least formd of the information question patterns studied:
Ligten to the pattern for a*Yesno” question:
Findly, listen to the pattern for an incomplete statement:
Listen once again to the contrast between the pattern for a “Yesno” question and that for an
incomplete statement:
Now hum the various Petterns: (findity; information question).
Listen. Do not repeat but mouth the words. (Qui est sorti?).
Repeet the question at the same time as you hear the intonation pattern.
Hum the intonation pattern and then dowly add the wordsto it.
Repest the following:
1. Ouest-cequil part?
2. Comment voyage-t-il?
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3.
4,
S.

Chez qui a-t-il commandé sa nouvdle voiture?
Il part comment?
Tu attends J autobus depuis quand?

Exercisell

You will hear an information question. Repest it After hearing the correct repetition you are required
to trandform it in the following way:

(i) If the question isformed with est-ce que, trandform it into one using inversion.

(i) If the question uses inversion, trandform it into the more informa type: “declardive satement +
interrogetive expresson”.

(ii) If the question is of the type: “declarative Satement + interrogetive expresson”, trandform it into
an est-ce que question.

1.

10.

S Qud journd doit-il acheter?

R: (Repetition)

R: 1l doit acheter que journd?

S: D’ou ce grand voyageur revient-il?

R: (Repstition)

R: Ce grand voyageur revient d' ou?

S: Combien de ports francaisest-ce qu'il y a?

R: (Repetition)

R: Combien de ports francaisy at-il?

S Il achoig celivre pourquoi?

R: (Repetition)

R: Pourquoi es-ce qu'il achoig celivre?

S: A quoi cet avion de chasse te fait-il Penser?

R: (Repetition)

R: Cet avion de chasse te fait penser aquoi?

S: A quéle heure le prochain départ aura-t-il lieu?

R: (Repetition)

R: Le prochain départ auralieu aquele heure?

S Qu est-cequ'il faut fair pour voyager en Premiere classe?
R: (Repetition)

R: Quefaut-il faire pour voyager en premiére classe?
S: Avec quoi est-ce que les employés déchargent les wagons?
R: (Repetition)

R: Avec quoi les employés déchargent-ils les wagons?
S: A quélle occason est-ce qu'ils se sont revus?

R: (Repetition)

R: A quelle occasion se sont-ils revus?

S: Le bateau de guerre a éé coulé comment?

R: (Répatition)

R: Comment est-ce que le bateau de guerre a é&é coul€?
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Exerciselll
You will hear a declarative statement. Repedt it. After hearing the correct repetition, you will hear a
portion of the statement about which you are asked to enquire. You are required to transform the
statement into 2 or, where possible, 3 information questions in the following order:
(i) Use est-ce que.
(i) Useinversion.
(iif) Where gppropriate, use the form: “declardtive statement + interrogative expresson”.
Wait for each correct response before giving your next answer.
1. S Hllefait laqueue depuis deux heures.
R: (Repstition)
S. Depuis deux heures.
R: Depuis quand est-ce qu’ dle fait la queue?
R: Depuis quand fait-dle la queue?
R: Ellefait laqueue depuis quand?
2. S Il acollétroistimbres sur lalettre.
R: (Repetition)
S Trois.
R: Combien detimbres est-ce qu'il acollé sur lalettre?
R: Combien detimbres a-t-il collé sur lalettre?
R: Il acollé combien de timbres sur |a lettre?
3. S Tuviensderecevoir unelongue lettre.
R: (Repstition)
S Unelongue lettre.
R: QU est-ce que tu viens de recevoir?
R: Que viens-tu de recevoir?
R: Tu viens de recevoir quoi?
4. S On vide laboite aux lettres tous les deux jours.
R: (Repstition)
S: Tous les deux jours.
R: Quand est-ce qu’ on vide la boite aux lettres?
R: Quand vide-t-on la boite aux lettres?
R: On vide la boite aux |ettres quand?
5. S Il espére toucher un mandat bient6t.
R: (Repstition)
S Toucher un mandat bient6t.
R: Qu est-ce qu'il espere?
R: QU espere-t-il?
R: fi epére quoi?
6. S |l Sest rappelél'adresse de son copain.
R: (Repstition)
S L’ adresse de son copain.
R: Quest-cequ'il S est rappel€?
R: Que S est-il rappel€?
R: 1l S est rgppelé quoi?
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7. S Tuasvu des envel oppes blanches sur son bureau.
R: (Repstition)
S: Sur son bureau.
R: Ou egt-ce que tu as vu des envel oppes blanches?
R: Ol as-tu vu des enveloppes blanches?®
8. S Vousleur avez écrit quelques mots sur une carte.
R: (RePetition)
S Leur.
R: A qui est-ce que vous avez écrit quelques mots sur une carte?
R: A qui avez-vous écrit quelques mots sur une carte?
9. S Lesemployés srieux travaillent au bureau de poste.
R: (Repstition)
S: Au bureau de poste.
R: Ou egt-ce que les employés rieux travaillent?
R: Ou les employés s&rieux travaillent-ils?
R: Les employés srieux travallent ou?
10. S: Lefacteur lui a gpporté d excdlentes nouveles?
R: (Repstition)
S Lefacteur.
R: Qui est-ce qui lui a gpporte d excdlentes nouvelles?
R: Qui lui agpporté d excelentes nouvelles?



LESSON 7

I nformation questions and emphatic statements
of theform “C'est. .. que(qui)...”

CHARACTERISTICSOF THE INTONATION PATTERNS
() Emphatic information questions of the form: “Et ton pére, ou est-ce qu'il passe ses
vacances?".

It will be recdled that smilarly structured emphétic “yes/no” questions were introduced in
Lesson 5. In the case of information questions, the same principles will apply.

The “neutrd” pattern for a particular question might be: “Ou est-ce que ton pére passe ses
vacances?”’ The theme to be stressed, in this case “ton pére”, is extracted from the question and
placed a the beginning of the new question in order to give it the form: “Et ton pere, ou est-ce qu'il
passe ses vacances?’. The same rule for transformation can be applied to dl three types of
information questions studied in Lesson 6. As in the case of “yesno” questions, emphadis is being
placed very heavily (i) on the theme referred to in the first part (Et. . . ) and (i) on the verb or verb
phrase in the second part. In addition, however, strong emphasisis placed on the interrogative word
because of its pogition with respect to the rest of the question. Should it occur at the end of the
question, then it is automatically stressed. If it gppears immediately after the “Et. . .” segment, then it
will be brought out because its relatively high pitch contrasts markedly with the low fina pitch of the
“Et. . 7 portion. Fig. 1 dealy illudtrates this with ‘Et ton pére, ou est-ce qu'il passe ses
vacances?” Note the relatively high pitch at A [e] of “et”, followed by a descending pattern, AB
[PER] of “ton pére’. A pause, C, follows. The interrogative word then occurs a afairly high pitch,
D [wEg]| of “ou est-ce’, thus contragting sharply with the low pitch a B. The interrogative word is
then itsdf followed by the usud drop in pitch of information questions, DE [skil ] of “ou est-ce
qu'il”. Asthe question isrdatively long, the rest of the curveisfarly flat.

(i) Emphatic statements of theform: “C’est. . . que (qui) . . .".

So far, dudents have learnt to form a number of “neutrd” i.e. rdativey unemphatic,
declarative statements as well as a number of neutral and emphatic “yesno” and information
questions. In this lesson, students will be taught one way of forming emphatic declarative statements.

The French language has a number of very commonly used transformations which alow the
spesker to modify neutrd statements to emphatic statements. One of these transformations involves
the use of ‘présentatifs’, i.e. the form “C'est. . . que (qui). . 7, e.g. “C'est dans les meilleures
conditions qu’il se déroule.” Examples of other forms of statements using présentatifsare: “Cette
voiture, c'est celle de mon voisin?”. or “C’'est a nous a faire ¢a.”. However, these structures
were not selected for close study.

The syntactic transformation which occursis the following:
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Declarative satement

C'est + phrase or clause containing item to the emphasised + que(i) +

the remainder of the statement.
e.g. ‘Il se déroule dans les meilleures conditions.”

“C est dansles meilleures conditions qu’il se déroule.”
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Condder two further examples.

“Je I'ai vu.” can give ether (i) ‘Cest lui que j’ai vu.” or ‘C'est moi qui 1'ai vu.”,
depending upon whether the speaker wished to stress ether “il” or “j€’. If the item to be Stressed
happens to be the subject of the verb in the origind statement, then the subordinate clause is
introduced by the clause-marker “qui”, otherwisg, it is introduced by “que’. It is important to note
that in the case of pronouns to be stressed, these are transformed into their “strong” equivaents:
“moai, toi, lui, eux, ec. . .”. Itemsinthe “C'est. . .” clause can be of varying length and complexity.
One must also note that the use of “C’est. . .” congtructions excludes other items from participating
intheactioneg. “C’est lui quej’ai vu.” means“l saw him.” i.e. it was not anyone else.

Statements of this kind are very frequent in normal conversationa usage and are essentid for
competent communication with native spegkers. Other kinds of emphatic statements will be studied
in thelessonsto follow.

The intonation which accompanies such staements is very amilar to that which will be
studied in Lesson 9 (emphatic statement + low parenthesis)™®:.

From the laryngograph tracing of “C’est dans les meilleures conditions qu’il se déroule.” (fig. 2),
anumber of important characteristics should be noted. Firgt, there is aflattish introduction

AB [sEdAlemEjO rkO] of “C’est dansles meilleures conditions’, followed by a steep rise BC
[disjO0] of “conditions’ (higher than the average continuation majeure) and afarly steep termind
contour CD [kils@de rul ] of ‘qu'il se déroule’, with none of the plateauing typica of the
neutral declarative statements salected for study (such plateauing would have occurred at about C).
Notice aso the efficiency with which the intonation pattern splits the statement into two digtinct parts:
that occurring before C and that following it.

TEACHING SEQUENCE

Asthisis alesson designed principally for advanced students, utterances are generaly long
and fairly complex in structure.
Sensitisation session

1. Audition of filtered sentences, humming exercises etc. . . for the two new sets of patterns
(Exercise |l and 111).

2. Repetition exercises for both sets of intonation patterns (Exercises | and 111). Once again,
the teacher must ensure that the students perceive the marked contrasts in pitch which must
occur for proper aticulation of the various utterances. The “C'est . . . que(i) . . .”
gsatements are, in fact, the answers to the questions in Exercise 11. Teachers may be able to
Set up “micro-conversations’ on the basis of this.

3. Repetitiontrandformation exercise. Reinforcement of neutrd information question pattern
and transformation into the emphétic pattern. Practice in learning the transformation rules
accompanied by further sengtisation, through systematic oppostion, to the differences
between neutral and emphatic questions.

Reinforcement session

1. Discrimination drills of the following filtered paiterns. declarative statement, incomplete
datement, “yes/no” question, emphatic “yes/no” question, information question, emphatic
information question and “C’est . . . que(i). . .” statements (Exercisell).
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Audition of filtered emphatic information questions, humming exercises etc. . . (Exercisel).
Repetition of emphatic information questions sdlected from the sendtisation sesson
(Exercisel).

Repetition/transformation of neutra declarative statements into both neutrd and emphatic
information questions as a function of the portion of the statement about which students are
asked to enquire (Exercise 11). A good understanding of the gppropriate structures must
have occurred before students can successfully complete this exercise. All three forms of
questions previoudy studied are required.

Repetition/transformation of neutral declarative statements to emphatic “C’est. . . que(i). . .”
gatements (Exercise I11). Note that when the item to be emphasised isin the plurd, “C’ est”
generaly becomes “Ce sont”. The length and complexity of items to be emphasised varies
gredtly.

Repetition of emphatic information questions and answers to these questions in the “C’ est. .
.que(i) ...” form (Exercie IV).
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Sensitisation session

Exercisel
Ligen (filtered question: Et ton pére, ou est-ce qu’il passe ses vacances?)
Hum aong.
Are these intonation patterns different from those which you have been studying up to now? If so, in
what way? Can you interpret these patterns? (Students propose interpretations. Teacher comments
and explains).
Listen once again. Do not repesat but mouth the words.
Repest the question at the same time as you hear the intonation patterns.
Hum the intonation patterns and then dowly add the words to them.
Repeet the following:
1. Etton pere, ol est-ce qu'il passe ses vacances?
Et ces chéques, qui valessgner?
Et ce paquet, combien est-ce qu'il pese?
Et ce passeport, il gppartient aqui?
Et ce tdégramme, tu |’ as envoyé quand?
Et cette Sgnature, tu vas I’ obtenir comment?
Et cejouet, comment alez-vous I’ envelopper?
Et ta nouvdle voiture, ol et-ce que tu I’ as achetée?
Et ce coup de téléphone, ¢ était de lapart de qui?
10 Et leurs parents, quand est-ce qu'il faudraleur télégraphier?

©CoOoNOUT~WLDN

Exercisell
You will hear an information question. Repest it. After hearing the correct repetition, you are
required to transform it into the more emphatic and familiar form dudied in Exercise I. The dement
to be emphassed will be sated immediately after the correct repetition. Example You hear
Comment se déroule ce stage? You repeat this. After the correct repetition, you will hear the
element to be emphasised: ce stage. Y our response should be Et ce stage, comment se déroule-t-
i1?
1. S Comment sedéroule ce stage?
R: (Repetition)
S: Cedage.
R: Et ce sage, comment se déroule-t-il
2. S Leséudiants Srieux travaillent pourquoi.
R: (Repetition)
S: Les éudiants sérieux.
R: Et les @&udiants sérieux, ils travaillent pourquoi?
3. S Ou et lebureau de I'ancien directeur?
R: (Repetition)
S: Lebureau de |’ ancien directeur.
R: Et le bureau de I’ancien directeur, ou est-il?
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S A qui faut-il envoyer ce document?

R: (Repstition)

S: Ce document.

R: Et ce document, aqui faut-il I’ envoyer?

5. S Le professeur intéresse ses ééves comment?
R: (Repstition)
S. Le professeur.
R: Et le professeur, il intéresse ses d eves comment?
6. S A qud moment sefait larentrée des écoles?
R: (Repstition)
S: Larentrée des écoles.
R: Et larentrée des écoles, a qud moment se fait-ele?
7. S. Pourquoi son camarade a-t-il Iar fatigué?
R: (Repstition)
S: Son camarade.
R: Et son camarade, pourquoi a-t-il Iar faigué?
8. S Comment écrit-on le nom de famille de ton copain?
R: (Repstition)
S. Ton copain.
R: Et ton copain, comment écrit-on son nom de famille?
9. S Comment et-ce que les bons éléves se font remarquer?
R: (Repstition)
S Lesbons deves.
R: Et les bons édéves, comment est-ce qu'ils se font remarquer?
10. S A qui faut-il demander la photo d’ identité?
R: (Repstition)
S: Laphoto d'identité.
R: Et la photo d'identité, a qui faut-il lademander?
Exerciselll
Ligten (filtered emphatic statement: C’ est dans les meilleures conditions qu’il se déroule).
Hum dong.

Are these intonation patterns different from those which you have been studying up to now? If so, in
what way? Can you interpret these patterns? (Students propose interpretations. Teacher comments
and explans).

Listen once again. Do not repeat but mouth the words.

Repest the statement at the same time as you hear the intonation patterns.

Hum the intonation patterns and then dowly add the words to them.

Repeet the following:

1.

2
3
4,
5

C'est dans les meilleures conditions qu'il se déroule.

. C'est pour apprendre a gagner leur vie gu'ils travallent.
. Cest au bout du couloir qu'il setrouve.

C'est au directeur qu'il faut I’ envoyer.

. Cedt enleur gpprenant le francais qu'il lesintéresse.
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6. Cestaumoisdejanvier gu dle sefait.

7. Cest parcequ'il abeaucoup travaillé quil al’air fatigué.
8. Cest commecaqu on |’ écrit.

9. Ced par leur imagination qu'ils se font remarquer.

10. C est au photographe qu'il faut la demander.
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Reinfor cement session

Exercisel
You will bear pairs of intonation patterns. Indicate whether they are the same or different. Also

indicate to which category each belongs.

cle|5|| 58|88 e5|ses|8c|58s| 98

U R R kL
a SAB | £ S| Wmw” S| EC|WEC|OTH

1 X b a

2 X a b

3 X b

4 X ab

5 X a b

6 X ab

7 X a b

8 X ab

0. X b a

10. X a 5

Ligen to the contrast between an emphdic information question and an ordinary information
question.
Listen to the patterns for an emphatic information question (filtered: Et ton pére, ou est-ce qu'il
passe ses vacances?).
Hum dong.
Listen once again. Do not repeat but mouth the words.
Repeet the question at the same time as you hear the intonation patterns.
Hum the intonation patterns and then dowly add the words to them.
Repest the following:
1. Etton pere ouest-cequ'il passe ses vacances?
2. Et cepaguet, combien est-ce qu'il pese?
3. Et cedocument, aqui faut-il I'envoyer?
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4. Et ce stage, comment se déroule-t-il?

5. Etlaphoto d'identité, aqui faut-il lademander?
Exercisell
You will hear a satement. Repedt it. After hearing the correct repetition you will hear a portion of
the statement about which you are asked to enquire. You are required to transform the statement
into an information question in the following way:
(1) use the est-ce que form
(i) useinverdon
(iii) use the form declarative Satement + interrogative expression.
For each of these questions you are dso asked to give the emphatic form studied in this lesson. Wait
for each correct repetition before giving your next answer.

1. S Cetimbrevaut dix francs.
R: (Repetition)
S: Dix francs.
R: Combien est-ce que ce timbre vaut?
R: Et ce timbre, combien est-ce qu'il vaut?
R: Combien ce timbre vaut-il?
R: Et ce timbre, combien vaut-il?
R: Cetimbre vaut combien?
R. Et cetimbre, il vaut combien?
2. Slefacteur livrele courrier.
R: (Repetition)
S Livrelecourrier.
R: QU est-ce que le facteur fait?
R: Et lefacteur, qu' est-ce qu'il fait?
R: Quefait lefacteur?
R: Et le facteur, quefait-il?
R: Lefacteur fait quoi?
R: Et lefacteur, il fait quoi?
3. S Vousavez regu cette carte hier.
R: (Repetition)
S Hier.
R: Quand est-ce que vous avez regu cette carte?
R: Et cette carte, quand est-ce que vous I’ avez regue?
R: Quand avez-vous regu cette carte?
R: Et cette carte, quand |’ avez-vous regue?
R: Vous avez regu cette carte quand?
R: Et cette carte, vous I’ avez recue quand?
4. S: Lebureau de poste setrouve au coin de larue.
R: (Repetition)
S Aucoindelarue
R: Ou egt-ce que le bureau de poste se trouve?
R: Et le bureau de poste, ou et-ce qu'il setrouve?
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R: Ou setrouve le bureau de poste?
R: Et le bureau de poste, ou se trouve-t-il?
R: Le bureau de poste se trouve ou?
R: Et le bureau de pogte, il setrouve ou?
5. S Tes parents on téléphoné pour avoir de tes nouvelles.
R: (Repetition)
S: Pour avoir de tes nouvelles.
R: Pourquoi est-ce que tes parents ont téléphone?
R: Et tes parents, pourquoi est-ce qu'ils ont téléphoné?
R: Pourquoi tes parents ont-ils téléphoné?
R: Et tes parents, pourquoi ont-ils téléphoné?
R: Tes parents ont t&éphoné pourquoi?
R: Et tes parents, ils ont t&léphoné pourquoi?

Exerciselll
You will hear a satement. Repest it. After hearing the correct repetition you will hear portion of the
satement about which you emphasised. Y ou are required to transform the origind statement to the
emphatic c'est . . . que(qui) . . . form.
Example You hear Tu devras lui remettre ce paquet. Y ou repedt this. Y ou then hear ce paquet.
Y our response should be C’ est ce paquet que tu devras lui remettre.
1. S Tudevraslui remettre ce paquet
R: (Repstition)
S: Ce paguet.
R: C est ce paguet que tu devras lui remettre.
2. S Nousavons chois detrés beaux livres.
R: (Repstition)
S: Detres beaux livres.
R: Ce sont de tres beaux livres que nous avons choisis.
3. S Il aentrepris un voyage éclair.
R: (Repstition)
S: Unvoyage é&lair.
R: C'est un voyage éclair qu'il aentrepris.
4. S 1l et dléaParisen chemin defer.
R: (Repstition)
S En chemin defer.
R: C'et enchemindefer qu'il ex dléaParis.
5. S Il faudra prendre un billet de deuxiéme classe.
R (Repetition)
S: Un billet de deuxieme clase.
R: C'est un hillet de deuxiéme classe qu'il faudra prendre.
6. S Jean-Claude atraversélariviere ce matin.
R: (Repstition)
S: Jean-Claude.
R: C est Jean-Claude qui atraversé lariviere ce matin.
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7. S Tuvoyages en avion pour ne paste fatiguer.
R: (Repstition)
S. Pour ne pas te fatiguer.
R: C'est pour ne pas te fatiguer que tu voyages en avion.
8. S Il afatsavdiseparce qu'il doit quitter Paris.
R: (Repstition)
S. Parce qu'il doit quitter Paris.
R: C'est parcequ'il doit quitter Parisqu'il afat savdise.
9. S Il faudrate dépécher pour ne pas manquer ton train.
R: (Repetition)
S. Pour ne pas manquer ton train.
R: C est pour ne pas manquer ton train qu’il faudrate dépécher.
10. S: Nous avons acheté cette nouvelle voiture parce qu’ €lle est rapide et confortable.
R: (Repetition)
S. Parce qu' dle est rapide et confortable.
R: Ces parce qu dle ext rapide et confortable que nous avons acheté cette nouvelle
voiture,
ExerciselV
You will hear an emphatic question. Repest it. After hearing the correct repetition you will hear a
possible answer to the question. Y ou should transform that answer into an emphatic statement of the
Cest...que(qui)...form.
Example. You hear Et ce taxi, qui va I'appeler? You repeat this. After hearing the correct
repetition you hear mon copain. Y our response should be C’ est mon copain qui va |’ appeler.

1. S Etcetaxi, qui val gppder?
R: (Repstition)
S. Mon copain.
R: C'est mon copain qui val’ appeler.
2. S Etcegaagige, il fat quoi?
R: (Repstition)
S Leplein d essence.
R: Cet leplein d essence qu'il fait.
3. S Et cet autocar, qui le conduit?
R: (Repstition)
S Le chauffeur.
R: C et le chauffeur qui le conduit.
4. S Etlasortiedelagare, ou est-dle?
R: (Repstition)
S: Au fond et adraite.
R: C'est aufond et adroite qu dle est.
5. S Et cet accident gu’ est-ce qui ra cause?
R: (Repetition)
S Lemauvastemps.
R: C'est lemauvaistemps qui |I'acausé.
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10.

S: Et cette bicyclette pourquoi est-elle s [égere?

R: (Repetition)
S: C' et une hicyclette de course.

R: C et parce que C' et une bicyclette de course qu dle est S 1égére.

S. Et I'alle detavoiture, qui te I’ aréparée?

R: (Repetition)

S Legaagige.

R: C et legaragiste qui I’ aréparée.

S. Et ce pont, comment et-ce qu’' on vale traverser?
R: (Repstition)

S A pied.

R: C'est apied qu'on vale traverser.

S Et tavaise, comment ca sefait qu'ele pése s lourd?
R: (Repetition)

S. Ja beaucoup delivres.

R: C'est parce quej a beaucoup delivres qu' elle pese s lourd.

S: Et cet autobus, ¢afait combien d’ heures que tu I’ attends?
R: (Repstition)

S: Deux heures.

R. Cafait deux heures que je I’ attends.
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LESSON 8
Moreinformation and “yes/no” questions

The primary purpose of this lesson is to reinforce dl of the intonation patterns sudied so far, with
gpecid emphasis on the intonaion of the various types of questions examined. Only two new
elements are introduced: (i) indirect questions, and (ii) questions of the form “Et ce cartable en
cuir, il colte cher oui ou non?”

(i) Indirect questions'®

Wheresas in the case of “yes/no” and information questions, specia intonation patterns were
required, indirect questions are categorised as declarative statements for the purpose of ascribing an
intonation pattern to them. Thus, no specidised pattern need be learnt. Modifications occur only at
the syntectic leve.

(& Transformation of “yes/no” questions to indirect questions. Inversion of verb and subject
no longer occurs.

“yesno” question
Demandez a quelqu’ un (or smilar verb) + s + declarative sentence pattern
eg. “Cest lajeuneinstitutrice?”
“Est-ce que C'est la jeune institutrice?”
“Est-ce la jeune institutrice?”
“Demandez a quelqu’un s ¢’ est la jeune institutrice.”

(b) Transformation of information questions to indirect questions. Once again, no inverson is
permitted and the intonation for an indirect information question is Smilar to tha for a declardive
Satement.

Information question
Demandez a quelqu'un (or Smilar verb) + interrogetive word +
declarative sentence pattern.
e.g. “Il faut setaire a quel moment?’
“A quel moment est-ce qu'il faut se taire?”
“A quel moment faut-il setaire?”
“Demandez & quelqu’ un & quel moment il faut se taire.”*®
(i) Questions of the form: “Et ce cartable en cuir, il co(te cher oui ou non?”
The above question differs from those sudied in Lesson 5 in only one significant way: the addition of
“oui ou non”. This particular phrase may be gppended to dl “yesno’ questions irrespective of
whether or not they are introduced by the phrase: “Et . . .”. The overdl impresson derived from a
question such as this can range from a genuine enquiry to the feding that the soesker is impatient if
not angry. At the very leadt, the pre-sdected choice of answers implies a rapid “no-nonsense’,
“black-or-white’ answer on the part of the other participant in the conversation. A “grey” answer
e.g. “puetétre” isnot permitted, or at least, expected.
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The phrases appended to information questions serve much the same function as “oui ou

non” in tha they pre-determine the set of dternatives from which the answers are, in a serse,
predicted by the speaker who ether does not envisage, does not wish to envisage or will not alow
any other possble answers. Once again, the spesker may wish to express anger, impatience,
exasperation ete. . . through the use of this structure.
For both “yes/no” and information questions, no syntactic modification is necessary except for the
sample appending of the possble dternative answers. The choice offered by the spesker may not
adways be binary in nature but may extend over a set of more than two items. However, such sets
have not been dedlt with in this lesson.

CHARACTERISTICSOF THE INTONATION PATTERNS

The only new pattern introduced in this lesson is that of the appended phrase. In al other
ways, the intonation of “yes/no” and information questions remains undtered.

The intonation of “oui ou non”, “Pierre ou Paul”. . . is very amilar to that of intonation
questions. It would appear to that the presentation by the speaker of a set of dternatives (even “yes’
or “no”) is akin to the seeking of information rather than confirmation or denia. Hence the shape of
the intonation curve “Et ce cartable en cuir, il colte cher oui ou non?” will illugrate the point (fig.
1)104'

Note thae drop in pitch AB [eska rtablAkHi  Rr] of “Et ce cartable en cuir” followed by a
typicd “yes/no” rise, CD [ilkutSE  Rr] of “il colte cher”, and then by an information question
pattern DE [wiunO] of “oui ou non”. (Compare with “Qui est-ce qui est venu?” in Lesson 6)

TEACHING SEQUENCE

Sensitisation session

1. Repdtition/transformation of indirect questions to direct questions. Sengdtisation, through
repetition and explanation, to the form of indirect questions. Reinforcement of long
declarative statements and questions (Exercisel).

2. Repetition/transformation of direct questionsto indirect questionsand thentothe“C'est . . .
que (qui). . .” form of the indirect question (Exercise I1). Thus, the student practises direct-
indirect trandformations and is aso made aware that the indirect forms function in much the
same way as declardative statements.

3. Audition of filtered questions of the type “Et ce. . . oui ou non?”, humming exercises eic. .
. (Exercise I11). Students should be made aware that such questions are made up of a
sequence of three intonation patterns which segment the find question into three functionaly
ditinct parts.

4. Repetition of sdected segments of each question to illugtrate the various ways in which the
intonation paiterns may be relaied to each other. This is achieved by systemdicaly
contragting the various segments with each other. Findly, dl the segments are chained
together to form along complex question (Exercise 11).

Reinforcement session
It is assumed thet, by this stage, students have become fully sengitised to the various patterns
studied o far. Consequently, there are no discrimination exercises.
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1. Repdition/trandformation of datements to severd “yesno

’or information questions
(Exercie 1). A good understanding of “yes/no” and information questions is required to

Fe]

Fig. 1

™
-
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2. Progressve expandon exercises for long “yes/no” and information questions (Exercise 11).
Care must be taken to ensure even stress patterns while, at the same time, respecting the
débit. It is through exercises of this kind that students will ultimately master articulatory
fluency.

3. Reduction of long questions to their amplest forms (Exercise 111). Beginning with thelr least
important eements, questions are systematicaly reduced. In addition to giving students
intengve practice in asking questions, this procedure reinforces their knowledge of the
modifications to intonation patterns brought about by variations in the length of rhythm
groups.

4. Further practice in asking long questions ending with “oui ou non” or Smilar phrases
(Exercises 1V). The procedure issmilar to that of Exercise 11 of the sengtisation session.
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Sensitisation Session

Exercisel
You will hear a statement Repest it. After hearing the repetition you are required to ask a question
as directed by the statement. Sample answers for repetition will be given after your response.
Example You hear Demandez a quelqu’un si c'est I'ingtitutrice. You repeet this. After hearing
the correct repetition, you are required formulate a question such as C’ est |a jeune institutrice?
1. S Demandez aqudqu'uns C'est lajeuneinditutrice.
R: (Repetition)
R: C et lajeune inditutrice?
R: Es-ce que €' est lajeune indtitutrice?
R. Egt-ce lajeune indtitutrice?
2. S Demandez aquegu'un aqud moment il faut setaire.
R: (Repetition)
R: A que moment e-ce qu'il faut setaire?
R: A qud moment faut-il setare?
R. Il faut setaire aquel moment?
3. S Demandez aquelgu’un s nous devrons fournir un gros effort.
R: (Repetition)
R: Nous devrons fournir un gros effort?
R: ESt-ce que nous devrons fournir un gros effort?
R: Devrons-nous fournir un gros effort?
4. S Demandez aquelu’ un pourquoi les édéves font du bruit en classe.
R: (Repetition)
R: Pourquoi est-ce que les deves font du bruit en classe?
R: Pourquoi les ééves font-ils du bruit en classe?
R: Et lesééves, pourquoi est-ce qu'ils font du bruit en classe?
5. S Demandez aquelqu’ un qui a gagné la partie de football.
R: (Repetition)
R: Qui est-ce qui agagné la partie de footbal?
R: Qui agagné lapartie de footba I?
R: Et lapartie de footbal, qui I’ a gagnée?

Exercisell
You will hear a question. Repest it. After hearing the correct repetition, you are required to instruct
someone else to ask the same question. You then hear portion of he sentence which is to be
stressed. You are required to transform your ingtruction to a stressed form, using the C'est, . . que
(qui) . . . congtruction.
Example You hear Est-ce que le ballon est en cuir? You repeat this. After hearing the correct
repetition, you should say Demandez a quelqu’un s le ballon est en cuir. You will then hear le
ballon. Y our response should be Demandez a quelqu’ un si ¢’ est le ballon qui est en cuir.

1. S Eg-cequelebdlonestencuir?

R: (Repstition)
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R: Demandez aquelgu’un s le balon est en cuir.

S Lebdlon.

R: Demandez aquelqu'un s c'est le balon qui est en cuir.
2. S Fréguente-t-il une grande école?

R: (Repetition)

R: Demandez a quelqu’ un S'il fréguente une grande école.

S: Une grande école.

R: Demandez aquelqu’ un s ¢’ est une grande école qui'il fréquente.
3. S Pourquoi est-ce que les enfants courent comme des fous?

R: (Repstition)

R: Demandez a quelgu’ un pourquoi les enfants courent comme des fous.

S Lesenfants.

R: Demandez a quelqu’ un pourquoi ce sont les enfants qui courent comme des fous.
4. S 1l alancélabdle detennis.

R: (Repetition)

R: Demandez aquelqu' un sil alancé labale de tennis.

Sl

R: Demandez aquelqu’'un 9 ¢’ et lui qui alancé labdle de tennis.
5. S Pré&ére-t-il lesjeux d' adresse?

R: (Repetition)

R: DemandezIui Sl préfére lesjeux d adresse.

S Lesjeux d adresse.

R: DemandezIui s ce sont lesjeux d adresse qu'il préfére.

Exerciselll

Ligten. (Filtered question: Et ce cartable en cuir, il colte cher oui ou non?)

Hum dong.

Are these intonation patterns different from those which you have been studying up to now? If o, in
what way? Can you interpret these patterns? (Students propose interpretations. Teacher comments
and explains).

Listen once again. Do not repeat but mouth the words.

Repest the question at the same time as you hear the intonation patterns.

Hum the intonation patterns and then dowly add the words to them.

Hereisaway of practisng the questions just examined.

Repeet the following:

A.

Et ce catableen cuir . . .

Il coltte cher?

Et ce cartable en cuir, il co(te cher?

Oui ou non?

Il co(tte cher, oui ou non?

Et ce cartable en cuir, il colite cher oui ou non?

ok wnNE
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ok wnNE ok wnNE ok wnNE

ok wnNE

Et cetableau noir . . .

Qui doit I effacer?

Et ce tableau noir, qui doit I’ effacer?

Pierre ou Paul?

Qui doit I’ effacer, Pierre ou Paul?

Et cetableau noir, qui doit I’ effacer Pierre ou Paul?

On’achangee?

Oui ou non?

OnI’achangée oui ou non?

Etlaplumedemon gtylo. ..

Et la Plume de mon stylo, on I’ a changée?

Et la Plume de mon stylo, on I’a change oui ou non?

Et ces crayons de couleur . . .

Tuvaslestaller?

Et ces crayons de couleur, tu vas lestailler?

Oui ou non?

Tu vaslestalller oui ou non?

Et ces crayons de couleur, tu vas lestailler oui ou non?

Qui I'agagné?

Ton équipe ou lasenne?

Qui I'agagné, ton équipe ou lasenne?

Et cematch derugby . ..

Et ce match de rugby, qui I'a gagné?

Et ce match de rugby, qui I'a gagné, ton équipe ou lasenne?
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Reinforcement Session

Exercisel

You will hear a satement Repedt it. After hearing the correct repetition, you will hear a portion of
the statement about which you are asked to enquire. You are required to transform the statement
into ether a “yesno” question or an information question. Sample answers for repetition will be
given after your response.

Example: You hear C’ est |e professeur qui s est trompe. Y ou repedt this. After hearing the correct
repetition, you will hear le professeur. Y our response might be Qui s est trompe?

1. S Cestleprofesseur qui S est trompé.
R: (Repetition)
S: Le professeur.
R: Qui est-ce qui S est trompé?
R: Qui S est trompé?
2. S 1l nous donne le bon exemple.
R: (Repetition)
S: Nous donne le bon exemple.
R: Quest-cequ'il fait?
R: Quefait-il?
R: Il fat quoi?
R: Et lui, qu' es-ce qu'il fat?
3. S Ohoui! Celivre est trésdrole.
R: (Repetition)
S: Oh oui!
R: Celivre et dréle?
R: Es-ce que celivre et drdle?
R: Celivre es-il drole?
R: Et celivre, il est drole?
4. S Vousavez vidélaboite en carton.
R: (Repetition)
S: Laboite en carton.
R: QU est-ce que vous avez Vidé?
R: Qu avez-vous vidé?
R: Et vous, qu'est ce que vous avez vidé?
5. S Endfe, il satlireleruse
R: (Repetition)
S En effet.
R: Il sat lire le russe?
R: Es-cequ'il sait lirele russe?
R: Sat-il lirele russe?
R: Etlui, il st lirele russe?
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Exercisell

You will hear aquestion. Repedt it. After hearing the correct repetition you will hear aword or short
statement. Y ou are required to construct a question or portion of a question by placing the word or

datement after the original question.

Example You her A combien?. You repeat this. You then hear de questions. Your response
should be A combien de questions? After thisyou will hear importantes which you then add to the

question which has just been formed.

A.

1.

2.

3.

S A combien?

R: (Repetition)

S. De questions.

R: A combien de questions?

S. Importantes.

R: A combien de questions importantes?

S: Faudra-t-il trouver les réponses?

R: A combien de questions importantes faudra-t-il trouver les réponses?

S 1l explique?

R: (Repetition)

S Lalegon,

R: Il explique lalegon?

S Difficle

R: Il explique lalegon difficile?

S. A deséléves.

R: Il explique lalegon difficile a des deves?

S. Intdligents.

R: Il explique lalegon difficile a des dévesintdligents?
S Et travallleurs

R: Il explique lalegon difficile a des dévesinteligents et travailleurs?

S Qui?

R: (Repstition)

S Veut.

R: Qui veut?

S: Recorrunencer.

R: Qui veut recommencer?

S. Sesdevairs.

R: Qui veut recommencer ses devoirs?
S Dix fois.

R: Qui veut recommencer ses devoirs dix fois?
S: Pour en diminer toutes les fautes.

R: Qui veut recommencer ses devoirs dix fois pour en diminer toutes les fautes?



Exerciselll
You will hear along question. Repest it. After hearing the correct repetition you will hear a portion
of the question which you are asked to remove from the origind question in order to form a shorter
one. Example: Y ou hear Que faut-il faire pour seréveiller de trés bonne heure?. Y ou repest this.
Y ou then hear trés. Y our response should be Que faut-il faire pour seréveiller de bonne heure?.
After this, you hear de bonne heure which you then remove from the question which has just been
formed.
A.
1. S Quefaut-il faire pour seréveiller de trés bonne heure?
R: (Repetition)
2. S Trés.
R: Quefaut-il faire pour se réveiller de bonne heure?
3. S Debonne heure.
R: Quefaut-il faire pour se révelller?
4. S Pour seréveiller.
R: Quefaut-il fare?
5. S Fare
R: Quefaut-il?

1. S Est-ceque vous vous étes tous réunis pour lui souhaiter une bonne et heureuse
année?
R: (Repetition)
2. S Et heureuse.
R: Egt-ce que vous vous étes tous réunis pour [ui souhaiter une bonne année?
3. S Pour lui souhaiter une bonne année.
R: Egt-ce que vous vous étes tous réunis?
4. S Tous.
R: Egt-ce que vous vous étes réunis?
5. S Ed-ceque
R: Vous vous étes réunis?

1. S Ed-cequetusaissil aoubliéde remonter samontre, son révellle-matin e sa
pendule?
R: (Repetition)
2. S Sonrévelle-main.
R: ES-ce quetu saissil aoublié de remonter samontre et sa pendule?
3. S Etsapendule
R: ES-ce quetu saisSil aoublié de remonter sa montre?
4. S: Deremonter samontre.
R: ES-ce quetu sais sil aoubli€?
5. S Silaoublié
R: ES-ce quetu sais?
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6. S Eg-ceque?
R Tusas?

Exercise |V

Repeet the following:

A.

Et cette chanson . . .

Comment ext-dle?

Et cette chanson, comment et-€lle?

Trise ou gaie?

Et cette chanson, comment est-€elle, triste ou gaie?

g~ wbdpE

Et cevieux disque. . .

QU’ est-ce que tu en penses?

Et ce vieux disque, qu’ est-ce que tu en penses?

Il et bien?

Oui ou non?

Il est bien, oui ou non?

QU est-ce que tu en penses? || est bien, oui ou non?

Et ce vieux disque, qu’ est-ce que tu en penses? |l est bien, oui ou non?

N U~ WDNE

Et ce professeur . . .

Ou va-t-il?

Et ce professeur, ou va-t-il?

Danslasdle de classe?

Ou dans son bureau?

Dansla sdle de classe ou dans son bureau?

Ou va-t-il? Dans la sdle de classe ou dans son bureau?

Et ce professeur, ou va-t-il? Dans la sdle de classe ou dans son bureau?

N U~ WDNE
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L ESSON 9

L ow parentheses

This lesson introduces the pattern of “low parenthesis’. It will be studied in its rdationship

with emphatic and neutrd declarative in conjunction with information questions.
In the last few lessons a number of emphatic Structures were examined. These involved the
displacement of items to be emphasised away from their norma pogition in a sentence eg. “Et ce
stage . . .7, “Cest dans les meilleurs conditions que . . .”. In addition, such syntactic
transformations were accompanied by modifications in the sandard intonation patterns. The same
will apply to the transformations studied here.

A spesker may wish to express the reationship “temps/affreux” Severa means for doing
s0 are at his disposa e.g. “Ce temps est affreux” (neutra declarative), or “C’ est le temps qui est
affreux” (présentatifs). There are, of course, many other ways of expressng such a reationship,
including exclamation. However, the above are given only in terms of sructures actudly studied in
thistext.

Clearly, the transformations just described cannot operate where the speaker wishes to
dress the verb or verb group. One of the courses open to him is the use of the sequence: “clause +
noun phrase.”

e.g. “ll est affreux, ce temps.”
Theitem shifted out of its norma position is echoed by means of a pronoun eg.

“Ce temps est affreux.” — “ll est affreux, ce temps.”
where “il” replaces “ce temps’.
(b) “J entends letonnerre” — “Jel’entends, le tonnerre.”

where“|” replaces “le tonnerre’.
In this way, the verb is removed from its origind podtion, is stressed by being placed closer to the
beginning of the statement yet at the end of its own sdf-contained segment, and the “thing” about
which the statement is made is placed after the verb in what Ddatre caled a “parenthesis™®.
Unfortunatdly, a name such as this leads one to believe that the item in such a “parenthess’ is,
somehow, rather unimportant. This is not the case here as both the verb and the “parenthess’ are
gyntacticaly prominent. Moreover, the echoing pronoun aso sresses the item in the “parenthess’.
The name “parenthesis’ appears motivated, a least partly, by the fact that the intonation pattern and
the syntagm to which it is goplied, cannot stand aone but depend on the presence of a preceding
syntagm.

The same principles gpply to information questions which, because of their characterigtic
intonation, can easily be followed by low parentheses. eg.

“Pourqoui dois-je essayer cette veste?”
“Pourcoui dois-je essayer, cette veste?”'%®

CHARACTERISTICSOF THE INTONATION PATTERNS

The syntactic structures just examined can be actudised in one of three ways, dl of which
involve the combination of two distinct intonation patterns.
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(i) Emphatic/neutral statements + low parenthesis

In the case of emphatic statements, strong stress is dready placed on the item occurring at the end
of the statement. Further stress is placed on that item through a rise in pitch. The parenthes's then
fallows in the forms of a low-pitched flattish ssgment. Thisisillustrated in fig. 1 which contrasts the
emphatic statement “I1 est affreux, ce temps.” with the neutral satements “Elle tombe, la neige.”.
The latter, though gtill stressing the find syllable of the verb, does not have the emphatic Satement’s

rise in pitch and looks much like a declarative statement to which alow parenthesis has smply been
attached.
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(@ AB represents [ilEtaf Rr2] of “Il est affreux”, while CD represents [setA] of “ce
temps”.%’

(b) AB represents [EItO] of “Elle tombe” and CD [blanez ] of “la neige’. In both statements,
CD corresponds to the low parenthess. These are very smilar. However, AB in the emphatic
gtatement shows a Szeable rise in pitch as opposed to AB in the neutral statement despite the fact
that each AB segment represents the whole of the portion preceding the low parenthesis. Note the
strong resemblance which the emphatic AB statement bears to the “C’est . . . que (qui) . . .” rise
(lesson 7) and that which the neutrd AB bears to the overall pattern of short declarative satements
(lesson 1)*%. A short pause will sometimes occur a C in both cases.

To some extent, both statements are emphatic. However, the emphases appear to be of
different kinds. The emphatic statement can give forceful expresson to a variety of persond fedings.
The neutrd statement, on the other hand can be interpreted as reflecting merdly the truth as well as
vey unenthusagtic states of mind such as boredom. Indeed, the use of such a statement is often
deigned to bring discussion of a particular subject to a close. In ether case, the syntactic structure is
grongly reinforced by the segmenting function of intonation. Not only are certain items in stressed
positions with respect to each other, but the intonation patterns further set them gpart, thus giving
each of them a specid datus. Consequently, al stressed items are sgnificantly brought to the
listener’ s attention, though the extent of thiswill vary according to the type of statement made by the
gpesker. The term “neutral” statement was used here because of the smilarity in the shape of the
intonation curve with that of “neutra” declarative satements. This brings about a reduction in stress
with respect to the “emphatic’ form.

It ought to be noted that both of the patterns, the emphatic pattern in particular, are
extremely common in naturd speech. Indeed, the emphatic pattern is often found aone and not
accompanied by the low parenthesis.

(i1) Information questions + low parenthesis

As dated above, low parentheses are dso common in information questions, the stressed
elements being essentidly the same as in the two forms of statement except that the interrogative
word aso receives its norma siress.

Fig. 2 isatracing of the question “Pourquoi dois-je 1’ essayer, cette veste?”. B [kwa] of
“pourquoi” is a ardatively high pitch followed by the typica “information question” intonaion, BC
of “doisje I'essayer”, which is prolonged, sometimes after a short pause, by the parenthesis CD
[SEtVEst ] of “cette veste'.

TEACHING SEQUENCE

Two generd kinds of problems may arise in the production of emphatic Satements. The firdt is that
dudents might attempt to reach a pitch levd which is too high, thus producing an utterance
resembling a“yes/no” question. Secondly, students may oppose the rise in pitch with an inadequate
parenthesis intonation, producing something akin to a findity pattern. Neither of these problemsis
likely to occur if students have mastered previous lessons. They should, by this stage, be quite
sengtive to smdl pitch changes.
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Sensitisation session

1. Audition of filtered emphatic Satements, neutrd Statements and information questions
asociated with low parentheses. Two peatterns are therefore involved in each ingtance
(Exercises|, Il and 111).

2. Simple repetition exercises (Exercises |, 11 and 111). Teachers will need to ensure that the
pertinent oppositions have been detected. They will dso need to ensure that the students
maintain gpproximately the same pitch from the beginning to the end of the parenthesis as
wdl as maintaining an even rhythm.

For extra practice in emphatic intonation, teachers might ask students to repesat the
gatements but to omit the low parenthesis.

Reinforcement session

1. Discrimination of the following filtered patterns information question + low parenthesis,
declarative statement, neutral statement + low parenthes's, emphatic Statement + low
parenthess, information question, “yes/no” question, incomplete satement (Exercise 1).
Possible difficulties might arise in the recognition of the parenthes's pattern as opposed to a
findity pattern. The same difficulty might aso arise with regard to emphatic statements + low
parenthesis as opposed to complete declarative statements (i.e. the emphatic rise might be
misinterpreted as a continuation pattern and the drop to the low parenthesis might not be
detected but structured as a plateau). Other discrimination problems should have been
overcome by now.

2. Sygemdic oppogtion of neutrd statement + low parenthesis and information question + low
parenthess. The pertinent differences occur primarily a the beginning of each utterance.
Humming exercises eic. . . (Exercisel).
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3. Systematic opposition of neutra statement + low parenthesis with emphatic statement + low
parenthesis. Here, the most important difference occurs just before the low parenthesis.
Humming exercises etc. . . (Exercisel).

Repetition of sdlected sentences from the sengitisation session (Exercisel).

Repetition/transformation of emphatic statements to neutra statements and vice-versa.

Recognition of patterns is essentid thus stressng and developing further the students

discriminatory powers (Exercisell).

It should be pointed out that, in some cases, not only is a pronoun needed in the
satement but appropriate agreements adso need to be made. In exercise |1, No. 10, for
example, the declarative statement would have been: “Nous avons pris nos vacances.” Upon
transformation, however, this becomes: “Nous LES avons prisES, nos vacances.”.

6. Repetition/transformation exercises. Various types of information questions are repesated.
Answers are to be given, as suggested, in ether emphatic or in neutrd statement form
followed by alow parenthess (Exercise l11).

Note that in No. 2, the question: ‘Est-ce que votre médecin est bien?” does not
necessaxily refer to the physician’s health but can refer to hismedical competence.

7. Repstition/transformation of declarative statements of various degrees of complexity. After
the repetition, the datements are trandformed into 3 types of “ordinary” information
questions and these are then transformed into their “low parenthesis’ counterparts as studied
inthislesson (Exercise 1V).

o &
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Sensitisation Session

Exercisel

Ligten (filtered emphatic Satement: 1l est affreux, ce temps.).

Hum aong.

Are these intonation patterns different from those which you have been studying up to now? If so, in
what way? Can you interpret these patterns? (Students propose interpretations. Teacher comments
and explains).

Listen once again. Do not repesat but mouth the words.

Repest the statement at the same time as you hear the intonation patterns.

Hum the intonation patterns and then dowly add the words to them.

Repeet the following:

Il est affreux, ce temps.
Elletourne, laterre.

IIs chantent, |es oiseaux.

Elle est belle, cette saison.

Il est bien, ceterran.

Elle est triste, cette province.

Je |’ entends, le tonnerre.

Tu laconnais, cette région.

. Il est curieux, ce pays.

10. Elle et écrasante, cette chdeur.

OWCooNogakwWwNPRE

Exercisell

Ligten (filtered neutrd statement: Elle tombe, la neige.).

Hum dong.

Are these intonation patterns different from those which you have been studying up to now? If so, in
what way? Can you interpret these patterns? (Students propose interpretations. Teacher comments
and explains).

Listen once again. Do not repesat but mouth the words.

Repest the statement at the same time as you hear the intonation patterns.

Hum the intonation patterns and then dowly add the words to them.

Repeet the following:

Elletombe, laneige.

Il es dair, lecid.

Il Pleut en automne.

Il fait chauci, en &€,

On afroid, en hiver.

Il fait beau au printemps.
Elle se couche al’es, lalune.
Elle recommence, lapluie.

N A WDNRE
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9. Il'y aduvent, ayjourd hui.
10. Il =leveal’ est le solel.

Exerciselll

Ligten (filtered question: Pourqoui dois-je |’ essayer, cette veste?).

Hum dong.

Are these intonation patterns different from those which you have been studying up to now? If so, in
what way? Can you interpret these patterns? (Students propose interpretations. Teacher comments
and explains).

Listen once again. Do not repeat but mouth the words.

Repest the question at the same time as you hear the intonation patterns.

Hum the intonation patterns and then dowly add the words to them.

Repeet the following:

Pourquoi dois-je 1’ essayer, cette veste?

Comment est-ce que tu | habilles, ton mari?

Combien d’ argent est-ce qu'il touche, [ui?

Qui peut les réparer, ces chaussures?

Avec quoi I as-tu creusg, ce trou?

Qui valanettoyer, cette boutique?

Elle ouvre aquelle heure, cette pharmacie?

Pourquoi est-il 9 étroit, ce manteau?

D’ ou est-ce que vous les avez commandés ces vétements?

10 Combien de temps te faudra-t-il pour e préparer, ce médicament?

©Co~Nogagk~wWNPRE
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Reinforcement Session

Exercisel
You will hear pairs of intonation patterns. Indicate whether they are the same or different Also
indicate to which category each belongs.
Listen to the contrast between a “neutral statement + low parenthesis’ and an “information question
+ low parenthesis’.
Hum aong.
Listen to the contrast between a“neutra statement + low parenthesis’ and an “emphatic Statement +
low parenthesis”.
Hum aong.
Repeat the following:

1. 1l est affreux, cetemps. (Emphatic)

2. Onafroid, en hiver. (Neutra)

3. Pourquoi dois-je |’ essayer, cette veste?

4. Elle ouvre aquele heure, cette pharmacie?

5. Il et bien, ceterrain. (Emphatic)

Exercisell
You will hear a statement. Repest it. After hearing the correct repetition, you are required to
transform the satement in the following way: if it isa”neutrd statement + low parenthess’ transform
it into an “emphatic statement + low parenthes's’ and vice-versa
1. Elleest fraiche, I'eau. (E-N)*®
Elle et tiede, lamer. (E-N)
Il fait bon, au solell. (N-E)
Il I'apliée, sacarte. (E-N)
Il arrive, e printemps. (E-N)
TuI'asfait, ton tour du monde. (N-E)
Elles sont courtes, ces journées d hiver. (N-E)
Elle est agréable, cette région. (N-E)
Je!’a escaladée, cette montagne. (N-E)
10 Nous les avons déja prises, nos vacances. (N-E)

©WOoNoT WD

Exerciselll
You will hear a question. Repest it. After hearing the correct repetition, you will hear a posshble
answer to the question. Y ou are required to transform that answer into both an “emphatic satement
+ low parenthesis’ and a“ neutrd statement + low parenthess’.
Example You her Comment est-il, ce métier? You repeat this After hearing the correct
repetition, you will hear Il est trés dur. Your response should be Il est tré dur ce metier in both
forms sudied in this lesson.
1. S Comment est-il, ce métier?

R: (Repstition)

S 1l est trésdur.

R: Il est trés dur, ce métier. (2 forms)
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. S ES-ce que votre médecin est bien?

R: (Repetition)
S 1l est excelent.
R: 1l est excellent, notre médecin. (2 forms)

. S. Que vend le boucher?

R: (Repetition)
S 1l vend de laviande.
R: 1l vend de laviande, le boucher. (2 forms)

. S Etlemécanicien, il fait quoi?

R: (Repstition)
S: 1l répare le moteur.
R: 1l répare le moteur, le mécanicien. (2 forms)

. S Et le boulanger, qu' et-ce qu'il attendait?

R: (Repstition)
S |l atendait lafarine.
R: Il atendait lafarine, le boulanger. (2 forms)
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Exercise 1V

You will hear a satement. Repedt it. After hearing the correct repetition, you will hear a portion of
the statement about which you are asked to enquire. You are required to transform the statement
into an information question in the following way.

(i) use the est-ce que form.

(i) useinverdon.

(i) use the form “ declarative statement + interrogative expresson’. For each of these questions you
are ds0 asked to give the form of question sudied in this lesson, i.e. “information question + low
parenthesis’. Wait for each correct repetition before giving your next answer.

1. S Desmouches volent partout.
R: (Repetition)
S: Partout.
R: Ou egt-ce que les mouches volent?
R: Ou egt-ce qu' dles volent, les mouches?
R: Ou les mouches volent-elles?
R: Ou volent-dles, les mouches?
R: Les mouches volent ou?
R: Ellesvolent ou, les mouches?
2. S Leforgeron vadonner des coups de marteau.
R: (Repetition)
S: Vadonner des coups de marteau.
R: QU est-ce que le forgeron vafare?
R: Qu est-ce qu'il vafaire, le forgeron?
R: Quevafaire, le forgeron?
R: Queva-t-il fare, le forgeron?
R: Leforgeron vafare quoi?
R: Il vafare quoai, le forgeron?
3. S Lamoison seferaen automne,
R: (Repetition)
S En automne.
R: Quand est-ce que lamoisson se fera?
R: Quand est-ce qu'elle sefera, lamoisson?
R: Quand lamoisson s fera-t-dle?
R: Quand sefera-t-dle, lamoisson?
R: Lamoisson se fera quand?
R: Elle se feraquand, la moisson?
4. S|l faut taller lavigne avec soin.
R: (Repstition)
S Avec soin.
R: Comment est-ce qu'il faut tailler lavigne?
R: Comment est-ce qu'il faut latalller, lavigne?
R: Comment faut-il tailler la vigne?
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R: Comment faut-il lataller, lavigne?
R: Il faut talller lavigne comment?
R: Il faut lataller comment lavigne?

. S Lesmoustiques nous ont piqués parce qu'ils avaient faim.

R: (Repetition)

S Pacequilsavaent fam.

R: Pourquoi est-ce que les mougtiques nous ont piqués?
R: Pourquoi est-ce qu'ils nous ont piqués, les moustiques?
R: Pourquoi les moustiques nous ont-ils piqués?

R: Pourquoi nous ont-ils piqués, les moustiques?

R: Les moustiques nous ont pigqués pourquoi?

R: Ils nous ont piqués pourquoi, les moustiques?
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LESSON 10
High parentheses

The find lesson introduces the patterns of high parenthesis™® and further reinforces the low
parenthesis.

The high parenthesis functionsin the same way asits “low” counterpart except that it is used
when the preceding syntagm consids of a “yes/no’ question. The transformation of a “yesno’
guestion into a*“yes/no” question + high parenthesis is identicd to the trandformations sudied in the
previous lesson.

“yesno’ question —  “yes/no” question + high parenthesis.
eg. “Lecid est gris?” — “ll est gris, lecid?”
Once again, it isimportant to repesat the appropriate agreements.

CHARACTERISTICSOF THE INTONATION PATTERNS

1 ¥
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Fig. 1 above shows the intonation curves for “Il est gris, le ciel?” Asin the cases sudied in Lesson
9, two patterns are combined. Just as a parenthesis cannot exist independently, neither can a high
parenthesis. It can only exigt if it follows another pattern.

AB [ilE ] of “il es” isfollowed by the typicd “yes/no” rise BC [gri ] of “gris’ and, often, a short
pause, CD. The parenthess then begins. Although Dl attre represented this by aflat, sustained, high
pitch™, there is generaly adight risein pitch, asin DE of [IsjEl ] “le cidl” which echoes, to some
extent, the interrogation of the preceding pattern. It is dmost as though two questions were being
asked. Sometimes, if the parenthesis is long, the fina rise in pitch will occur principdly on the last
gyllable of the parenthesis. In other respects, the parenthess functions in the same manner as the
previoudy studied low parenthesis.

TEACHING SEQUENCE

The problem most likely to occur is that students will be incgpable of sugtaining the
necessary high pitch for a sufficient length of time. Teachers should he able to correct this by asking
students to prolong the parenthesis.

Sensitisation session

1. Audition of filtered “yesno” questions + high parenthess, humming exercises ete. . .
(Exercisel).

2. Repdtition exercises. Difficulties, if any, might occur with the longer questions (Exercisell).

3. Repetitiontransformation. “Yesno” questions are transformed into questions sudied in this
lesson (Exercise ).

4. Repdtitiontrandformation. Declarative statements are trandformed into both kinds of
datements studied in Lesson 9. These are then transformed into “yesno” questions + high
parenthesis (Exercise 1l1). In this way, students can practise a full set of oppositions from
low- pitched statements to high- pitched questions.

Reinfor cement session

1. Discrimination of the following filtered paiterns. “yes/no” question, “yes/no” question + high
parenthess, emphatic Satement + low parenthesis, neutral statement + low parenthess,
information question + low parenthes's, declarative statement (Exercisel).

The only possible difficulty here is that sudents may not perceive the high parenthesis as
aunit distinct from the preceding “yesno” pattern and they interpret the whole question as a
ample“yesno” question.

2. Sysematic opposition between high and low parenthesis in order to reinforce the pertinent
differences between them. Humming exercises etc... (Exercise ).

3. Repetition of sentences containing parentheses. These are sdlected from Lesson 9 aswell as
from this lesson.

4. Repdtition/transformation. Students are asked to repest either a “yes/no” question + high
parenthesis or a atement + low parenthesis. Correct recognition of the type of utterance is
necessary to carry out successfully the required transformation. Questions are transformed
into both types of datements studied in the previous lesson, while Statements are
transformed into “yesno” questions + high parenthesis (Exercise I1).
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5. Progressive expanson exercise. Students are asked to repest “yes/no” questions to which,
ultimately, are gppended high parentheses. Findly, the question is answered with one of the
two types of statement containing alow parenthess, thus creeting a sharp contrast with the
high parentheses (Exercise I11).

Note that the high parentheses can sometimes be quite long and even incorporate
embedded clauses. Exercises of this kind give students ample opportunity to practise the
skillswhich they are likely to find mogt difficult to master attaining and then mantaining ahigh
pitch leve for aggnificant amount of time.
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Sensitisation Session

Exercisel
Ligten (filtered question: Il est gris, le cid?).
Hum aong.
Are these intonation patterns different from those which you have been studying up to now?if so, in
what way? Can you interpret these patterns? (Students propose interpretations. Teacher comments
and explains)
Listen once again. Do not repesat but mouth the words.
Repest the question at the same time as you hear the intonation patterns.
Hum the intonation patterns and then dowly add the words to them.
Repeet the following:
1. llestgrislecd?
Elle tombe, la pluie?
Il se cache, le s0lall?
Il est froid, I hiver?
Il s=1éve, le brouillard?
Elleafondu, la glace?
Il est dangereux, ce métier?
Elle et belle, lajournée?
. Il est architecte, ce monseur?
10. Elle est couverte de neige, laterre?
Exercisell
You will hear a“yes/n0” question. Repest it. After hearing the correct repetition, you are asked to
transform it into a question of the type studied in this lesson. The item to be placed in parenthesis will
be stated after the repetition of the origina question.
1. S: Lecordonnier répare les chaussures?
R: (Repetition)
S: Le cordonnier.
R: 1l répare les chaussures, le cordonnier?
2. S Eg-cequil ataillélapiece de cuir?
R: (Repetition)
S Lapitce de cuir.
R: Eg-cequ'il I'ataillée, lapiece de cuir?
3. S Cemenuider es habile?
R: (Repetition)
S Cemenuiger.
R: Il ext habile, ce menuider?
4. S Eg-cequeletalleur apristes mesures?
R: (Repetition)
S Letallleur.
R: Es-ce qu'il apristes mesures, letailleur?
5. S Lecharpentier ascié toutes ces planches?
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R: (Repetition)

S Le charpentier.

R: 1l ascié toutes ces planches, le charpentier?
6. S Lacouturiere se sert de grands ciseaux?

R: (Repetition)

S Lacouturiére.

R: Elle se sert de grands ciseaux, la couturiere?
7. S ES-cequelesusines produisent de lafumee?

R: (Repetition)

S Lesusines.

R: Eg-ce qu' dles produisent de lafumée, les usines?
8. S Il anettoyélamachine avapeur?

R: (Repetition)

S: Lamachine a vapeur.

R: Il I'anettoyée, lamachine a vapeur?
9. S Tuasdonné un coup de fer aton pantalon?

R: (Repetition)

S: Ton pantaon.

R: Tului as donné un coup de fer, aton pantalon?
10. S Est-ce que le mécanicien afait toutes les reparations?

R: (Repetition)

S Lemécanicien.

R: Eg-ce qu'il afait toutes les reparations, le mécanicien?

Exerciselll
You will hear a satement. Repesat it. After hearing the correct repetition, you are required to
transform the statement into
(i) an “emphétic gatement + low parenthesis’.
(i) a“neutrd statement + low parenthesis'.
(i) a““yesno” question + high parenthesis’.
The item to be placed in parenthess will be stated after the repetition of the origind statement. Wait
for each correct response to be given before you provide the next answer.
1. S Lechat dort.
R: (Repstition)
S: Lechat.
R: 1l dort, le chat. (2 forms)
R: 1l dort, le chat?
2. S: Cepuits est profond.
R: (Repetition)
S: Ce puits.
R: 1l est profond ce puits. (2 forms)
Rl est profond, ce puits?
3. S Lefromage de chévre et bon.

R: (Repstition)
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S: Le fromage de chévre.

R: 1l est bon, le fromage de chévre. (2 forms)

R: Il est bon, le fromage de chévre?

. S Lecoq chantait toujours al’ aube.

R: (Repetition)

S Lecog.

R: 1l chantait toujours al’ aube, le cog. (2 forms)

R: 1l chantait toujours I’ aube, le coq?

. S Aujourd hui, il faut ramasser les feuilles mortes.

R: (Repetition)

S Lesfeuilles mortes.

R: 1l faut les ramasser aujourd hui, les feuilles mortes. (2 forms)
R: 1l faut les ramasser aujourd hui, les feuilles mortes?

140



Reinfor cement session

Exercisel
You will hear pars of intonation patterns. Indicate whether they are the same or different. Also
indicate to which category each belongs. Listen to the contrast between an “emphatic Satement +

low parenthess’ and a ““yesno” question + high parenthess”

Hum aong.
Repeat the fallowing:

o~ wbdE

Il dort, le chat. (E)

Il et froid, I hiver?

I répare les chaussures, le cordonnier?
Il est profond, ce puits?

I faut les ramasser aujourd’ hui, les feuilles mortes. (E)

Exercisell
You will hear ether a question incorporating a high parenthesis or a statement incorporating a low
parenthesis. Repedat the question or statement. After hearing the correct repetition, you are required
to transform the quedtion into both an “emphatic satement + low parenthesis’ and a “neutra
datement + low parenthess’. If, on the other hand, you hear a statement, trandform it into a
“question + high parenthesis’.
Example You hear Tu préféres I’art moderne, toi? You repeat this. After hearing the correct
repetition, your response should be the emphatic and neutrd forms of Tu préféres |’art moderne,

tol.

1.

S: Tu préféres|’at moderne, toi?

R: (Repstition)

R: Tul’at moderne, tai. (2 forms)

S 1l est artiste, ce monsieur. (N)

R: (Repetition)

R: Il et artiste, ce mongeur?

S. Elle vous dérange, lafumée?

R: (Repetition)

R: Elle vous dérange, lafumée. (2 forms)

S: Vousalez | gppendre, cette chanson. (E)
R: (Repetition)

R: Vousdlez I’ gppendre, cette chanson?

S Eg-cequevous |’ avez v, ce film?

R: (Repstition)

R: Vous!’avez v, cefilm. (2 forms)

S: C'est un épagneull, ton chien de chasse?
R: (Repetition)

R: C'est un épagneul, ton chien de chasse. (2 forms)
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7. S 1l veulent vivre en paix, les Francas. (E)
R: (Repstition)
R: llsveulent vivre en paix, les Francais?
8. S Sont-ils courageux, les soldats?
R: (Repetition)
R: lls sont courageux, les soldats. (2 forms)
9. S Ed-cequetu joues aux échecs, Jean-Claude?
R: (Repstition)
R: Tu joues aux échecs, Jean-Claude. (2 forms)
10. S: Vousles avez entendues, les nouveles. (N)
R: (Repetition)
R: Vous les avez entendues, les nouvelles?
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3. X b
4, X a b
5. X a
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7. X a
8. X ab
0. X a
10. X b a
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Exerciselll
Repest the following:

A

oSk wdPE

oSk wdPE

ok wnNE

oSk wdPE

oSk wdPE

Il te plait?

Egs-cequ'il te plait?

Eg-cequil te plait, le tableau?

Eg-cequ'il te plait, le tableau que|j’a accroché?
Eg-cequil te plait, le tableau quej’a accroché au mur?
Il me plait énormément, ce tableau. (E)

Tu voudrais?

Tu voudrais que je le mette?

Tu voudrais que je le mette, le disque?

Tu voudrais que je le mette, |e disque qu’on m'a offert?

Tu voudrais que je le mette, le disque qu’ on m'aoffert hier?

Jamerais bien quetu le mettes, ce disque. (Rise on bien and fdl on mettes). (E)

Vous les attendez?

Vous |es attendez toujours?

Vous les attendez toujours, les résultats?

Vous les attendez toujours, les résultats de la course?

Vous les attendez toujours, les résultats de la course d' autos?
Mal heureusement, je les attends toujours, ces résultats. (E)

Tu asterminé?

Tu I’ as terminée?

Tu I'asterminée, cette statue?

Tu |’ asterminée, cette statue quejet'a vu sculpter?

Tul' asterminée, cette satue que je f a vu sculpter la semaine derniere?
Je viens de laterminer, cette Satue. (N)

Tuasvu?

Tulesavues?

Tulesavues, lesactudités?

Tulesavues, les actudités qu’ on apasstes alatéé?
Tulesavues, les actudités gu' on a passtes alatélé cet aprés midi?
Oui, jelesa vues, cesactudités. (N)
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2 For adiscussion of thisaswell as the best time to learn aforegin language, cf. Marks, S.: ‘What is the Optimum
Age for Learning a Foreign Language' ? in Australian Review of Applied Linguistics, val. 2, No. 2, May 1979,
pp.63-69.

% Trubetzkoy, N. S.: Principles of Phonology, (trans. C. A. M. Baltaxe) Berkeley & Los Angeles, Univ. of
California Press, 1969, pp.51-52.

* Rather than giving a detailed acoustic analysis of intonation and other prosodic features, readers are refered to
the bibliography. Another common way of referring to intonation isto refer to variationsin pitch.

® ¢f. James, E. F.: *The Acquisaition of Prosodic Features of Speech Visualizer.’ inIRAL, vol. X1V/3, August 1976,
p.242

® ¢f. Schneider, A.: ‘Le phraséme : unité intonative et accentuelle.” in Reveu de Phonétique Appliquée, No. 45,
1978, pp.43-65

" ¢f. Konopczynski, G.: ‘An Experimental Study of some Prosodic Strucutres Employed by French Children
between the Ages of 7 and 22 months' (trans. B. McCarthy) in Australian Review of Applied Linguistics, vol 2,
No. 1, December 1978, pp.13-37.

8 Cf. Guerman-Brack, C.: ‘Mouvement corporel, rythme corporel, bases du langage’ in Revue de Phonétique
Appliquée, Nos. 46-47, 1978, pp.177-182

® cf. bibliography articles by Condon, and Condonet al.

10 Details of inronation pattern(s) studied will be given in each lesson.

" Martins Baltar, M.: ‘Vers une intégration de la prosodie au contenu Linquistique’, in Besse, H. et al.:
Pédagogiie du Niveau 2, Paris, Paris, Dider, 1976, p.45.

12 ¢f. concept of optimal sentences in Renard, R.: Introduction & la méthode verbo-tonale de correction
phonétique, Paris, Didier, 1971, p.89. Intonation and rhythm also appear to be very important in the reading
process. cf. Guerman-Brack, C.: ibid. p.177.

3 Given the current analyses of language into “two articulations”: the first establishing the morphemes while the
second breaks these down into phonemes, it is not surprising that there is no room in such a scheme for
suprasegmentals.

“In Australia, at any rate.

!> For amore complete discussion of the problems of the articularoty method, cf. Renard, R.: ibid., pp.29-40.

18 Although distinct in theoretical terms, the two methods will be treated together as binary oppositions are so
ofen taught in the language laboratory.

' A more complete discussion of objections to both binary oppositions and to language laboratories will be
foundin Renard, R.: ibid. pp.41-48

18 9. Callamand, M.: L’intonation expressive, Paris, Hachette/L arousse, 1974, Léon, M.: Exer cises systématiques
de prononciation francaise, 2e fasc., Paris, B.E.L.C., Hachette/L arousse, 1964.

Y E.g.in SGAV methods.

2 cf. bibliograohy.

2 For a much more complete discussion of there, cf. Renard, R.: ibid. It should be pointed out, however, that
since the publication of this book, research carried out at the State University of Mons and elsewhere has led to
the modification of some of the definitions, e.g. optimals. Cf. bibliography.

% Such astudy is at present being carried out by the author for Australian learners of French.

% Sometimes a very real problem.

# Thisiseasily demonstrated through an electronic filtering process.

% Once again an over-simplification although the principleis quite valid.

% This appears to be the case athough it is nescessary for the newly-acquired articulatory habits to be
reinforced. At present, the author is comducting a research programme to determine the most common corrective
optimalsfor Australian learners of French.

" Especially in work related to the rehabilitation of the deaf, e.g. cf. Guberina, P.: ‘ Phonetic rhythmsin the verbo-
tonal system’ in Revue de Phonétique Appliquée, vol.16, 1970, pp.3-13

% cf. Decormeille, P. & M.: * Rythme corporel et correction phonétique.’ In Etudes de Linguistique Appliquée, vol.
13, 1974, pp.53-72.

# SUVAG stands for Systéme Universel Verbo-tonal Auditif Guberina.

¥ The modern SUVAG is a much-improved version of those described in currently available literature. It is now
transistorised and gives the possibility of choosing frequency bands narrower than octaves.
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3! Guberina, when defining a “structure” writes: “Elle n’ est pas prise [ ...] dans le sens courant en linguistique
structurale pour laquelle la forme de la langue se raméne a un ensembl e cohérent de ses parties. Elle est prise
surtout dans le sens que notre perception se structure sur la base des éléments optimaux de I’émission.” In
‘Structuration et dépassement des strcutures perceptives et psycholinguistique dans la méthodologie SGAV' in
Actes du 3e colloque international SGAV pour |’ enseignement des langues, Paris, Dider, 1976, p.41.

¥ \Whether phonemes or prosodic factors.

¥ Sofia, 11-16 Dec. 1978, cf. Journal of the Society of Suggestive Accelerative Learning and Teaching, vol. 11,
No. 4, Winter 1978, p.2.

¥ Bancroft, W. J.: ‘The Lozanov Method and its American Adaptations’ in The Modern Language Journal, vol.
LXII, No. 4, April 1978, p.168. This excellent article contains important bibliographical references.

% Bancroft, W. J.: ibid., p.169.

% ¢f. Racle, G.: * Apprentissage langagier et facteurs suggestop’ diques.’ In Revue de Phonétique Appliquée, vol.
42-43, 1977, pp.199-213.

3 Bancroft, W. J.: ibid., p.170

% Bancroft, W. J.: ibid., p.172. The article contains a good description of suggestopaedic techniques.

¥ Note that thisis used as a sensitising process and not as a reinforcer. A number of other techniques adapted
from suggestopaedia will be recommended at different stages. It is appreciated that some teachers may feel

reluctant to use such relaxation techniques. In that case, they should try to devise their own relaxation methods.
However, those mentioned in the text have been particularly effective.

“ Bancroft, W. J: ibid., p.173, quotes Gritton & Bordon who recommend that students should first go through a
stage of physical relaxation which is then followed by mind-calming exercises. Experience at the University of
Queensland indicates that the mind-caming exercises are sufficient, provided that the period of relaxation lasts
between 5 and 10 minutes.

“I Bancroft, W. J.: ibid., p.174.

“2 At no stage should the teacher feel that he is committed to switching on the tape-recorder and letting it run for
the rest of the lessoni.e. that his pedagogic initiative has been diminished because of the programmed nature of
this approach. He must be free, at all times, to stop the tape-recorder and to practise intensively any one of the
aspects of the material being studied.

*3 cf. Guberina, P.: ibid., pp.53-54.

“ Hence the suggestion that they should not prepare each |esson beforehand.

** Remember that when students hear themselves during normal speech, the pitch of their voice appears
somewhat lower than when heard through aerial means. This is because headphones or speakers reduce the
amount of conduction through the bony structures of the face. Playing the filtered tapes at high volume attempts
to approximate more closely students' own perceptions of themselves.

% cf. Renard, R.: Introduction & la méthode verbo-tonal e de correction phonétique, Paris, Didier, 1971, p.67.

" Richardson, J. P.: ‘Nonverbal Communication in the Teaching of Foreign Languages in Babel, vol. 15 No. 1,
1979, pp.23-32.

“8 cf. bibliography, articles by Condon and Condon et al.

*W. S. Condon and W. D. Ogston summarise this beautifully: “Language, it its natural occurrence as speech, is
never disembodied but is aways manifested through behaviour.”, ‘A Segmentation of Behavior’ in Journal of
Psychiatric Research, val. 5, 1967, p.221.

% Condon, W. S. & Ogston, W. D.: ibid., p.225. cf. also Decorméille, P., & M.: ibid., p.68 who say “...le
mouvement corporel n'est pas I'extériorisation ou I'amplification d’un mouvement articulatoire, mais
I’ espression du schéme de ce mouvement articulatoire.”

*! Thisis very much due to the fact that attention in teaching is generally focussed pramarily on articulation and
its mechanisms.

%2 Condon, W. S. & Ogston, W. D.: ‘A Segmentation of behavior’ in Journal of Psychiatric Research, No. 5,
1967, p.229.

¥ Condoin, W. S. & Sander, L. W.: ‘Synchrony demonstrated between movements of the neo-nate and adult
speech’ in Child Development, 45, pp.456-462, Condon, W. S.: & Sander, L. W.: ‘Neonate movement is
synchronised with adult speech: interactional, participation and langua ge acquisition’ in Science, 183, 1974,
pp.99-101.

> In the Australian context, there is a need to study the behaviors of students learning foreign languages and to
compare thiswith their normal behaviors.
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* Menot, O.: personal communication, August 1979. N.B.: The gestures described, other than those specifically
attributed to Menot, were determined experimentally at the University of Queensland. Descriptions of movements
are very difficult and generally inaccurate. It is hoped that the result of Menot’ s work might be made availablein
some form other than the printed word e.g. on videotape.

% For further details of corrective gestures cf. Decormeille: ibid.

*" The student is asked to beat out the rhythm and intonation by uttering a series of [da] syllables, hopefully of
equal length and stress (with the obvious exception of the last one).

* |t is not essential to understand what one says in order to achieve correct pronunciation at either the

segmental or suprasegmental levels.

|t isinteresting to note that many singers who cannot speak aforeign language are perfectly capable of singing
in that language with quite acceptable articulation and intonation. It is the same kind of principle which is being
applied here.

% Despite the “ securising” effect of chorus work.

& Despite the name given to this session, it should be noted that the sequence of exercises proposed in both
sessions are designed to reinforce patterns studied up to that point. In fact, reinforcement occurs at every point
in the procedure.

62 The author is at present experimenting with a sytem of portable audio-active-comparative tape-recorders which
will allow studentsto circulate normally in an ordinary classroom.

8 f. Lebel, J. G.: ‘Apport des exercises systématiques de discrimination auditive dans la correction phonétique’

in Reveu de Phonétique Appliguée, No. 10, 1969. pp.3-9.

® Thisis consistent with a partial suggestopaedia approach, cf. Bancroft, W. J.: ibid, p.171.

% The pedagogic value of recordings should not be underestimated as they provide a“hard” copy which can be
analysed as many times as necessary.

% 1t would be argued by some that expressive patterns are easier to learn, cf. Di Cristo, A.: ‘ Présentation d’ un test
de niveau destiné a évaluer la prononciation des anglophones.” in Reveu de Phonétique Appliquée, Nos. 33-34,
1975, p.21, and that the basic patterns are more difficult and, therefore, should be given priority in language
programmes.

% Pegolo, C. M.: ‘A comparison of Three Mothods for the Teaching of French Prosody to Australian Students.’,
Paper read to the X1 Xth AULLA Congress and to be published in Australian Review of Applied Linguistics.

% Most of the names given to the patterns are taken from an article by Ddattre, P.: ibid. These names pose
theoretical problems which are not likely to be resolved for some considerable time. Meanwhile the pedagogic
problem still exists. Sufficeit to say that the patterns chosen contain several which Delarattre would not classify
as“basic”.

% as defined in Delattre, P.: ibid.,

" ¢f. Callamand, M.: L’intonation expressive, paris, Hachette/L arousse Coll. Le francais dans le monde, 1974,

livre du méitre, livret del’ éléve.

™ Paris, Hachette/L arousse, 1971.

™ This is a gross over simplification of one of the theories of comprehension: information theory. cf. Hrmann,

H.: Introduction a la psycho-linguistique, Paris, Larousse, Coll. Langue et Langage, 1972, pp.51-75 and also
Marks, S: ‘Going beyond the signal: ‘ Strategies in Communication’ in Australian Review of Applied Linguistics,
Vol. 1, No. 1, December 1977, pp.49-54.

™ A device which monitors vocal cord activity and which displays intonation pattern. It was also used to provide
theillustrations of intonation patterns found in the Teacher’ s Book.

™ Pegolo, C.M.: ibid. The students were in their second year at the University of Queensland.

™ These are P. Delattre’ s terns in his articles: “Les dix intonations de base du francais.” in The French Review,
vol. 40, No. 1, Oct. 1966, pp.1-14, and “Les nuances de sens par I'intonation.” in The French Review, vol. 41, No.
3, 1967, pp.326-329.

" Provided that they have reached the end of a rhythm group (a desirable thing). Otherwise, there are many
acceptable ways of pausing at any point in an utterance. These are, as arule, fairly similar in both English and
French. In normal emphatic speech, falling intonation patterns often occur. The stress is usually placed on the
first syllables of emphasised words. However, this model is not suggested here as French appears to contain a
preporderanceif rising “ continuation” petterns and it iswith these that students experience most difficulty.

" Delattre, P.: “Les modes du francais.” in The French Review, vol. 27, No. 1, Oct. 1953, p. 62. Inthe same article,
he also defined two other methods: (i) the mode tendu and (ii) the mode antérieur. Thefirst of these refersto the
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relatively tense nature of French, whereas the second refers to the generally anterior articulation of French
sounds. G. Faure, in “Les tendances fondamentales du phonétisme francais.” In Etudes de linguistique

appliquée, vol. 3, 1971, p.8, points out that, in fact, both the mode antérieur and the mode croissant are the
consequence of the mode tendu.

™ Faure, G.: ibid., p.8.

™ Faure, G.: ibid., p.11.

8 A recently completed and as yet unpublished study carried out by the author on the relationship between
French vowels and consonants as perceived by Australian students, indicates that as the learner’s language
proficiency increases, so does his awareness of variations in pitch. Consequently, the student’s ability to relate
French vowels and consonants in a“French” way i.e. showing sensitivity to pitch differences as determined by
experiments in France, could be a means of testing, at the level of the unconscious, the extent to which he has
internalised the French phonological system. The exercises in this and subsequent lessons will serve to assist in
developing the students’ sensitivity to pitch and therefore facilitate the assimilation of the French phonological
system aswell asits prosody.

8 |n French, the length of the rhythm group is not very long: generally between 3 and 7 syllables according to
Léon, P.R. & M.: Introduction ala phonétique de francais canadien, Montreal, Didier, 1975, p.65.

& Robinson, L.: ‘Etude du rythme syllabique en francais canadien et en francais standard.” In Léon, P. R. (ed.):

Recherches sur la structure phonique du frangais canadien, Montreal, Didier, Studia Phonetica No. 1, 1968,

p.162.

& The groups also coincide with semantic units and, indeed, with syntactic units, cf. Léon, P. R. & M.: ibid., p.65.
In thistext, the term “rhythm group” will cover all of these units.

8 Again the terms used in Delattre, P.: ibid.

% |n Delattre, O.: ibid., p.5, and Léon, P. R.: Essais de phonostylistique, Montreal, Didier, Studia Phonetica No. 4,
p. 53, it is claimed that incrises are uttered with a “low parenthesis’ intonation. However, this does not always
appear to be the case. Di Cristo points out in ‘L’ ensadgnement de I’intonation frangaise.’, inLe francais dansle
monde, No. 80, 1971, p. 15, “...nous pensons que les incises sont le plus souvent affectées d’ une intonation de
continuité, et que leur intonation n’ est parenthétique qu’ occasionnellement, lorsgu’elles se trouvent reléguées
au dernier groupe de la phrase. Mais doit-on encore parler d'incises?”. The pattern selected for study in this
text isthat of continuation. The confusion seems to arise from the fact that Delattre gave the name “ parenthesis”

to alow, flat pitch contour. Astheinciseisakind of parenthesis, he appearsto have “obliged” theincise pattern
to fit his model of what a parenthesis ought to be.

8 E.g. Grundstorm, A.: ‘L’intonation des questions en frangais standard.” In Grundstorm, A. & Léon, P. R. (eds):
Interrogation et intonation, Montreal, Didier, Studia PhoneticaNo. 8, 1973, p.31.

8 |anguage abounds with redundancies of this kind. They become important however, when a vital portion of
the utterance has been badly perceived.

8 Cf. Auteserre, D. & Di Cristo, A.: ‘Recherches sur I’intonation du francais: traits significatifs et non-
significatifs.’ In Porceedings of the 7" Inter national Congress of Phonetic Sciences, Montreal, 1971, p.843.

¥ The model chosen for use in conjunctin with the Léon-Martin melody analyser seems to adhere to this
principle, cf. James, E. F.: ‘ The Speech Analyser of the University of Toronto.” In Léon, P. R., Faure, G., Rigault,
A. (eds): Prosodic Feature Analysis, Montreal, Didier, Studia PhoneticaNo. 3, p.172.

% cf. Léon, P. R.: Essais de Phonostylistique, Montreal, Didier, Studia Phonetica No. 4, 1971, p.40.

! Sznidt, Y.: ‘Etude de la phrase interrogative en francais canadien et en francais standard.’ In Léon, P. R.: (ed.):
Recherches sur la structure phonique du frangais canadien, Montreal, Didier, Studia Phonetica No. 1, 1968,

p.197.

% cf. Léon, P. R. & M.: ibid. p.78, and Di Cristo, A.: ‘L’ enseignement de |’ intonation francais.’ InLe francais dans
le monde, No. 2, 1971, p.21, Di Cristo A.: ‘Presentation d' un test de niveau destiné a évaluer |a prononciation des
anglophones.” in Revue de Phonétique Appliquée, Nos. 33-34, 1975, p.21 & p.33.

% Often continucation pattern B is not so high. This, of course, depends on the débit as well as on the length of
the question. Sometimes, asin declarative statements, the heights of B and E are reversed.

% The théme can de defined as the ‘thing’ about which the question is being asked. cf. Martins-Baltar, M.; ‘Vers
une intégration de la prosodie au contenu linguistigue’ in Besse, H. et al.: Pédagogie du Niveau 2, Paris, Didier,
1976, p.44.
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% cf. Baligand, R. & James, E.: ‘ Les structures méodiques de |a phrase interrogative lexicale en franco-ontarien.’
In Grundstorm, A. & Léon, P. R. (eds): Interrogation et intonation, Montreal, Didier, Studia Phonetica No. 8,
1973, p. 143 (comparison with standard French).

% Many Australians seem to think that a final rise in pitch similar to that for “yes/no” questions is necessary.
Thisisnot so. Any major risein the final portion of the pattern should be discouraged.

¥ Some speakers will produce this question in a slightly different way, the pitch of the voice rising as for an
incomplete statement after France and a pause occuring at that point. Thisis anormal variation. It has not been
selected in thistext asit is extremely important to emphasise the falling intonation. Any rise might interfere with
the production of the necessary overall fall.

% Cf. Bdigand, R. & James, E.: ibid., pp.129-131.

¥ There exists another kind of information question which is also restricted to spoken French. It is formed by
adding an interrogative expression at the beginning of a declarative statement, e.g. “Ou tu vas?’. The intonation
pattern is similar to that for other questions beginning with an interrogative expression. Thistype of questionis
not being studied for two reasons: (@) it will provide no difficuly once the other questions are mastered and (b) it
is considered even less “grammatical”, with respect to “standrd” French than the colloquia “Tu vas ou?” form
studied here.

1% The structure “ decl arative statement + interrogative expression” is not suitable for very long questions. Hence
the absence of athird response.

% There is an alternative to this pattern which is also studied in Lesson 9 under the name of “neutral statement +
low parenthesis’. In the case of “C’est moi qui ai fait ¢a” there would be a drop in pitch through moi which
would then be followed by alow patenthesis pattern.

192 Apart from their usefulness in general speech, indirect questions will allow the possibility of setting up some
worthwhile transformation exercises.

1% Whereas in the case of “yes/no” questions the inclusion of “est-ce que” was not permitted, here it may be
maintained (“familiar” language only) e.g. Demandez a quelqu’un a quel moment est-ce qu’'il faut se taire.
However, for the sake of uniformity, only the form described above is used in thislesson.

1% Because of the breaks likely to occur in the tracing owing to the many voiceless sounds, these have been
replaced with their voiced counterparts. Asaresult, an uninterrupted tracing was obtained.

1% Delattre, P.: ‘ Lesdix intonations de base du francais.” in The French Review, vol. 40, No. 1, 1966, pp. 1-14.

1% There are some cases, such as this, where the item to be emphasised retains its original position. Though the
emphasisisreduced, the echoing pronoun and the intonation pattern, together, still stress the théme.

97 For the sake of the goof laryngograph tracing, voicing of the [s] of “ce temps’ was begun very early, at B,
thus exaggerating and extending the curve BC.

1% |_onger statements will look much like ordinary declarative statements except for the “ parenthesis’.

1% E = emphatic, N = neutral

10 Delattre, P.:ibid., He initially calls this an “echo” but also givesit the name of “high” parenthesis. Of the two,
the second term seems more appropriate, given its opposition to the low parenthesis, though still presenting the
problemsraised in lesson 9.

" Delattre, P.: ibid.
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